Influence of past and present socialization factors on female participants and non-participants in college intramural programs by Stinson, M. Diane
University of Montana 
ScholarWorks at University of Montana 
Graduate Student Theses, Dissertations, & 
Professional Papers Graduate School 
1984 
Influence of past and present socialization factors on female 
participants and non-participants in college intramural programs 
M. Diane Stinson 
The University of Montana 
Follow this and additional works at: https://scholarworks.umt.edu/etd 
Let us know how access to this document benefits you. 
Recommended Citation 
Stinson, M. Diane, "Influence of past and present socialization factors on female participants and non-
participants in college intramural programs" (1984). Graduate Student Theses, Dissertations, & 
Professional Papers. 2691. 
https://scholarworks.umt.edu/etd/2691 
This Thesis is brought to you for free and open access by the Graduate School at ScholarWorks at University of 
Montana. It has been accepted for inclusion in Graduate Student Theses, Dissertations, & Professional Papers by an 
authorized administrator of ScholarWorks at University of Montana. For more information, please contact 
scholarworks@mso.umt.edu. 
COPYRIGHT ACT OF 1976 
THIS IS AN UNPUBLISHED MANUSCRIPT IN WHICH COPYRIGHT SUB­
SISTS, ANY FURTHER REPRINTING OF ITS CONTENTS MUST BE APPROVED 
BY THE AUTHOR, 
HANSFIELD LIBRARY 
UNIVERSITY OF MONTANA 

The Influence of Past and Present 
Socialization Factors on Female 
Participants and Non-Participants 
In College Intramural Programs 
by 
M. Diane Stinson 
B.Sc., University of Waterloo, 1974 
Presented in Partial Fulfillment of the Requirements for the Degree of 
Master of Science 
UNIVERSITY UF MONTANA 
1984 
Approved ify: 
Chairman, Board of Examiners 
Dean, Graduate School 
!A- 7-XH-
Date 
UMI Number: EP35467 
All rights reserved 
INFORMATION TO ALL USERS 
The quality of this reproduction is dependent upon the quality of the copy submitted. 
In the unlikely event that the author did not send a complete manuscript 
and there are missing pages, these will be noted. Also, if material had to be removed, 
a note will indicate the deletion. 
UMT 
DMMrtation Publishing 
UMI EP35467 
Published by ProQuest LLC (2012). Copyright in the Dissertation held by the Author. 
Microform Edition © ProQuest LLC. 
All rights reserved. This work is protected against 
unauthorized copying under Title 17, United States Code 
ProQuest' 
ProQuest LLC. 
789 East Eisenhower Parkway 
P.O. Box 1346 
Ann Arbor, Ml 48106-1346 
Stinson, M. Diane, M.S., 
November 9, 1984 
Health and Physical Education 
The Influence of Past and Present Socialization Factors on Female 
Participants and Non-Participants in College Intramural Programs 
In recent years the growth of women's involvement in sport has 
stimulated research in sport socialization. The predominant focus 
on athletes has left the realm of women's involvement in recrea­
tional sport virtually unexplored. This paper identifies the 
influence of the socialization factors, socializing agents and 
socializing environment, (Kenyon's (1970) model for sport role 
learning), through the comparison of college intramural partici­
pants and non-participants. 
Subjects were first-year females (N=377), surveyed in randomly 
selected English courses at Mount Royal College and Lethbridge 
Community College in Alberta, Canada. A modified form of Green-
dorfer's Female Sport Socialization Questionnaire was administered. 
Subjects were classified either as participants or non-partici­
pants in the colleges intramural programs. Both descriptive anal­
yses and analytical analyses (Discriminant Function) were used. 
It was found that, in comparison with non-participants, partici­
pants reported higher influence and support for sport/physical 
activity involvement during childhood from both parents and the 
family. As well, participants' significant others were more active, 
specifically their mothers during adulthood. Participants received 
more influence from peers, and that influence was more positive 
during adulthood. Additionally, participants were found to have 
been more involved recreationally and competitively as adolescents 
and to have had a higher perception of their ability in sport as 
youths. Differences in socioeconomic status were not identified 
by level of participation. 
Discriminant Function Analyses identified the key socializing 
agents by their relative importance as: during childhood, male 
peers, sister, brother; during adolescence, brother, sister; during 
adulthood, sister, male peers, Physical Education teachers/coaches. 
Adult activity level, number of sisters, perceived sport ability, 
childhood sport involvement, and the number of adolescent recrea­
tional activities were identified as general sport experience and 
opportunity set predictors of college intramural participation. The 
profile of intramural participants as outlined presents a starting 
point for future studies on recreationally involved females. 
(235 pp.) 
Director: Kathleen E. Miller 
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THE PROBLEM AND ITS SETTING 
Since the women's movement in the sixties and the resulting 
increase in women's involvement in sport, sport sociologists have 
studied how women adopt sport roles - the socialization of women into 
sport. Sport socialization is the process whereby an individual 
acquires the necessary skill, disposition, interest, and experience to 
assume a sport role (Kenyon, 1966). 
The research carried out to date has examined this socialization 
process by focusing predominantly on women who have attained a high 
level of competence as athletes - either at the high school or college 
level. These athletes have been studied as an entity unto themselves 
(Greendorfer, 1977a, 1977b; Malumphy, 1970; Snyder & Spreitzer, 1976; 
Weiss & Knoppers, 1982), in comparison with male athletes (Greendorfer, 
1979a; Kenyon, 1977; Sage, 1980; Smith, 1979), and in contrast with 
female non-athletes (Bohren, 1977; Greendorfer, 1979b, 1981a; Hall, 
1976). 
In today's era of growing mass involvement of women in 
recreational sport, there is a need to broaden the understanding of 
female sport involvement. Since it is believed that early sport 
socialization is important for later athletic sport involvement 
(Greendorfer, 1979a, 1981a; Hall, 1976; Kennedy, 1977; Kenyon, 1977; 
Patriksson, 1979; Spreitzer & Snyder, 1976), does it follow that 
1 
2 
similar childhood influences and experiences are pre-requisites for 
recreational participants to assume sport roles? Conversely, what 
socialization factors account for women electing not to become involved 
in sport? 
These questions can be addressed in the educational setting where 
women's intramural program offerings on college campuses are expanding 
to meet the growing demand by females for such activities (Mendell, 
1979). This study has compared female participants and non-
participants in college intramural programs in an attempt to determine 
the influence of socialization factors on their level of sport 
i nvolvement. 
Statement of the Problem 
The purpose of this research was to analyze the influence of 
socialization factors during different life cycle stages on female 
participants and non-participants in college intramural programs. 
Sub-Problems 
1. Is there a difference between the amount of influence upon 
and support given to intramural participants and to non-participants by 
socializing agents (a) during childhood (b) during adolescence and 
(c) during early adulthood? 
2. Is there a difference in general sport experience and 
opportunity set between intramural participants and non-participants? 
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3. Is there a difference between the demographic factors 
influencing intramural participants and non-participants? 
4. Are there differences in the factors influencing sport 
socialization between the subjects from the two colleges. 
Setting of the Problem 
Delimitations 
1. The population of the study was delimited to first-year 
female college students enrolled in career-oriented programs at 
community colleges in Alberta, Canada. The results cannot be 
generalized to all college females. 
2. The study excluded first-year students who were participating 
or had participated in college varsity sports and those students not in 
attendance at the time the survey was administered. 
Limitations 
There may be some subjects who were categorized as "non-
participants" who would have participated but were unaware of the 
college intramural program. There was an attempt to minimize this by 
conducting the study well into the first semester of the school year, 
i.e., late November. 
Defi ni ti ons 
Adolescence. The period of time in which students are enrolled in 
grade eight to grade twelve inclusive. 
Childhood. The period of time from birth through completion of 
grade seven. 
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Early Adulthood. The period following grade twelve through to 
first year college. This period of time will vary with the age of the 
subject but will range predominantly from five months to six years. 
For the purpose of this study "early adulthood" has been abbreviated to 
"adulthood" in the instrument and in reference by this author to the 
methodology and results reported in this document. Reference to 
"adulthood" when used by other authors consistantly refers to a period 
following high school years but varies with their studies, e.g., 
college students as "adults" (Greendorfer, 1977a, 1977b, 1979a, 1981a; 
Kenyon & McPherson, 1973; Weiss, 1982); non-students as adults (Famaey-
Lamon, 1977; Hall, 1976; Kenyon & McPherson, 1973; Krotee & LaPoint, 
1979; Laasko, 1979; McPherson, 1977; Nevins, 1932; Ray & Berndt, 1982; 
Snyder & Spreitzer, 1973; Spreitzer & Snyder, 1976). 
Intramurals. Recreational activities, generally activity and 
sport oriented in nature, which are comprised of leagues, tournaments, 
non-credit courses, clubs, and recreational free-time activities. 
Life cycle stages. Various periods in one's life. The stages 
used in this study were childhood, adolescence, and early adulthood up 
to the point in time when the questionnaire was administered (refer to 
"early adulthood" definition, page 4). 
Non-participants. Those students who have not taken part in any 
intramural programs offered at the college. 
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Opportunity Set. The life chances available to an individual or 
group to experience or to participate in a variety of social domains 
e.g. sport, politics. (McPherson, note 1). 
Participants. Those students who have taken part in one or more 
of the intramural programs offered at the college. 
Significant others. Those persons who exercise a major influence 
over the attitudes and behavior of an individual and, in so doing, 
facilitate the learning of appropriate role behavior (Kenyon & 
McPherson, 1973). 
Socioeconomic status. A classification based on the combination 
of social and economic factors. The index used in this study (Blishen 
& McRoberts, 1976) presents status scores for 480 male occupational 
titles in the Statistics Canada 1971 (Volume II) manual based on the 
sum of income and education scores. Six class intervals have been 
determined to create six classes in the scale. 
Sport socialization. The process whereby an individual acquires 
the necessary skill, disposition, interest, and experience to assume a 
sport role (Kenyon, 1966). 
Sport socializating agents. Those people and/or groups, some of 
whom are role models, who provide stimuli and reinforcement for 
influencing an individual to become socialized into sport (Kenyon, 
1970). 
Varsity athletes. Students who represent their school in sport 
competition against other educational institutions in one or more 
sports. 
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Assumptions 
1. The first assumption was that subjects would be able to 
respond accurately to those questions which required recall of 
childhood and adolescent experience. 
2. The second assumption was that subjects would answer the 
questions truthfully. 
Hypotheses 
The growing involvement of women in recreational sport has created 
a relative void of knowledge pertaining to this phenomena (refer to 
Significance of the Study, page 9). In an attempt to gather 
information which can be disseminated to program administrators, 
teachers and coaches, parents, and various related agencies, this study 
has been conducted in an exploratory fashion. Sub-problems based on 
two major factors from Kenyon's socialization model (1970), socializing 
agents and socializing environment, have been formulated to guide the 
direction of this research. Twelve hypotheses have been generated to 
address the four sub-problems. (Sub-problem 1. Socializing Agents -
hypotheses 1-8; Sub-problem 2. General Sport Experience and 
Opportunity Set - hypotheses 9, 10; Sub-problem 3. Demographic 
Factors - hypothesis 11; Sub-problem 4. Inter-college Differences -
hypothesis 12). 
The hypotheses were based on the results of previous studies in 
sport socialization which have looked at female subjects. The majority 
of these have focused on female adolescent and adult athletes 
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(Greendorfer, 1977a, 1977b; Malumphy, 1970; Snyder & Spreitzer, 1976; 
Weiss & Knoppers, 1982). These subjects have often been compared with 
male athletes (Duray, 1982; Greendorfer, 1979a, 1979b; Kenyon, 1977; 
Roberts & Kleiber, 1982; Sage 1980; Smith, 1979), and occasionally, 
with non-athletes (Bohren, 1977; Greendorfer, 1979b; 1981a; Hall, 
1976). A few studies have investigated childhood athletes (Roberts & 
Kleiber, 1982; Scheuble & Johnson, 1983) and the general population 
(Laakso, 1980; Patriksson, 1979; Ray & Berndt, 1982; Seppanen, 1982). 
Relatively few studies have examined the influence of 
socialization on the intramural or recreational sport participant 
(Butcher, 1983; Butcher & Hall, reference note 5; Church, 1983; 
Mendel 1 , 1979; Krotee & LaPoint, 1979) or, in fact, on any level of 
sport involvement between the extremes of athlete and non-participant 
(Duray, 1982). 
In the preparation of the hypotheses the null hypothesis was 
assumed. For this reason the alternate or research hypotheses are 
listed, as follows: 
1. The influence of and support for sport involvement given by 
parents and family will have been greater for participants than for 
non-participants during their childhood. 
2. The influence of and support for sport involvement given by 
peers will have been greater for non-participants than for participants 
during their childhood. 
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3. During childhood, mothers will have provided a more negative 
influence for sport involvement for non-participants than for 
participants. 
4. During childhood, participants will have had significant 
others who were more active than were the significant others of non-
participants. 
5. During adolescence, participants will have received more 
influence for sport involvement from peers than have non-participants. 
6. During adolescence, participants will have received more 
influence for sport involvement from Physical Education 
teachers/coaches than have non-participants. 
7. During adulthood, participants will be positively influenced 
for sport involvement by peers, whereas, non-participants will be 
negatively influenced by peers. 
8. During adulthood, participants will have mothers who are more 
active in sport than the mothers of non-participants. 
9. During adolescence, participants will have been more involved 
in high school competitive and recreational sport than have non-
participants. 
10. Participants will have had a better self-perception of their 
ability in sport as youths than had non-participants. 
For Hypotheses 11 and 12, the expected outcome of the researcher 
was the null hypothesis. For this reason, the research hypothesis is 
the null hypothesis. 
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11. The representation of socioeconomic status for participants 
and non-participants will be the same. 
12. The factors influencing socialization of participants between 
each college and of non-participants between each college will have 
been the same. 
Significance of the Study 
It is apparent that the number of females participating in 
recreational and intramural activities has increased in recent years 
(Anderson, 1979; Canada Fitness Survey, 1983; Miller Brewing Co., 
1983). Whereas previous research by sport sociologists has ignored 
this overwhelming segment of sport participants by concentrating on 
male and/or female athletes and on comparisions between athletes and 
non-athletes, the present study attempted to extend these efforts by 
focusing on college intramural female particpants and non-participants. 
Researchers have stated that more investigation is needed in the area 
of women's sport socialization (Greendorfer, 1979a, 1979b, 1981a; Loy, 
McPherson, Kenyon, 1978; Patriksson, 1979; Weiss & Knoppers, 1982) and 
specifically from within the "participation phenomenon" (Greendorfer, 
1979b, p. 64) and away from elite athletes (Snyder & Spreitzer, 1983, 
p. 202). There has also been a need expressed to understand the 
reciprocal phenomenon - the female non-participant, whose social 
learning factors have been virtually unexplored (Greendorfer, 1979b, 
pp. 70, 79). 
There are three beliefs cited in the literature which further 
support socialization research as it pertains to female subjects. 
Socialization is a developmental process which "is a necessary 
prerequisite for an individual to become involved in sport" 
(Patriksson, 1979, p. 191). Researchers have suggested that early 
socialization is important for later sport involvement (Greendorfer, 
1979a, 1981b; Hall, 1976; Kennedy, 1977; Kenyon, 1977; Patriksson, 
1977; Spreitzer & Snyder, 1976). Individuals active in high school 
are often active in college (Mendel 1, 1979). For these reasons it 
seemed logical to study college students to determine childhood, 
adolescent and present socialization factors which have and are 
influencing their participation or non-participation in intramural 
sports. 
In an exploratory manner, in addition to compiling new information 
on women's sport socialization and achieving a greater understanding of 
the recreational participant and the factors influencing her 
involvement, findings would have relevance for the following groups: 
1. College intramural administrators. 
- For use in program planning to capitalize on key socializing 
situations and socializing agents. For example, if high school 
participation leads to participation in college, club programs 
should be established to maintain interest in those activities; 
if peers provide a significant influence and support, buddy-
partner systems could be established to draw new participants 
to activities. 
- For developing a more humanistic understanding and greater 
insight into female sport involvement. 
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- For providing greater professional support and guidance to high 
school directors to deal with the female student sector. 
2. Elementary/high school teachers and coaches. 
- For teaching and coaching to recognize the importance of 
socializing agents and situations. For example, if 
teachers/coaches are found to be major influences on female 
students, they could be cognizant of their position as role 
models; they could ensure adequate opportunities for 
i nvolvement in acti vity. 
- For providing adequate socialization in activities that would 
likely be continued such as individual and recreational 
activities, knowledge about fitness and healthy lifestyles. 
3. Parents. 
- For utilizing information on early socialization to establish a 
positive environment and adequate opportunities for sport 
involvement for their daughters. Additionally, they would be 
acting as role models in their capacity as parents. 
- With their influence in parent/teacher associations, they could 
lobby for adequate recreational opportunities and support in 
schools for female participation. 
4. Community groups and agencies, (i.e., community associations and 
recreation boards, YWCA's, Brownies/Guides, etc.) 
- From awareness of their role in female sport socialization for 
directing the emphasis of their programming and leadership (to 
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encourage and support the involvement of females in physical 
activity). 
5. Government agencies. 
- From the knowledge of factors influencing female socialization 
for establishing policy directions for recreational sport with 
various sport delivery agencies, for funding allocations for 
recreational facilities, and for directing and funding leader 
traini ng. 
In summary, the significance of this study was to develop some 
sociological knowledge in the heretofore uninvestigated sphere of 
college female intramural participation. Recommendations from this 
study have identified areas for future research which would expand the 
body of knowledge in this area. Additionally, relevant findings have 
been targeted for action by intramural administrators, teachers and 
coaches, parents, community groups and agencies, and government 
agencies. 
REVIEW OF RELATED LITERATURE 
Inasmuch as sport tends to reflect the society in which it is 
being played (Burgess, 1980), with the change in societal values, we 
are seeing a change in sport values. Since the emphasis on equal 
rights for women, there has been a surge of participation by women in 
sport programs at various levels. Researchers have been investigating 
the socialization process whereby women become involved in sport by 
studying the factors accounting for socialization. These factors have 
been identified by Bandura and Walters (1963) in their social learning 
theory as personal attributes, significant others, and socializing 
situations. Kenyon (1970) used these elements to design his model 
which accounts for sport role learning (see Figure 1). The model is 
set forth in the statement which follows: 
The learning of a sport role occurs through the exposure of 
the role aspirant - who is already characterized by a set 
of physical and psychological traits -to a variety of 
stimuli and reinforcements provided by significant others 
(some of whom are role models), all of whom are acting 
within one or more norm-encumbered social systems (Kenyon, 
1970, pp. 193-194). 
Research in sport socialization has focused on the two factors 
which have an external impact on the role learner - socializing agents 
and socializing environment (Bohren, 1977; Famaey-Lamon, 1977; 
Greendorfer, 1977a, 1977b, 1979a, 1979b, 1981a; Greendorfer & Lewko, 
1978; Hall, 1976; Kennedy, 1977, Kenyon, 1977; Kenyon & McPherson, 
1973; Laasko, 1980; Lewko & Ewing, 1980; McPherson, 1977, 1978; 
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Figure 1: Socialization Model (Kenyon, 1970) 
Personal Attributes 
e.g. Aptitudes 
Physical Characteristics 
Personality Traits 
Values and Attitudes 
Socializing Agents 
e.g. Significant Others 
Reference Groups 
Socializing Environment 
e.g. Opportunity Set 
Community Type and Size 
Social Class 
Socialization Outcome 
e.g. Sport Roles 
Learned 
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Patriksson, 1979; Ray & Berndt, 1982; Sage, 1980; Scheuble & Johnson, 
1983; Seppanen, 1982; Smith, 1979; Snyder & Spreitzer, 1973, 1976; 
Soutar, 1979; Spreitzer & Snyder, 1976; Weiss & Knoppers, 1982; 
Yoesting & Burkhead, 1973). These are the two areas from Kenyon's 
model which this author has investigated. 
The influence of socializing agents, the most widely studied 
factor, has been investigated at different stages of the subjects' life 
cycles i.e. childhood, adolescence, adulthood, often in connection 
with the specific agents of socialization i.e. family members, friends, 
teacher/coaches. Socializing situations have been examined by 
assessing general sport experience via childhood and adolescent 
involvement in sport and self-perception of ability as a youth. 
For both the socializing situations and the socializing agents, 
research has been conducted with variations in subjects by sex, age and 
level of sport participation. In all cases the subjects were described 
demographically, but in a few instances demographic data on 
socioeconomic status and information on sibling number and birth order 
were used in the comparision of two different groups that were studied 
(i.e. athletes/non-athletes, males/females). 
Since the purpose of this research was to look at the influence of 
socialization factors on female Intramural participants and non-
participants, and since there have been few studies conducted using 
these subjects, the review of literature will focus predominantly on 
related research with subjects having other levels of sport involvement 
(i.e. athlete, non-athlete). The format followed is aligned with the 
concepts highlighted in the preceding introductory paragraphs. 
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The review of related literature was conducted using various 
methods. The major method was a SIRLS (Sociology Information Retrieval 
for Leisure and Sport, University of Waterloo) search current to May 
15, 1984. Additionally, a manual search of available material/holdings 
was conducted at the University of Montana and the University of 
Calgary libraries. Telephone conversations/written communication with 
key researchers in the field of socialization into sport (Greendorfer, 
Laasko, McPherson, Sage, Snyder, Weiss) were conducted to fill out the 
review of literature. 
Socializing Agents 
Socializing agents, one of the two major factors in Kenyon's 
socialization model, are the people or groups who provide stimuli and 
reinforcement for influencing the individual to become socialized into 
sport (Kenyon, 1970). They may also serve as role models - those who 
set norms, support values, and help the individual to make judgments. 
The reason why these individuals influence the socialization process is 
"because of their prestige and power to distribute love, rewards, and 
punishments - mechanisms for instilling and confirming values, 
normative behavior and sanctions" (Greendorfer, 1977a, p. 305). 
Socializing agents most often studied and believed to be 
influential are father, mother, brothers, sisters, friends (peers), and 
Physical Education teachers/coaches (Greendorfer 1974, 1979a, 1981a, 
1981b; McPherson, 1978; Weiss & Knoppers, 1982). 
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For comparative purposes, and to establish the scope of research for 
this study, socialization studies have been cited where females, males, 
athletes, and non-athletes have been used as subjects. The literature 
review on socializing agents has been organized within the life cycle 
stage to which it pertains. 
Childhood 
Studies which have compared the childhood influence of socializing 
agents between female college athletes and non-athletes have found that 
parents and the family have a greater influence for athletes than for 
non-athletes (Bohren, 1977; Greendorfer, 1979b, 1981). On the other 
hand, peers were identified as serving that role for non-athletes 
(Greendorfer, 1979b). The influence upon young girls to participate 
was slightly higher by fathers than by mothers in two reports: fathers 
- 49%, mothers 46% (Bohren, 1977); fathers - 50%, mothers 43% 
(Greendorfer, 1979b). Mothers of non-athletes displayed a more 
negative attitude toward sport to their daughters than did the mothers 
of athletes. Generally, the significant others for athletes expressed 
a positive value towards sport (Greendorfer, 1979b) and, were 
themselves, actively involved in sport (Hall, 1976). 
In a study where female athletes exclusively were investigated, 
the family was found to be the first agent of socialization in 39.5% of 
the cases, followed by peers (23.6%) and school (23.6%) (Greendorfer, 
1977a). In another instance the mother was said to be a prime factor 
in influencing the daughter's initial sporting interest (Kennedy, 
1977). 
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Weiss & Knoppers (1982) found somewhat different results when 
investigating college volleyball players. Brothers were the only 
single significant socializing agent but the combined influence of 
parents, peers and Physical Education teachers/coaches was significant. 
Encouragement and support was received most from teachers/coaches, 
peers, and parents while siblings and peers were, themselves, the most 
sport active. It was important that the individual be encouraged and 
supported strongly by a variety of significant others. 
A study on adult females (Famaey-Lamon, 1977) supported the 
importance of the family as significant others during childhood by 
concluding that members of the family influence each other by their 
practice of sport involvement. When male and female athletes have been 
compared via childhood socialization, the family and parents have still 
emerged as key socializing agents along with peers and sometimes 
teachers and coaches (Lewko & Ewing, 1980; Kenyon, 1977; Kenyon & 
McPherson, 1973; Snyder & Spreitzer, 1973). The level of influence 
may be affected by the sex of the individual and the sex of the 
significant other (Greendorfer, 1979a). 
Sage (1980) found that 90 per cent of his subjects felt that 
parents were important or very important in their influence for sport 
involvement. Specifically, however, fathers had higher expectations, 
different levels of encouragement and they actually participated more 
with their sons than with their daughters. Mothers participated more 
with their daughters. 
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Opposing results were found (Spreitzer & Snyder, 1976) when 
fathers were assessed as exhibiting a greater interest in sport than 
mothers, for both males and females. Patriksson (1979) established 
that if parents were primarily involved in sport, they had a greater 
influence as role models and provided more encouragement. He also 
found that teachers and peers were very influential. 
Kenyon (1977) found fathers, teachers and mothers, in that order, 
all to be significant influencing agents. In specific sports, such as 
gymnastics, the educational system was primarily responsible for the 
athletes' involvement. Fathers and coaches, followed by peers and 
brothers, were the most influential significant others for athletes. 
Studies also indicated other differences between the socializing 
agents of male and female athletes. Greendorfer (1979a) ascertained 
that peers were more influential for males than females during 
childhood and that males also had more male role models. On the other 
hand, females had more female role models but also were influenced by 
brothers. 
Smith's study (1979) conducted with 12 to 19 year old male and 
female sport camp participants, found that the Physical Education 
teacher/coach was the individual perceived as being the most respon­
sible for generating the initial interest in the child for his or her 
sport. Same-sexed peers followed by the same-sexed parent were next in 
order of influence. This different trend could be explained by the 
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fact that subjects were queried about the specific sport they were 
enrolled in at the camp (i.e. gymnastics, badminton, basketball, field 
hockey, etc.) rather than general sport involvement. Of particular 
interest are the two major themes that arose from Smith's findings. 
The first theme concerned 
the importance of the availability of appropriate female 
reference groups. The majority of the girls had in their 
environment other females who apparently viewed sports as 
a legitimate activity, if not for themselves, at least for 
others of their sex. The salience of school physical 
education teachers or coaches and to a lesser extent 
mothers, suggest that sex-role identification is one of 
the chief mechanisms in this phase of socialization. 
Second, that girls perceived significantly stronger 
encouragement from their reference groups than boys 
suggests that an extraordinary impetus is needed to 
counteract the prevailing social climate and to start 
girls into sport (Smith, 1979, pp. 98, 99) 
In their study on children, Lewko and Ewing (1980) also found that 
highly involved females received more encouragement than highly 
involved males and that mothers and sisters were the most influential 
for girls. Girls who were involved in sport received more influence 
from each family member than inactive girls. The results of several 
studies (Greendorfer, 1974; Orlick, 1972; Scheuble & Johnson, 1983; 
Seppanen, 1982) support the strong influence of the parents and their 
importance as role models. 
In summary, during childhood the parents and the family were 
important socializing agents. Parents of athletes provided a stronger 
influence to become involved in sport than did parents of non-athletes. 
Studies have not conclusively indicated whether fathers or mothers are 
more influential for their daughters but it does appear that females 
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require stronger initial encouragement and continuing reinforcement to 
adopt sport roles than do males. Peers provided more value orientation 
and were more influential for male athletes and female non-athletes 
than for female athletes. In the backgrounds of females involved in 
sport, there were active role models with positive values toward sport. 
In specific sports where the opportunity to become involved may exist 
in the schools, teachers/coaches and same-sexed peers had a stronger 
influence than did parents. 
Adolescence 
Research on socializing agents during adolescence appears to be 
less extensive than that describing childhood socialization. The 
findings vary with the type of subjects studied and the emphasis of the 
research. Results seemed to indicate that peers, teachers and coaches 
superseded the family somewhat as peer and extra-family relationships 
increased in importance during adolescence (Bohren, 1977; Greendorfer, 
1977b; Patriksson, 1979). In some cases mothers or fathers may still 
have played a supportive role (Kenyon, 1977; Snyder & Spreitzer, 
1976). 
Comparing female athletes and non-athletes, Bohren (1977) 
determined that college athletes were influenced most by friends and 
teammates (35%), followed by coaches (22%) and parents (18%). In a 
second study (Snyder & Spreitzer, 1978) adolescent female athletes, 
musicians, and non-participants were compared to determine the level of 
parental support (other socializing agents were not considered). They 
found that fathers encouraged their daughters' participation in sport 
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more than mothers encouraged their daughters' involvement in either 
music or sport. The girls not participating in sport or music received 
a low degree of parental encouragement in these two activities. 
When female athletes were questioned about the role of socializing 
agents during adolescence, Greendorfer (1977b) found that peers had 
greater influence and provided more encouragement than did teachers and 
coaches. In addition the athletes had more female role models than 
male role models. Snyder and Spreitzer's results (1976) on high school 
athletes ranked support greatest from the coach, followed by father, 
girl friend, and mother. However, encouragement was still the 
strongest from parents. 
Results from an early study, (Nevins, 1932) found a correlation 
between the number of high school Physical Education teachers and the 
number of girls who reported for intramural sports. Nevins believed 
that role models were important to adolescent girls. Similarly, 
Patriksson (1979) cited role models as necessary for sport involvement. 
These models were determined to be active, same-sexed peers of the 
teenagers. 
Kenyon (1977) found in his study on high level track and field 
athletes that support was prevalent. Encouragement was received "at 
every opportunity" by 56% of the subjects. Female athletes indicated 
that father and, secondly, coach were the most significant others. For 
male NHL hockey professionals (McPherson, 1977), encouragement came 
predominantly from 1) father, 2) mother, 3) coach and, 4) friend. 
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These two studies on elite athletes indicated that parents and coaches 
had a strong role at this level of sport involvement. In one 
Scandinavian study on adolescents, Patriksson (1979) concluded that, in 
Sweden peers had an ever-increasing importance during the teen years, 
but that sanctions from the mother were of note for both males and 
females. 
In a few instances, decreased interest or a lack of parental 
interest during adolescence was reflected in high school girls' 
participation in intramurals and on school teams. Church (1983) found 
that where the parents were perceived as not interested in sport, a 
fairly low percentage of their daughters participated on either school 
teams (23.2%) or in intramurals (39.3%). If the parents were 
interested, participation rates were 63.5% and 67.7% respectively. 
Butcher and Hall (Note 5) found that mother's and father's 
socialization influence decreased in the five year period from grade 
six to grade ten. Similarly, significant other's participation 
declined and the girls' participation on school teams and in 
intramurals declined, especially in grade ten. 
In summary, during adolescence, peers and teachers/coaches played 
a role modeling function sometimes, and a more influential role than 
during childhood. This was the case for females with moderate levels 
of sport commitment, namely on high school and college teams. It 
appears that these females received support and sanction from their 
parents. Athletes at the top levels received more encouragement from 
parents and coaches than from peers. 
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Adulthood 
It appears that a similar number of studies have been conducted 
during adulthood on the role of socializing agents as have been 
conducted during adolescence. These studies tended to reflect the 
importance of active role models, particularly of the same sex (Bohren, 
1977; Greendorfer, 1977b; Laakso, 1980; Snyder & Spreitzer, 1973). 
A study which compared female athletes and non-athletes (Bohren, 
1977) found that the mothers of athletes were more active participants 
in sport than the mothers of non-athletes. Similar results in terms of 
socializing agent involvement were reported in Malumphy's investigation 
(1970) of female college tennis and golf athletes. Weekly sport 
involvement by 75% of the golfers' fathers and 45% of the golfers' 
mothers was reported. Tennis players' parents were active but in fewer 
numbers with 40% of fathers and 28% of mothers involved once per week. 
Not only were the parents of these athletes active in sports, but they 
also approved of their daughter's participation and competition. 
Ninety-three percent of the fathers and 83% of the mothers encouraged 
or enthusiastically supported involvement. In fact, these women were 
encouraged by at least half of their significant others and received no 
disapproval for their tennis or golf involvement from brothers, 
sisters, boyfriends or girlfriends. 
Greendorfer's study (1977b) also emphasized the importance of 
female role models for college female athletes with the major influence 
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being received from peers, and some influence from teachers and 
coaches. She found very little influence from the family. 
The family's influence specifically was examined in Snyder and 
Spreitzer's study (1973) on male and female Toledo adults, and in Ray 
and Berndt's study (1982) on Wisconsin adults. Snyder and Spreitzer 
found that parents' interest in sport related positively with the 
involvement of both male and female children in sport and that the 
like-sexed parent had more influence. Ray and Berndt discovered that 
most adults were introduced to their favorite activities by family 
members. 
Switching to competitive male and female athletes, Kenyon (1977) 
broadened his study to investigate the role of all significant others. 
They were, in order of importance, coaches, father, and mother. As in 
adolescence, coaches and parents may have been more important for the 
elite athlete. 
Laakso's study (1980) of 26 to 32 year old male and female adults 
in Finland found that sister's sport involvement was the most important 
predictor for female sport involvement and that brothers were the most 
important for males. These results concurred with the support for 
same-sex role models and introduced siblings as a major socializing 
agent. 
In studies on males, Kenyon and Knoop (1978) found that sport 
involvement was explained predominantly by peer influence, whereas, 
Krotee and LaPoint (1979) stated that male faculty members active in 
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sport received support primarily from wives (74%) and colleagues (55%). 
Inactive males received less support to participate (wives - 44%; 
colleagues - 25%). One further study (McPherson, 1977) examined male 
professional hockey players and discovered that encouragement was 
provided, in order, from father, mother, friends, and coaches. 
In summary, adults involved in sport required support from 
significant others. They were likely socialized into sport at an 
earlier age and were now being influenced by active same-sexed peers 
and parents. In highly competitive situations coaches and parents may 
have played a more important role. 
The results from research carried out on socializing agents 
indicates that there is a shift in the influence of specific agents 
from childhood through adulthood. There are also differences based on 
the sex and the level of sport involvement of the subjects studied. In 
the current study sub-problem one has addressed the influence upon and 
support given to female intramural participants and non-participants by 
socializing agents during the three different life-cycle stages. 
Socializing Environment 
The socializing environment, the second major factor in Kenyon's 
model, is the situation or agency within which the individual learns 
the sport role. This could be in a social system such as the family, 
the church, the school, the community, or the peer group (Loy, 
McPherson, Kenyon, 1978). It is within these agencies that the 
opportunity set or the structure is provided for the individual to have 
the occasion to first become involved in sports and to receive what is 
expressed as "general sport experience" (McPherson, 1978). Research in 
opportunity set and general sport experience has examined the age of 
first involvement in sport, the number of sports first played, the 
childhood and adolescent involvement in sport, and the perception of 
ability in sport. The four variables listed have been correlated with 
activity levels in college or during adulthood. These four areas have 
been addressed by this author to examine general sport experience and 
opportunity set within the socializing environment. Research findings 
have been presented in each of these areas. 
Age of First Involvement 
Studies located in this area have focused on either male or female 
athletes (Greendorfer, 1977a, Kenyon & McPherson, 1973; Malumphy, 1970; 
McPherson, 1968, 1977; Snyder & Spreitzer, 1976; Weiss & Knoppers, 
1982). In one reported instance the general population was sampled 
(Patriksson, 1979) and in a second instance, league and casual bowlers 
were compared (Duray, 1982). 
Female athletes were found to have begun participating in sport at 
young ages. In an early study by Malumphy (1970) college golfers 
reported first sport involvement at 12 years while tennis players began 
at 11.5 years. Snyder and Spreitzer (1976) also found in their study 
of Toledo high school students that athletes, particularly the 
gymnasts, commenced sport participation relatively early in life. 
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Wisconsin intercollegiate athletes who were surveyed (Greendorfer, 
1977a) reported that, by age eleven, 94% were sport participants. In 
fact 79% were involved at age eight. One further study (Weiss & 
Knoppers, 1982) disclosed that 63% of the volleyball athletes were 
first involved in organized sport during the six to eight-year-old age 
span. 
Studies on males have illustrated similar results. McPherson 
(1968) found that 96% of college ice hockey and tennis players were 
interested in sport by age ten. Olympic aspirants and college athletes 
(Kenyon & McPherson, 1973) were interested and involved in sport by 
eight or nine years, and 90% of ice hockey professionals were 
interested in sport by the age of eight (McPherson, 1977). A study 
conducted on the general population in Sweden (Patriksson, 1979), 
revealed that boys were involved to a greater extent and at a younger 
age than girls (age was not specified). No significant relationship 
was found between the current frequency of participation of female 
bowlers and the age of introduction to the sport (Duray, 1982). 
It appears that most college or highly competitive athletes have 
become involved in sport by the age of ten to twelve, but that the 
trend in recent years is to begin at an even earlier age. Perhaps with 
women this is due to the growing acceptance of sport involvement for 
girls. 
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Number of Sports First Played 
Two studies cited in this review have concerned themselves with 
the actual number of sports first played, while two other reports made 
related statements. Using discriminant function analysis, Laakso 
(1980) found in his study on Finnish adults that one of the best 
predictors for adulthood sport participation by females was the number 
of different sports played as a youth (childhood and adolescence). 
Greendorfer's study (1977a) on college female athletes determined that 
89% of the women played two or more sports as a child. 
Research on highly competitive male athletes on the topic of 
number of sports first played, took slightly different approaches. 
Kenyon and McPherson (1973) found that college athletes and Olympic 
aspirants played a number of sports as children before specializing in 
their present sport. For 60% of the hockey professionals, hockey was 
the first sport the athletes participated in as children. The studies 
cited are too few in number and too varied to make any definitive 
conclusions on the correlation between the number of sports first 
played and later sport involvement. 
Childhood and Adolescent Involvement 
Several studies have concluded that individuals who are 
athletically active during college and adulthood were involved and 
interested in sport as children and adolescents (Greendorfer, 1979a, 
1981; Hall, 1976; Kennedy, 1977; Kenyon & Knoop, 1978; Patriksson, 
1979). One investigation which compared female athletes and non-
athletes has stated that there was a high association between present 
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and past involvement and that the activity level when younger was 
important for continued involvement (Hall, 1976). More specifically, 
Greendorfer (1981) found college athletes with high childhood sport 
involvement had high college involvement. Conversely, she determined 
that non-athletes with low childhood involvement continued to have low 
sport involvement while in college. 
One study which investigated female adolescent athletes (Kennedy, 
1977) found that there was definitely a carry-over interest in sport 
from childhood to the teen years. Similarly, in studies comparing 
female and male athletes (Greendorfer, 1979a; Kenyon, 1977) both sexes 
had an early interest in sport, being both interested and involved 
during childhood. Spreitzer and Snyder (1976) found that childhood 
involvement was a strong predictor of adult sport participation for 
males but not for females; whereas, Patriksson (1979) determined that 
there was a strong correlation for both male and female teenagers 
between involvement in childhood and in adolescence. 
There also appears to be a relationship between involvement during 
adolescence and adulthood. In his study on male subjects, Mendel! 
(1979) found that both high school intramural participants and varsity 
athletes played intramurals in college. 
The results from childhood and adolescent involvement studies in 
sport support the concept that earlier opportunity and socialization 
experiences have existed for individuals to become involved as adults. 
Tied in with this notion is the assessment of the experience - how 
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positive or negative was it? How capable was the individual in 
performing sport skills? What was the individual's perception of 
his/her ability? 
Perception of Ability in Sport 
The total effect of a positive environment as a youth (childhood 
and adolescence) is of great importance for continued activity as an 
adult (Patriksson, 1979). Concomitantly, Spreitzer & Snyder (1976) 
have indicated that a good perception of the individual's sport ability 
as a youth is the highest predictor of adult involvement by both males 
and females. Regardless of the sex and the age of the subjects, 
research has shown that athletes have perceived themselves, when in 
childhood, to have had 'well above' or 'above' average sport aptitude 
(Greendorfer, 1977a, 1979a, 1979b; Kenyon, 1977; Lewko & Ewing, 1980; 
McPherson, 1977; Snyder & Spreitzer, 1976; Spreitzer & Snyder, 1976). 
Roberts & Kleiber (1982) found that the players' perception of their 
ability influences their persistence in the sport setting. Non-
athletes perceived their capabilities to be lower than those of 
athletes (Greendorfer, 1979b; Snyder & Spreitzer, 1976). 
In summary, research which has examined the effects of the 
socializing environment specifically, age of first involvement, number 
of sports first played, childhood and adolescence involvement, and 
perceived ability in sport, has concentrated predominantly on athletes. 
These individuals appear to become involved in sport at a relatively 
early age (10 to 12 years), with the trend being to even younger ages. 
Childhood involvement is significant in that it is highly likely that 
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active adults were active as children and adolescents and that inactive 
adults were previously inactive. Not only were athletes (college and 
adult) active at earlier ages but also they perceived their childhood 
sport aptitude to be greater than did non-athletes. Sub-problem two in 
the present study has examined the difference in general sport 
experience and opportunity set between female intramural participants 
and non-participants. 
Demographic Factors 
Demographic factors are used in studies to describe the sample 
investigated. In social situations, including those where individuals 
are exposed to sport, certain factors and characteristcs may influence 
the individual's style and degree of involvement (McPherson, 1978). 
The categories referred to most often in sport socialization literature 
are gender, socioeconomic status, and sibling number and order. As the 
present study deals with females only, studies have been cited which 
refer to the latter two factors. 
Socioeconomic Status 
The demographic factor examined most frequently in the literature 
is the socioeconomic status (SES) of the subjects. The results from 
the studies varied from athletes coming from lower socioeconomic 
backgrounds (Bohren, 1977; McPherson, 1977); to little difference 
between the backgrounds of athletes and non-athletes (Greendorfer, 
1979b; Patriksson, 1979; Sage, 1980); to a middle class to higher SES 
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for athletes (Greendorfer, 1977a, 1979b; Malumphy, 1970). A study on 
high school intramural and school team participants (Church, 1981) 
found no relationship between SES and sport involvement. Some of these 
differences can be explained by the specific sport in which the 
subjects were involved (i.e. tennis, golf-upper class; hockey - lower 
class). 
Sibling Number and Order 
In the studies reviewed in this thesis which compare female 
athletes and non-athletes the results are inconsistant. Bohren (1977) 
found that athletes more often had older brothers (54%) than did non-
athletes (41%). Greendorfer (1979b) found a non-significant 
relationship between ordinal position and sport involvement and no 
difference between the sex of siblings of athletes and non-athletes. 
However, in studies that investigated female athletes there does appear 
to be some commonality in that these women were later born 
(Greendorfer, 1977a; Kenyon, 1977; Weiss & Knoppers, 1982) and were 
influenced by older siblings (Kennedy, 1977). More frequently, the 
older siblings were brothers (Greendorfer, 1977a; Kenyon, 1977). 
Gould and Landers (1972), in their study on female athletes, found that 
females with an older brother did not participate in sport more than 
first-born females. 
There are few studies identified which look at recreational 
participants. One survey found that for 6-17 year olds in Nebraska, 
siblings had little effect on involvement (Scheuble & Johnson, 1983). 
The results of these studies are inconclusive. There does seem to 
be some support for stating that female athletes are later born and 
could be influenced by older brothers. Unfortunately, there is little 
research which compares athletes and non-athletes or which looks at 
recreational participants from which hypotheses for the current study 
could be based. Sub-problem three has investigated differences between 
the demographic factors which influence female intramural participants 
and non-participants. 
Summary 
The research carried out on the process of socialization by 
females into sport has focused on two influencing factors -socializing 
agents and the socializing environment. Studies have been conducted on 
female athletes, male athletes, and non-athletes using a variety of 
combinations and comparisons of subjects at various life cycle stages. 
During childhood, parents and the family were the major 
socializing agents. Female athletes received stronger parental 
encouragement than male athletes and had a stronger influence to become 
involved in sport than did female non-athletes. Active role models 
were instrumental during the childhood of the female athlete. 
In adolescence, peers and teachers/coaches played the most 
influential role, whereas parents provided support and sanctioned the 
competitive level commitments of their adolescent children. 
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Adult athletes were likely to have had individual prior sport 
involvement and were influenced by active same-sexed peers and parents. 
Studies which investigated the socializing environment have revealed 
that athletes became involved in sport between the ages of ten and 
twelve, a trend that is continuing to earlier ages. Furthermore, adult 
sport involvement correlated highly with childhood and adolescent 
involvement. During childhood and adolescence, athletes had a strong 
perception of their sport ability as children; a perception that was 
much greater than that sensed by non-athletes. Demographically, very 
few conclusions were drawn. A number of the studies did not illustrate 
a trend in the SES background of athletes. When sibling order and 
number were examined, female athletes tended to be later born and were 
influenced by older brothers. The findings from the socialization 
research reviewed for this study present some strong relationships, 
particularly for female athletes. There has been marginal insight into 
non-athletes, but the socialization of recreational female participants 
has not been addressed. This study then has compared the influence of 
socialization factors, during three different life cycle stages, 
between first-year female intramural participants and non-participants 
at selected community colleges in Alberta, Canada. 
METHODOLOGY 
The purpose of this study was to analyze the influence of 
socialization factors during different life cycle stages on first-year 
female intramural participants and non-participants at two selected 
Alberta, Canada community colleges. More specifically, the 
investigation examined the influence of socializing agents on the 
subjects during their childhood, adolescent, and adulthood years. • 
Secondly, the difference in the socializing situation, as measured by 
general sport experience and opportunity set, was compared for 
intramural participants and non-participants. Results from these two 
groups were analyzed for variations in demographic factors. Finally, 
the major factors influencing sport socialization were compared to 
assess differences between subjects from the two colleges. 
This chapter details the methodology that was used to address 
these problems. Topics include: the research approach and design, 
selection of subjects, the test instrument, collection of the data, and 
general statistical procedures and data analysis 
Research Approach and Design 
The descriptive survey method was used to carry out this study. 
This method was utilized to gather data in order to describe the 
36 
37 
characteristics of the population and to determine the factors 
influencing level of sport involvement. Comparisons have been made 
between groups defined as participants and non-participants. 
Explanations based on the factors influencing socialization have been 
put forward to account for their level of activity. 
Selection of Subjects 
As this study was preliminary and designed to investigate an 
unstudied classification of individuals, college female recreational 
participants and non-participants, the population was restricted. It 
was limited to two colleges in Alberta, Canada and focused on the 
largest segment of female students, first-year females (excluding 
varsity athletes) enrolled in career-oriented programs (i.e. Law 
Enforcement, Recreation Leadership, Interior Design, Nursing, Business 
Administration, Secretarial Science). 
Career courses and first-year students were selected because, 
respectively, they comprise the majority of program offerings and 
enrollment at community colleges in Alberta. Additionally, students 
enrolled in career courses have a mandatory English requirement, which 
is not the case for students enrolled in university transfer courses. 
The sample was drawn from two institutions within which there is a 
diversity of course offerings, that is, Social Science, Allied Health, 
Justice Administration. The colleges selected were Mount Royal College 
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in Calgary, Alberta (MRC), and Lethbridge Community College in 
Lethbridge, Alberta (LCC). In order to sample a substantial number of 
subjects and to ensure as high a return rate as possible, the 
questionnaire was administered during class time. (This procedure 
resulted in a 100% response rate.) The academic subject which was the 
most representative course for first-year students at the two 
institutions was an entry level (basic) English course (Robson, note 2; 
Gillin, note 3). Samples from both institutions were drawn from these 
first year English classes. 
At MRC 495 females were enrolled in English 1110. A sample size 
of 217 (0.5 significance level) was used based on the calculations from 
the formula for sample size determination (Isaac & Michaels, 1981, 
p. 192). To achieve this target number, allowances were made for 
absentees, withdrawals, and ineligible subjects. The number of females 
in randomly selected sections was totalled until 353 potential subjects 
were selected. (See Appendix A for sample selection.) This required 
sampling 27 of the 37 sections. Testing resulted in 244 eligible 
subjects from the 27 sections at MRC, 27 subjects more than the target 
number. 
At LCC 231 females were enrolled in first-year English courses. 
One hundred forty-four subjects were required for an adequate sample 
(Isaac & Michaels, 1981, p. 192). A similar process to that described 
for MRC necessitated the random selection of 13 of the 17 English 
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sections. Testing resulted in 133 eligible subjects, 11 subjects fewer 
than the target number for 95% confidence. 
In both institutions all females from selected English sections 
were surveyed with the following exceptions. Since the purpose of this 
study was to compare intramural participants and non-participants, an 
initial question in the instrument eliminated varsity athletes 
(Wilkins, 1974). There were six athletes from MRC and ten from LCC 
identified. Also excluded were any students who did not meet the 
criteria of "first-year" females enrolled in "career-oriented" 
programs, namely, students enrolled in "college preparation" 
(upgrading) or "university transfer" courses; "second-year" students 
who for some reason were enrolled in first-year English. Seven 
subjects from MRC and six from LCC were eliminated as they were second-
year students. Only students in attendance at the time the survey was 
administered were included in the sample. 
The Test Instrument 
The instrument used was a questionnaire modified from 
Greendorfer's Female Sport Socialization Questionnaire (Greendorfer, 
Note 4). The modifications made to the instrument by this author were 
implemented to accommodate differences in the level of participation 
between Greendorfer's sample (female athletes) and the sample in this 
study (female intramural participants and non-participants). 
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Since its development, Greendorfer's instrument has been utilized 
by several researchers investigating sport socialization (e.g. Lewko & 
Ewing, 1980; Snyder & Spreitzer, 1978; Weiss & Knoppers, 1982). Their 
results, using this instrument, were appropriate for the hypotheses 
raised in the present study. For these reasons, the modified 
instrument has been stated as having content validity. 
A second type of validity, face validity, was in evidence from the 
response of the subjects. All individuals who were eligible to 
complete the survey did so. This resulted in no questionnaires (aside 
from athletes' and second-year students') that were unusable. The 
"Comments" section attracted 131 responses, ten of which felt that the 
study was of significant value and indicated that they were glad to be 
involved. Ten additional comments made expressed "good luck" to the 
researcher. On the negative side ten individuals said that the 
questionnaire was too long and/or tedious. 
The remaining comments indicated a strong interest in the 
intramural programs at both colleges by offering program suggestions, 
stating facility and scheduling concerns, supplying reasons for 
participating and for not-participating, and making statements of 
philosophy about participation. Additionally, 194 of the 377 subjects 
were interested enough in the study to request a summary of the 
results. By in large, the positive reaction to the questionnaire 
supported the existence of face validity. 
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A pilot study was conducted two-and-a-half weeks prior to the 
actual survey. (See Appendix B for details.) The results of the t-test 
analysis conducted on the pilot study data indicated that 212 of the 
213 variables complied with the established criteria thereby 
demonstrating consistancy reliability. 
The instrument format used was 16 pages in booklet style (staple-
bound) with a professionally prepared cover. An introductory statement 
was placed on the first page and a comments section on the last page. 
(See Appendix C for the instrument.) 
Questions focused the three areas corresponding to three of the 
sub-problems in the study: demographic information, general sport 
experience and opportunity set, and the influence of socializing 
agents. (The fourth sub-problem involved a comparison of data from 
other sub-problem areas.) The demographic section requested 
information on areas such as socioeconomic status (SES), age, marital 
status, sibling number and order, and college major. This section was 
located at the end (Part F) as recommended in various social survey 
references (Berdie & Anderson, 1974; Dillman, 1978; Payne, 1954). 
Fixed-alternative questions were used to gather data on both general 
sport experience and opportunity set (Parts C, D, E), and the degree of 
influence of socializing agents on active sport involvement during the 
three life cycle stages (Part B). The initial section of the 
questionnaire (Part A) was used to eliminate ineligible students and to 
assess the level of recreational involvement. 
Collection of Data 
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Administrators at both MRC and LCC were approached and 
subsequently granted permission for the survey to be conducted at their 
respective institutions (permission received at MRC - August 1983; LCC 
- September, 1983). On-going discussions with the chairmen of the 
English departments determined the details for administration of the 
survey. The study was conducted over a two-week period from November 
21 to December 2, 1983. This point in the semester was selected 
because it was between mid-terms and final examinations, thus providing 
high class attendance, and was far enough into the school year for 
students to have had the opportunity to become aware of available 
recreation programming. 
Each instructor of a selected section was contacted requesting his 
or her assistance with the study. This was supported by a letter from 
the department Chairman. (All instructors agreed to participate in the 
study.) The request included a brief description of the study and an 
explanation of the data collection. (See Appendix D for letters.) The 
instructors were asked to identify twenty minutes during one of four 
class times in the two-week survey period and to return the schedule 
card by the date specified (Appendix E). Confirmation notices were 
delivered to each instructor two to three days prior to administration 
of the questionnaire. The notices served as a survey reminder and 
indicated the name of the individual who would conduct the survey 
(Appendix E). 
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One research assistant for LCC and three assistants for MRC were 
trained to aid the investigator. In a one-and-a-half hour training 
session the assistants were oriented to the guidelines and procedures 
which pertained to the following: purpose of the study, introduction 
to the class, questionnaire distribution and collection, time 
allocation, response to subjects' questions, recording of classes 
surveyed. Assistants were told to encourage the students to ask 
questions if clarification was required and to assure them that their 
questionnaires would be anonymous. At the end of the training session 
a timetable was established where either one of the three assistants or 
the investigator was assigned to each section. The survey was 
introduced and administered during the pre-arranged class times. 
Students completed the questionnaires in an average of twenty minutes 
and handed them in directly to the survey administrator. 
As an incentive to take part in the study, subjects who completed 
the questionnaire were told that they could fill out a card which would 
enter them in a draw for a book on women in sport (Appendix E). Five 
books were awarded at each institution. The same card gave the 
students the option of requesting a summary of the results of the 
study. This card was the only location where the subject's name was 
recorded. Surveys and cards were collected separately to ensure 
subject anonymity. As a follow-up to the study, the English chairmen 
and the instructors were sent thank-you letters and a summary of the 
results. 
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General Statistical Procedures 
and Data Analysis 
Questionnaires were sorted to remove those returned by ineligible 
individuals (e.g. athletes, second-year students). Each remaining 
questionnaire was coded with a subject number and an institution 
number. Determination of subject status, as a participant or a non-
participant, was assessed by summing the scores from the activity 
participation responses (e.g. Intramural, Recreational Clubs, 
Recreational Free-time Activities, and Non-Credit or Leisure Courses -
Questions A2 - A5). Individuals participating in no activities were 
categorized as "non-participants", whereas one or more participations 
categorized the student as a "participant". Participation level 
provided the dependent variable for the study. The coding which 
followed was carried out manually by a major coder, two assistants, and 
the author. Values were transcribed onto data sheets and then 
keypunched by Operations personnel in the Information Systems 
Department at Mount Royal College. Coding was completed for each of 
the three major areas of the instrument: demographic, general sport 
experience and opportunity set, and the influence of socializing 
agents. 
Demographic Information 
Socioeconomic status. 
Coding using the Blishen and McRoberts Socioeconomic Index (1976) 
assigned an SES score, a measure of social status of Canadian 
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occupations. Where father's occupation was stated, this score was used 
(Question F2). If the father was "not involved in bringing the 
individual up," or if an occupation was not provided, a missing value 
was recorded. 
The index used provided a score which was recoded to assign the 
subject to one of the six categories, one being very high; six being 
very low. These categories were later grouped for professional (1+2), 
middle class (3+4), and working class (5+6) status. 
Additional demographic information such as college major, age, and 
marital status were coded in a straightforward manner as per the code 
manual (Appendix F). Both the number of brothers and sisters and the 
number of older brothers and sisters were tabulated. The values were 
recoded to group the data into fewer categories (e.g. no sisters, one 
or two sisters, three or more sisters). 
General Sport Experience and Opportunity Set 
Items falling into these categories were independent variables. 
General sport experience was defined by the sections on childhood sport 
involvement (Part C: 1, 3), adolescent sport involvement (Part D: 1, 2, 
3), adult sport involvement (Part E: 1, 2, 3), and perceived ability in 
sport (Parts C-4, D-4). For each major independent variable scores for 
the relevant items were totalled to yield a transformed or construct 
score (Butcher, 1980; Greendorfer, 1981a; Weiss & Knoppers, 1982). For 
example, values for the questions on adolescent sport involvement were 
scaled from one to five. Scores from the three questions relating to 
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this variable were totalled to yield an "adolescent sport involvement" 
score. A low score indicated high adolescent sport involvement. (See 
Appendix G for formation and coding of constructed variables.) 
In the analysis opportunity set was examined using the subjects' 
SES score (Butcher, 1980; McPherson, 1972) and the number of sport 
items owned, as indicators (Butcher, 1980). The number of items of 
sport equipment owned for different sports (Part E-7) was totalled. 
Descriptive information not intended for use in the analysis but 
located in this section, included the location of first childhood 
participation (C-2), and major reasons for participating (E-4) and for 
not participating (E-5) in Campus Recreation activities that semester. 
Influence of Socializing Agents 
Similar to the procedure described for general sport experience, 
constructs were developed to measure agent influence and support 
(Butcher, 1980; Greendorfer, 1981a; Weiss & Knoppers, 1982). Questions 
B-l to B-7 (Greendorfer, Note 3; Weiss & Knoppers, 1982) requested 
information for father, mother, brother, sister, male friends, female 
friends, Physical Education teachers/coaches (B2-B7 only), and "other" 
on the following items: 
1. agent sport participation (positive valence) 
2. encouragement to subject (positive valence) 
3. interest in sports (positive valence) 
4. responsible for interest and participation (positive 
valence) 
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5. discouragement to subject (negative valence) 
6. attitude - sport only for boys (negative valence) 
7. attitude - only certain sports for girls (negative 
valence) 
Responses were requested for the three investigated periods in the 
subject's life: childhood, adolescence, adulthood. 
Values were assigned from one to five for each response. Positive 
valence influence scores were summed and negative valence influence 
scores were subtracted to yield an influence and support score for each 
agent during each life cycle stage (Butcher, 1980; Greendorfer, 1974). 
A high score indicated a strong influence. Raw score totals were 
grouped by frequencies into triads to provide high, medium, and low 
influence and support scores. The triads were established by dividing 
the frequency of responses into equal thirds e.g. 1-33%; 34-66%; 67-
100% (McPherson, 1972). Division occasionally fell outside of the 
predetermined boundaries to accommodate all subjects with the same 
score. 
A second level of constructs was formulated to group pairs of 
socializing agents and all agents during the three different life cycle 
stages. For example, "mother" scores and "father" scores were summed 
to yield a "parent" score, "brother", and "sister" to give "siblings", 
and "male friends" and "female friends" to produce "peers". Similarly, 
scores for all agents (father, mother, brother, sister, male friends, 
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female friends, Physical Education teacher/coach) were totalled to 
provide a "childhood significant other influence and support" score 
(Butcher, 1980). 
Rather than exclude cases with missing values, these values were 
taken into consideration by calculating for the number of valid values 
(Butcher, 1980). To account for the varied number of significant 
others available to each subject, an average score based on the number 
of responses was calculated. For example, if a subject responded to 
all seven items, her sum was divided by seven. If she only had five 
responses, her total was divided by five. This standardized the 
socialization variables scores and included those subjects who, for 
example, had no brothers. A minimum of two responses was required for 
constructs where seven variables were totalled and one response for 
those with two variables. Failure to meet this criterion resulted in 
the assignment of a missing value (Butcher, 1980). The number of 
missing cases for each variable analyzed is located in Appendix H. 
One final variable used to gather data on socializing agents was 
sport hero (Question E-2). This item was used to identify the sex of a 
sport role model (Butcher, 1980). 
Statistical Analysis 
Descriptive. 
Data were initially subjected to a descriptive analysis using the 
Statistical Package for Social Sciences X (SPSSX) computer program. 
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Response frequencies, percentages, and measures of central tendency 
(mean, median) were obtained for the demographic data as well as 
for the dependent and independent variables. The chi square test 
(significance level .05) (Greendorfer, 1974) using the CROSSTABS 
command was applied to study the relationships between the dependent 
and independent variables. 
Hypotheses 1 to 11 were tested using these procedures. For 
hypotheses 12 a two-way and a three-way CROSSTABS were used to compare 
subjects from the two colleges and to include the participation 
dimension with the various independent variables. 
Analytical. 
Discriminant function analysis, a multivariate technique, was used 
to determine which variables best discriminate between the two groups 
which comprise the dependent variable - participants and non-
participants. This method of analysis has been used by other 
researchers investigating sport socialization (Greendorfer, 1979a; 
Laakso, 1980; Lewko & Ewing, 1980). 
Variables used in the analyses were subjected to a Pearson 
product-moment correlation using the procedure PEARSON CORR in the 
SPSSX (SPSS Inc., 1983) package. When the matrix was examined to 
identify correlations greater than £=.7, it was found that each agent 
was correlated with itself in the other two life cycle stages 
e.g. childhood brother correlated with adolescent and adult brother; 
adolescent brother correlated with adult brother. Additionally, mother 
and father were correlated between all three life cycle stages, as were 
siblings and peers. (Correlation matrix results located in 
Appendix I). 
In response to these findings discriminant functions generally 
were not computed across different life cycle stages. Within life 
cycle stages the combined "parent" variable was used instead of the 
individual mother and father variables. Male peers and female peers 
were selected instead of the grouped peer variable for use in 
discriminant functions where siblings were used. One other correlation 
identified where £>.7 was childhood sister with childhood female peers 
(£=.7775). In this situation childhood sister was selected as it had 
displayed a greater standard deviation (4.43) in the frequency 
distribution, and thus a greater variance, than had childhood female 
peers (3.89). 
All additional correlations where £>.7, existed between variables 
where the individual components were correlated with their constructed 
variable e.g. childhood ability (£=.9381) and adolescent ability 
(£=.9322) with perceived sport ability. In these situations the 
constructed variables were used in the discriminant function analyses. 
Mathematically, the discriminant function analysis weighs and 
linearly combines the discriminating variables so that the groups are 
forced to be as statistically distinct as possible (Churchill, 1976). 
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This produces weights to make the variation within groups as small as 
possible, while variation between groups is made as large as possible. 
WEIGHT = between group variation 
within group variation 
By examining the pattern of weights, group differences in terms of 
a given set of variables can more accurately be accounted for than by 
looking at variables individually. Each of the variables can be 
examined from the set to look at their relative contribution to the 
function. The determination of independent variables important in 
determining the dependent variable, as well as their relative 
importance, provides the 'analysis' objective of this technique. 
A second objective of discriminant function analysis is 
'classification'. Classification allows individuals to be assigned to 
a group which they most resemble. The discriminant function is applied 
to each individual to predict a score. Based on the generated score 
she would be classified into one of the two groups. This prediction is 
compared with the individual's actual known classification to determine 
if the discrimination provided by the function is meaningful 
(Churchill, 1976). 
In this study functions were created to analyze the components of 
the major factors in influencing socialization. For example, the 
influence of socializing agents during childhood was examined using the 
discriminant function in order to identify the agents which have a 
greater impact on participation. Similar analyses were conducted for 
general sport experience and opportunity set. 
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The discriminant function analysis was conducted with the SPSSX 
computer program. The computational method used was the stepwise 
method, where selected variables are entered one at a time on the basis 
of their discriminating power. The stepwise method selected was 
RAO'S V (Greendorfer, 1979; Lewko & Ewing, 1980). This method selects 
variables which contribute to the greatest overall separation of the 
groups. Option 1 was selected to deal with missing values. This 
option treats user-missing values as valid and system-missing values as 
missing. Four statistics were used to interpret the analyses: 
Standardized Canonical Discriminant Function Coefficients (relative 
contribution of the associated variable); Canonical Correlation 
(strength of the relation for the function); Wilks' Lambda (measure of 
group differences over the discriminating variables); Classification 
Results (Hit Ratio) (percentage of cases correctly classified). 
Summary 
In order to determine the influence of socialization factors 
between college intramural participants and non-participants first-year 
female students from two community colleges in Alberta, Canada were 
surveyed. The subjects, who were enrolled in career-oriented programs, 
were surveyed during first-year English classes. Data were obtained by 
using an instrument designed to gather information about demographic 
factors, general sport experience and opportunity set, and the 
influence of socializing agents. 
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The questionnaire was administered by the author and three 
assistants during pre-arranged visits to the selected English sections 
at both institutions during a two-week period in the November/December 
1983. Responses were coded. Frequency counts, measures of central 
tendency, chi square analysis, and discriminant function analysis were 
carried out to identify and to assess the relative importance of the 
factors influencing socialization on the female intramural participants 
and non-participants. 
RESULTS AND DISCUSSION 
The purpose of this research was to analyze the influence of 
socialization factors during different life cycle stages on female 
participants and non-participants in college intramural programs. In 
this chapter, following the description of the sample, results 
pertaining to the four sub-problems and the hypothesis(es) relating to 
each sub-problem have been presented. These sections have been titled: 
"Influence and Support of Socializing Agents," "General Sport 
Experience and Opportunity Set," "Demographic Factors," and "Inter-
College Differences." Reference to relevant research has been included 
in the discussion within each section. A final division was used to 
present the results of the discriminant function analysis for 
socializing agents and for the various sport experience and opportunity 
set variables. 
Description of the Sample 
The sample included 377 first year female students enrolled in 
entry level English courses at Mount Royal College, Calgary, Alberta 
(N=244, 64.7%) and Lethbridge Community College, Lethbridge, Alberta 
(N=131, 35.3%). The students were enrolled in 14 different first year 
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career-oriented programs, as presented in Table 1. The highest 
representation came from Nursing (24.9%), followed by Business (12.9%), 
Secretarial Arts (11.2%), and Social Services (11.2%). 
Age 
The distribution of subjects' ages was from "under 19" to "45 to 
54" years. The greatest frequency was in the "19 to 24" year category 
(41.0%), closely followed by "under 19" (36.5%). This distribution is 
displayed in Table 2. A comparison between the subjects from MRC and 
LCC ascertained that subjects 25 years of age and older were more 
highly represented at MRC (24.6%) than at LCC (16.1%). 
Marital Status 
"Single" was the predominant marital status of the subjects 
(73.3%). Of the sample, 15.5% were "married" and 11.2% classified 
themselves as "other". There was little difference between the MRC and 
LCC samples, as noted in Table 3. 
Socioeconomic Status (SES) 
SES was derived from Blishen & McRoberts' (1976) scale which 
measures the social status of Canadian occupations. The results of the 
coding and classification of subjects into one of six categories is 
presented in Table 4. The lowest category, six, is overrepresented 
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TABLE 1 
Distribution of Subjects by College Major 
Sample 
Majors MRC LCC Total 
jn %a ji % n % 
Nursing 34 14.9 55 42.3 89 24 
Business Administration 19 8.3 27 20.8 46 12 
Secretarial Arts 25 11.0 15 11.5 40 11 
Social Services 40 17.5 0 0 40 11 
Justice Administration 22 9.7 12 9.2 34 9 
Communications 16 7.0 13 10.0 29 8 
General Studies 25 11.0 2 1.5 27 7, 
Early Childhood Education 14 6.1 0 0 14 3 
Computer Science 8 3.5 1 .8 9 2 
Interior Design 8 3.5 0 0 8 2 
Environmental Science 2 .9 5 3.9 7 2, 
Leisure Education 7 3.1 0 0 7 2 
Physical Education 6 2.6 0 0 6 1 
Theatre Arts 2 .9 0 0 2 
Total 228 130 358 
Valid Cases 358 
9 
9 
2 
2 
5 
1 
5 
9 
5 
2 
0 
0 
7 
4 
a percentage of subjects from institution total 
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TABLE 2 
Age Distribution by Institution 
Age 
Sample Under 19 19--24 25--34 35--44 45-54 Total 
n %a n % n % n % n % 
MRC 79 32.4 105 43.0 48 19.7 11 4.5 1 .4 244 
LCC 58 44.3 52 39.7 15 11.4 6 4.6 0 0 131 
Total 137 36.5 157 41.9 63 16.8 17 4.5 1 .3 375 
Valid Cases 375 
a percentage of subjects from institution total 
TABLE 3 
Marital Status: Distribution by Institution 
Status 
Sample Single Married Other Total 
n_ %a £ % £ % N % 
MRC 174 71.6 37 15.2 32 13.2 243 65 
LCC 100 76.3 21 16.0 10 7.6b 131 35 
Total 274 73.3 58 15.5 42 11.2 374 100 
Valid Cases 374 
a percentage of subjects from institution total 
k due to 'rounding', percentage does not total 100.0 
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TABLE 4 
Social Class Background3: Conparison and Distribution by Institution 
Class 
Sanple Highest Lowest 
X2 1 2 3 4 5 6 Total 
jb % % % % % N % 
MRC 2.9 20.1 13.7 23.5 13.2 26.5 204 63.4 
LCC 8.5 14.4 7.6 16.1 5.9 47.5 118 36.6 
Total 5.0 18.0 11.5 20.8 10.6 34.2 322 100 
Valid Cases 322 
Mean 4.17 Median 4.00 Standard Deviation 1.65 
a Based on Blishen & McRoberts' (1976) Index for Canadian Occupations 
b Percentage of subjects from institution total 
*X2> 11.07 significant £< .05 
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(34.2%), particularly so by LCC subjects (47.5%) (Significance £ <.05). 
The grouping of the six categories into "professional", "middle class", 
and "working class" indicated that "professional" described the status 
for 23.0% of the subjects, "middle class" for 32.3%, and 44.7% were 
classified as "working class" (Table 5). In accordance with the 
frequencies in category six, the working class is similarly 
overrepresented by LCC (53.4%) in comparison with MRC (39.7%). As farm 
occupations are classified in category six and Lethbridge is more of a 
rural community than Calgary, this result is understandable. It is 
important to note that representation from the "professional" group is 
almost identical for MRC (23.0%) and LCC (22.9%). 
Sibling Status 
Subjects were asked to identify the number of brothers and sisters 
they had and the number of each who were older. Of the total sample, 
21.9% had no brothers, whereas 20.8% had no sisters. 
Of those subjects who had brothers, 69.1% had older brothers. 
Older sisters were present for 60.3% of the subjects who had older 
sisters. The subjects at MRC more often had older sisters (68.4%) than 
had those at LCC (45.7%) (Table 6). (Significance £ <.05). 
Level of Participation 
Subjects were classified as "participants" or as "non-
participants," the dependent variable in the study, if they had 
participated in one or more of the four recreational program offerings 
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TABLE 5 
Grouped Social Class Background: 
Distribution by Institution 
Class 
Sample Professional3 Middle Classb Working Classc Total 
H £ % n_ % 
MRC 47 23.0 76 37.3 81 39.7 204 
LCC 27 22.9 28 23.7 63 53.4 118 
Total 74 23.0 104 32.3 144 44.7 322 
Valid Cases 322 
a Grouped responses from codes 1 & 2 
b Grouped responses from codes 3 & 4 
c Grouped responses from codes 5 & 6 
^ Percentage of subjects from institution total 
Older Sisters: 
TABLE 6 
Frequency and Comparison by Institution 
Number 
Samp!e None One or More Total X2 
H %a J1 % 
MRC 59 31.6 128 68.4 187 13.58 
LCC 57 54.3 48 45.7 105 
Total 116 176 292 
Valid Cases 292 
a percentage of subjects from institution total 
* X2 > 3.841 significant p < .05 
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that semester. Of the sample, 190 (51.07%) were participants, whereas 
182 (48.93%) were non-participants. When subjects at the two colleges 
were compared, it was found that participation was slightly greater at 
LCC (55.4%) than at MRC (47.7%). Concommitantly, non-participation was 
greater at MRC (52.3%; 44.6%). 
Influence and Support of Socializing Agents 
The sub-problem relating to influence and support of socializing 
agents was worded, "Is there a difference in the amount of influence 
upon, and support given, to intramural participants and to non-
participants by socializing agents (a) during childhood (b) during 
adolescence and (c) during adulthood?" 
Influence and support variables for these three life cycle stages 
were constructed for each of the seven listed significant others in the 
study. In childhood for brother, mother, father, and male peers, a 
difference was identified between participants and non-participants. 
Those agents with whom these two groups differed significantly in 
adolescence were brother, father, mother, and male peers. During 
adulthood crosstabulations identified differences for all seven 
variables: mother, sister, father, brother, female peers, male peers, 
and Physical Education teacher/coach (Summary, Table 7). For all 15 
significant variables, the frequency of "high" influence and support 
scores was greater for participants than for non-participants. 
Individual agents were grouped to yield influence and support 
scores for peers, family, siblings, and parents. In the three life 
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TABLE 7 
Summary of Significant Constructed Influence 
and Support Variables {£ < .05) 
Single Agents X2 D.F. Significance 
Chi1dhood 
Brother 13.07 2 .0014 
Mother 11.34 2 .0034 
Father 9.19 2 .0101 
Male Peers 9.07 2 .0107 
Adolescence 
Brother 15.26 2 .0005 
Father 13.85 2 .0010 
Mother 10.15 2 .0062 
Male Peers 9.15 2 .0103 
Adulthood 
Mother 17.68 2 .0001 
Sister 13.56 2 .0011 
Father 12.17 2 .0023 
Brother 11.60 2 .0030 
Female Peers 10.17 2 .0062 
Male Peers 9.85 2 .0073 
Phys. Ed. Teacher/Coach 7.36 2 .0250 
Grouped Agents 
Childhood 
Peers 11.32 2 .0035 
Family 13.39 2 .0012 
Siblings 7.66 2 .0217 
Parents 7.32 2 .0257 
Adolescence 
Peers 16.42 2 .0003 
Parents 10.68 2 .0048 
Family 8.02 2 .0181 
Siblings 8.31 2 .0157 
Adulthood 
Siblings 18.36 2 .0001 
Peers 17.13 2 .0002 
Parents 16.55 2 .0003 
Family 10.21 2 .0061 
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cycle stages for all four variables, a significant difference was found 
(Summary, Table 7). As with the single agents, the frequency of "high" 
scores was greater for participants than for non-participants. 
Hypotheses one through eight, which follow, address key relationships 
with socializing agents during the different life cycle stages. 
Hypothesis One 
The influence of and support for sport involvement given 
by parents and family will have been greater for partici­
pants than for non-participants during their childhood. 
Hypothesis One was tested by crosstabulating each of the 
constructed variables, "Childhood Parents' Influence and Support" and 
"Childhood Family Influence and Support," with level of participation. 
The data indicated a difference between participants and non-partici­
pants for these two variables at significance levels of £ < .05 (Table 
8). Participants recorded higher influence and support scores from 
both their parents and the family as a whole for their involvement in 
sport as children.^ These results indicated a rejection of the null 
hypothesis, thus an acceptance of the research hypothesis. 
Footnote 
1 Based on the responses to survey questions F-2 and F-3, a new 
variable named "Father Presence" was formed to examine the relation­
ship of a single parent family with level of participation. Of the 
sample, 314 (85.6%) subjects indicated the presence of two parents, 
whereas 53 (14.4%) indicated one parent. When "Father Presence" was 
crosstabulated with level of participation, there was no significant 
difference. U2 = .1612. X2 < 3.84; £ > .05) 
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TABLE 8 
Parent and Family Childhood Influence and Support: 
Comparison by Level of Participation 
Agent 
Influence Parents I2 Family X2 
and support H %a ji % 
Participants 7.32* 13.39* 
High 47 28.1 37 52.1 
Medium 75 44.9 16 22.5 
Low 45 27.0 18 25.4 
Total 167 71 
Non-Participants 
High 30 19.1 16 22.5 
Medi um 64 40.8 28 39.5 
Low 63 40.1 27 38.0 
Total 157 71 
Valid Cases 324 142 
a Percentage by category of participation (participants; non-
participants) 
* X.2 >_ 5.99 significant JD < .05 
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This finding supports the similar results from studies conducted 
by other researchers on female college athletes and non-athletes 
(Bohren, 1977; Greendorfer, 1979b, 1981) and male and female athletes 
(Sage, 1980). Additionally, Famaey-Lamon's (1977) results on adult 
females are supported by the results from hypothesis one. Although the 
subjects from the studies mentioned differed in level of sport 
involvement from the intramural participants and non-participants 
examined in the present study, it does appear that the strong parental 
and family influence and support reported during childhood remains a 
significant independent variable for sport participation. The relative 
contribution of parents and family members to level of participation 
has been examined in the section reporting the results of the 
discriminant function analysis. 
Hypothesis Two 
The influence of and support for sport involvement given 
by peers will have been greater for non-participants 
than for participants during their childhood. 
To test this hypothesis the peer influence and support scores 
during childhood were compared for participants and non-participants. 
The crosstabulations showed a significant difference (£ < .05) between 
the two groups, however an examination of the frequencies did not 
reveal greater support by peers for non-participants than for 
participants. Rather, the reverse was the case (Table 9). This result 
supported the null hypothesis, and therefore the research hypothesis 
was rejected. 
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Groups 
TABLE 9 
Peers' Childhood Influence and Support: 
Comparison by Level of Participation 
Influence and Support 
Low 
n %a 
Medium 
n % 
High 
n % 
Total X2 
Participants 
Non-Participants 
Valid Cases 
53 30.8 69 40.1 50 29.1 
71 47.3 54 36.0 25 16.7 
172 
150 
322 
11.32* 
a Percentage by category of participation 
* X2 ^ 5.99 significant £ < .05 
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This finding did not agree with the one study cited in the 
literature which looked at the level of childhood peer influence and 
support for non-athletes. Rather, Greendorfer (1979b) found that peers 
served the role of a greater influence for non-athletes than for 
athletes. Her explanation of this finding revolved around the feeling 
that, during childhood, parents and the family were more influential 
agents for sport involvement for athletes, whereas peers were more 
influential for non-athletes. 
In the present study siblings, family and peers all had influences 
between participants and non-participants that were of a significant 
difference. Perhaps for recreational sport involvement, the influence 
to participate is wider spread and does not focus on the support of the 
family as it appears to for athletes. The relative importance of the 
various agents during childhood has been investigated in the 
discriminant function analysis section. 
Hypothesis Three 
During childhood, mothers will have provided a more 
negative influence for sport involvement for non-
participants than for participants. 
To test hypothesis three the negative valenced influence and 
support scores attributed to mother were summed to form the new 
"Childhood Mother Negative Influence and Support Score." These scores 
were crosstabulated with level of participation. Both participants and 
non-participants had a similar amount of reported negative influence 
from the mother. Approximately one-third of both groups reported a 
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"high" level of negative influence; one-half reported a "low" level. 
As there was no difference between the groups, the null hypothesis was 
supported, resulting in rejection of the research hypothesis. 
These results differ from those reported in the literature by 
Greendorfer (1979b) who identified negative attitudes toward sport by 
the mothers of non-athletes. Since a similar amount of negative 
influence was experienced by both participants and non-participants in 
the present study, the difference, once again, may be relative to the 
distinction between non-athletes and athletes in Greendorfer's study. 
When the reverse concept of positive childhood mother support for 
involvement in sport was examined, concurrance was found by several 
authors (Lewko & Ewing, 1980; Kennedy, 1977; Sage, 1980). The present 
study identified mother as providing a greater influence for intramural 
participants than for non-participants (£ < .05). 
Hypothesis Four 
During childhood, participants will have had 
significant others who were more active than were 
the significant others of non-participants. 
This hypothesis was tested using the data from question B-l, where 
six significant others were listed. When childhood activity levels of 
father, mother, brother, sister, male friends, and female friends were 
compared for participants and non-participants, a difference was found 
for five of the six agents. For participants, all individuals but the 
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sister were more highly active (Significance £ < .05) than were the 
agents of non-participants (Results in Table 10). On the basis of such 
a strong result with five of six agents significantly different, the 
null hypothesis has been rejected resulting in the acceptance of the 
research hypothesis. 
These results support the study by Famaey-Lamon (1977) where the 
family was found to influence participation through its involvement in 
sport. Similarly, mothers (Sage, 1980) and parents (Patriksson, 1979) 
as active role models, were important for high activity levels of their 
daughters. There appears to be a void in the literature concerning 
activity levels of significant others, other than parents and the family 
in general. The current findings suggest that brother, male friends, 
and female friends may also be strong role models during childhood. 
The concept of surrounding an individual with active significant others 
as role models to support their socialization into a sport role 
(Butcher, 1983; Hall, 1976; Kennedy, 1977; McPherson, 1978; Orlick, 
1974; Smith, 1979), has been supported by the findings in the present 
study. 
Hypothesis Five 
During adolescence, participants will have received more 
influence for sport involvement from peers than have non-
participants. 
Hypothesis five was examined by crosstabulating the "Adolescent 
Peers Influence and Support" variable with level of participation. 
Peers were found to have provided a greater level of support for 
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TABLE 
Activity Levels of Significant 
Childhood: Comparison by 
10 
Others During the Subjects' 
Level of Participation 
Groups 
Activity Participants Non-Participants Total X.2 
Level a n_ % £ % N_ 
Father 16.85* 
1 
2 
3 
4 
5 
Total 179 166 345 
Mother 10.85* 
1 
2 
3 
4 
5 
Total 183 174 357 
14 7.8 36 21.7 
41 22.9 45 27.1 
71 39.7 51 30.7 
35 19.5 23 13.9 
18 10.1 11 6.6 
31 16.9 35 20.1 
55 30.1 76 43.7 
61 33.3 40 23.0 
30 16.4 18 10.3 
6 3.3 5 2.9 
8 5.7 12 9.0 
10 7.1 21 15.8 
30 21.4 43 32.3 
46 32.9 33 24.8 
46 32.9 24 18.1 
140 133 
11 8.1 18 13.0 
25 18.4 35 25.4 
41 30.1 48 34.8 
44 32.4 28 20.3 
15 11.0 9 6.5 
136 138 
Brother 15.90* 
1 
2 
3 
4 
5 
Total 273 
Sister 8.95 
1 
2 
3 
4 
5 
Total 274 
TABLE 10 - cont'd 
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Groups 
Activity Participants Non-Participants Total 
Level a n % £ % N 
Male Friends 
5.4b 1 10 12 7.6 
2 14 7.6 23 14.6 
3 42 22.8 50 31.6 
4 76 41.3 56 35.4 
5 42 22.8 17 10.8 
Total 184 158 342 
Female Friends 
1 7 3.8 9 5.3 
2 26 14.0 39 22.8 
3 67 36.0 69 40.4 
4 68 36.5 43 25.1 
5 18 9.7 11 6.4 
Total 186 171 357 
X2 
14.80* 
9.59* 
a Activity Level: l=Completely Inactive; 2=S1ightly Active; 
3=Moderately Active; 4=Highly Active; 
5=Very Highly Active 
b due to 'rounding', percentage does not total 100.0 
* A2 2. 9,49 significant £ < .05 
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participants than for non-participants (Table 11) (Significance 
£<.05). These findings suggest a rejection of the null hypothesis for 
peers. Consequently, the research hypothesis has been accepted. 
The studies that have been conducted on adolescent females which 
refer to the influence of peers have sampled predominantly athletes 
(Bohren, 1977; Greendorfer, 1977b; Snyder 4 Spreitzer, 1976). In both 
Bohren's and Greendorfer's results peers ranked highest in influence 
and support. Synder & Spreitzer reported peers behind father but ahead 
of mother influence and support. 
When adolescent females from the general population were studied 
(Patriksson, 1979), peers were found to be the most important 
influencing agent. The current study, which has looked at recreational 
level participants and non-participants, supports the influence of 
peers during adolescence for those involved in intramurals. The 
relative importance of peers during adolescence has been examined in 
the section reporting the results of the discriminant function 
analysis. 
Hypothesis Six 
During adolescence, participants will have received more 
influence for sport involvement from Physical Education 
teachers/coaches than have non-participants. 
Hypothesis six was analyzed by the crosstabulation of the 
"Adolescent Physical Education teachers/coaches Influence and Support" 
variable with level of participation. No difference was identified 
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TABLE 11 
Peers' and Physical Education Teachers'/Coaches' 
Adolescent Influence and Support: 
Comparison by Level of Participation 
Agent 
Grouj) 
Influence n 
Peers 
_%a X2 
Phys. Ed. 
n_ 
Teachers/Coaches 
% X2 
Participants 
High 
Medi urn 
Low 
25 
29 
17 
35.2 
40.9 
23.9 
10.08* 
74b 
44 
50 
44.0 
26.2 
29.8 
1.79 
Total 71 168 
Non-Participants 
High 
Medium 
Low 
11 
32 
32 
14.7C 
42.7 
42.7 
55b 
38 
53 
37.7 
26.0 
36.3 
Total 75 146 
Valid Cases 146 314 
a Percentage by category of participation 
b Percentage of participant and non-participant "high" 
influence 129/314 = 41.1% 
c due to 'rounding', percentage does not total 100.0 
* X.2 >. 5.99 significant £ < .05 
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between the two groups for this variable. These findings suggest an 
acceptance of the null hypothesis, consequently, the research 
hypothesis has been rejected. 
In examining the frequency of responses for the level of influence 
and support, both participants and non-participants reported similar 
"medium" level support. Although not a significant difference, more 
responses from non-participants were categorized "low" (36.3%; 29.8%) 
and more responses from participants were categorized "high" (44.0%; 
37.7%) (Table 11). 
Researchers conducting studies on athletes have identified 
Physical Education teachers/coaches to be a major socialization 
influence during adolescence (Bohren, 1977; Greendorfer, 1977b; Snyder 
& Spreitzer, 1976). Snyder & Spreitzer identified coach as providing 
the greatest level of support. Both Bohren and Greendorfer ranked this 
agent second to peers. One would expect competitive high school and 
college athletes to report a relatively high level of influence and 
support from the Physical Education teachers and coaches who are 
working with them. 
From the present sample, none of whom are college varsity 
athletes, 66.0% were competitively involved during adolescence (Table 
16, p. 87). Of the total sample, 41.1% reported adolescent Physical 
Education teachers'/coaches' influence to be high (Table 11). Although 
the results from the current study have not supported the strength of 
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these agents' influence, there does appear to be a positive influence 
reported from those subjects v/ho were competitively involved during 
adolescence. 
Hypothesis Seven 
During adulthood, participants will be positively 
influenced for sport involvement by peers, whereas, 
non-participants will be negatively influenced by 
peers. 
This hypothesis was tested initially by comparing the "Adult Peer 
Influence and Support" scores for participants and non-participants. 
Participants were found to have greater influence and support for sport 
involvement from peers than did non-participants (Table 12) 
(Signifiance £ < .05). The influence and support questions were 
divided and two new constructs were formed. From the positive valenced 
items came "Adulthood Positive Peer Influence and Support." The 
negative valenced items were summed to form an "Adulthood Negative Peer 
Influence and Support" variable. 
When these new constructs were crosstabulated with participation 
level, participants were found to have peers who provided more positive 
influence and support for activity than did the peers of non-
participants (Significance £ < .05). A breakdown and analysis for both 
male and female peers supported this finding (male peers, significance 
£ < .05; female peers, significance £ < .05) (Table 12). On the other 
hand, an analysis of "Negative Peer Influence and Support" identified 
no differences for peers when males and females were analyzed 
separately or as a total group. 
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TABLE 12 
Summary of Peers' Positive and Negative Influence 
for Sport Involvement: 
Comparison by Level of Participation 
Variable 
Adult Peer Influence & Support 
Peers More Positive 
Male Peers More Positive 
Female Peers More Positive 
Peers More Negative 
Male Peers More Negative 
Female Peers More Negative 
X 2  Degrees of Freedom 
17.13* 2 
18.04* 2 
14.25* 2 
17.10* 2 
2.60 2 
2.78 2 
3.01 2 
* X2 ^5.99 significant £ < .05 
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The first part of the hypothesis, that participants are positively 
influenced by peers, is not supported. Rejecting the null resulted in 
accepting the research hypothesis for participants. Non-participant 
scores for negative influence and support, led to an acceptance of the 
null hypothesis and thus a rejection of the research hypothesis. 
Literature which has reported the adult influence of peers has 
focused on female athletes (Greendorfer, 1977b), male athletes (Kenyon 
& Knoop, 1978), and male non-athletes (Krotee & LaPoint, 1979). In the 
first two studies mentioned, both found a strong (positive) influence 
for involvement from peers. Krotee & LaPoint ranked colleagues (peers) 
second after wives. Inactive males received less (not necessarily 
negative) support from peers to participate. 
The significant positive results for participation found in the 
current study support reported findings, although this study has used a 
different subject base. The lack of a negative influence for non-
participants is interesting. The area of a negative influence has not 
been identified in a review of the related literature. Perhaps, as 
identified by the present results, for non-participants, it is not as 
much a situation of negative influence by peers, as much as it is a 
lack of positive support to participate. 
Hypothesis Eight 
During adulthood, participants will have mothers who are 
more active in sport than the mothers of non-
participants. 
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Activity level of mothers during adulthood was crosstabulated with 
the level of the subjects' participation to test hypothesis eight. It 
was found that participants' mothers were, in fact, more active than 
the mothers of non-participants. This difference was significant 
(Table 13) (£ < .05). 
The greatest difference occurred in category one where 37.8% of 
non-participants' mothers were "completely inactive", compared to 23.3% 
of participants' mothers. The combination of "highly" and "very 
highly" active mothers resulted in scores of 6.4% for the mothers of 
non-participants and 13.0% for participants' mothers. These results 
supported the rejection of the null hypothesis, and, therefore, an 
acceptance of the research hypothesis. 
Studies cited in the literature have shown the involvement of 
athletes' mothers in sport (Malumphy, 1970) and the greater involvement 
by mothers of athletes over mothers of non-athletes (Bohren, 1977). 
Ray & Berndt (1982) reported that adults were introduced to their 
favorite activities by family members (presumably, some of whom were 
mothers). The present data for the mothers of intramural participants 
and non-participants support the existing results. This suggests that 
the support of mothers is important at different levels of sport 
involvement. 
In this study an examination of the activity levels of mothers, 
during both childhood and adolescence, found that mothers of 
participants were significantly more active (£ < .05) than were the 
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TABLE 13 
Mothers Adult Activity Level: 
Comparison by Level of Participation 
Group 
Activity Participants Non-Participants X2 
Level a J2 % jn % 
1 41 23.3b 65 37.8 12.16* 
2 65 36.9 63 36.6 
3 47 26.7 33 19.2 
4 18 10.2 9 5.2 
5 5 2.8 2 1.2 
Total 176 172 
Valid Cases 348 
a Activity: l=Completely Inactive; 2=Slightly Active; 
3=Moderately Active; 4=Highly Active; 
5=Very Highly Active 
b due to 'rounding', percentage does not total 100.0 
* X.2 >. 9.49 significant £ < .05 
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mothers of non-participants (Appendix J). It appears that the mother 
continued as a positive role model from childhood through to adulthood 
for current participants. The relative importance of mother, which was 
correlated with father, has been addressed as the combined "parent" 
agent in the section reporting the results of the discriminant function 
analysis. 
General Sport Experience and Opportunity Set 
The sub-problem addressing general sport experience and 
opportunity set was, "Is there a difference in general sport experience 
and opportunity set between intramural participants and non-
participants?" The socializing environment in Kenyon's model (1970) 
provides the opportunity set wherein general sport experience is 
obtained. 
To ascertain if there were differences in the general sport 
experience and opportunity set for participants and non-participants, 
several variables were analyzed. This analysis included items such as 
childhood, adolescent, and adulthood activity levels; perceived sport 
ability in childhood and adolescence; competitive and recreational 
participation in adolescence; the amount of sport equipment owned; and 
the age and location of first sport participation. Variables 
identified where there was a significant difference (j) < .05) between 
participants and non-participants were: Childhood Active, Childhood 
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Ability, Adolescent Active, Adolescent Competitive Participation, 
Adolescent Recreational Participation, Adolescent Recreational Number, 
Adolescent Ability, Adult Active, Adult Outside Participation, Amount 
of Sport Equipment. (Variable abbreviations are explained in 
Appendix K.) (See Table 14 for a summary of significant general sport 
experience and opportunity set variables.) 
In addition to analyzing individual variables, four constructs 
were formulated to measure Childhood, Adolescent, and Adulthood Sport 
Involvement; and, Perceived Sport Ability. Both Childhood Involvement 
and Perceived Sport Ability, when crosstabulated with level of sport 
involvement, emerged as significant factors (Summary Table 14). 
A variable analyzed but not included for discussion in this 
section is SES. This variable has been discussed in the Demographic 
section of this chapter. 
One variable which, when analyzed, did not indicate a difference 
between participants and non-participants was Age of First Involvement 
in Sport. This variable has been an important factor in sport 
socialization research conducted on athletes (Greendorfer, 1977a; 
Kenyon & McPherson, 1973; Malumphy, 1970; McPherson, 1968, 1977; 
Snyder & Spreitzer, 1976; Weiss & Knoppers, 1982). 
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TABLE 14 
Summary of Significant General Sport Experience 
and Opportunity Set Variables < .05) 
Individual Variables X2 D.F. Significance 
Childhood Active 23 .17 4 .0001 
Childhood Ability 13 .34 4 .0097 
Adolescent Active 29 .00 4 .0000 
Adolescent Competitive Participation 15 .63 1 .0001 
Adolescent Recreational Participation 16 .43 1 .0001 
Adolescent Recreational Number 8 .66 3 .0342 
Adolescent Ability 28 .22 4 .0000 
Adult Active 41 .71 4 .0000 
Adult Outside Participation 12 .05 1 .0005 
Number of Sport Equipment 18 .24 3 .0004 
Constructed Variables 
Childhood Sport Involvement 
Perceived Sport Ability 
16.05 2 .0003 
14.60 2 .0007 
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In the present study when the frequencies in the crosstabulation 
were examined, a larger number of current participants (34.6%) had been 
involved by age five than had non-participants (22.7%). The 
differences ended there, however. By age eight, 81.9% of participants 
and 80.3% of non-participants were involved in sport and organized 
games. The figures by age 11 were 92.5% and 91.3% respectively. 
These results are similar to, and fall within, the range of some 
similarly reported results (Greendorfer, 1977a; McPherson, 1968; 1977; 
Weiss & Knoppers, 1982). (See Table 15 for a summary of the results of 
these studies). This is interesting, as the samples from the studies 
cited were athletes, whereas the subjects in the present study were 
recreational participants and non-participants. 
Perhaps with the increased opportunities for women to become 
involved in sport (Harris, 1979) and the relaxation of negative 
sanctions against female involvement (Harris, 1979; Weitzman, 1979), 
more young girls are becoming exposed to sport. Their continuing 
involvement may depend upon the impact of the various factors 
influencing socialization. 
In the context of the sub-problem for general sport experience and 
opportunity set, two hypotheses (nine and ten) addressing adolescent 
sport involvement and perceived sport ability were put forward. 
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TABLE 15 
Summary of Cited Studies Reporting 
Age of First Involvement in Sport by Percent 
Author & Subjects 
McPherson (1977) 
Ice Hockey Professionals 
(males) 
McPherson (1968) 
College Ice Hockey & Tennis 
(males) 
Weiss & Knoppers (1982) 
College Volleyball 
(women) 
Greendorfer (1977a) 
Intercollegiate Atheletes 
(women) 
Present Study 
College Intramural Participants 
College Intramural Non-
Participants (women) 
Percent Involved 
by Age 8 by Age 10 by Age 11 
90 
96 
63 
79 94 
81.9 92.5 
80.3 91.3 
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Hypothesis Nine 
During adolescence, participants will have been 
more involved in high school competitive and 
recreational sport than have non-participants. 
Adolescent competitive involvement was measured by a positive or 
negative response to the question asking subjects if they had 
participated in competitive sport. Additionally, the level of 
involvement was assessed by recording the number of competitive sports 
played by those individuals who had competed. 
Competitive participation, when crosstabulated with current 
activity status (participant; non-participant), revealed a difference 
(significance JD < .05). Of participants, 75.8% had been involved in 
competitive sport during adolescence, whereas only 5578% of the non-
participants had competed. The number of sports participated in was 
not significant (Table 16). It is important to note that 66.0% of all 
subjects had participated in competitive sport as adolescents. 
A similar analysis was conducted for adolescent recreational 
participation. A greater percentage of current participants had been 
recreationally involved during adolescence (87.3%) than had non-
participants (69.4%) (Table 17) (signifiance £ < .05). Additionally, 
the difference in the number of sports played recreational ly for 
current participants and non-participants was significant (Table 17) 
(j3 < .05). The difference between the groups exists, however the 
present non-participants reported involvement in a greater number of 
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TABLE 16 
Adolescent Conpetitive Sport 
Participation and Number of Sports Played: 
Conpanson by Level of Participation 
Group 
Involvement Participants Non-Participants Total X2 
£ % ji % jn % 
Conpetitive 
Participation 
Yes 144 75.8 101 55.8 245 66.0 15.63* 
No 46 24.2 80 44.2 125 34.0 
Total 190 181 
Valid Cases 371 
Nunter of 
Conpetitive Sports 
1 8 5.6 3 2.9 
2-3 22 15.4 16 15.7 
4-5 76 53.1 52 51.0 
6 or rrore 37 25.9 31 30.4 
Total 143 102 
Valid Cases 245 
* X_2 >_ 3.84 significant £ < .05 
a X2 < 7.82 significant £> .05 
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TABLE 17 
Adolescent Recreational Sport Participation and 
Nurber of Sports Played: 
Comparison by Level of Participation 
Involvement 
Recreational 
Participation 
Yes 
No 
Group 
Participants Non-Participants 
n % n % 
Total X2 
16.43* 
165 
24 
87.3 
12.7 
125 
55 
69.4 
30.6 
290 78.6 
79 21.4 
Total 189 180 
Valid Cases 369 
Nunber of Total 
Recreational Sports J? n % 
1 27 16.6 71.1 11 8.7 28.9 38 13.2 
2-3 51 31.3 63.8 29 23.0 36.2 80 27.7 
4-5 67 41.1 51.1 64 50.8 48.9 131 45.3 
6 or more 18 11.0 45.0 22 17.5 55.0 40 13.8 
Total 163 126 
Valid Cases 289 
28.22** 
a Percentage by category of participation 
b Percentage by nuirber of sports category 
* X? 2.3.84 significant JD< .05 
**X^_>7.82 significant £< .05 
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recreational sports as adolescents than did the current intramural 
participants (e.g. "6 or more sports" - participants - 11.0%; non-
participants - 17.5%). 
The results of the two major questions which requested information 
on the subjects' participation in competitive and recreational 
adolescent sport, supported the rejection of the null hypothesis, and 
therefore, an acceptance of the research hypothesis. These results 
support Mendell's (1979) findings on male college intramural 
participants where there was a significant relationship between college 
intramural participation and high school intramural and varsity 
participation. 
Not identified in the literature is the question of the number of 
activities the subject played. In the present study the non-
participants were involved in a greater number of recreational 
activities during adolescence than were the participants. 
From these results it could be speculated that current 
participants, who were more involved recreationally and competitively 
as adolescents, may have had a greater commitment to their competitive 
sports, thus not playing as many different recreational sports during 
adolescence. 
Hypothesis Ten 
Participants will have had a better self-perception of 
their ability in sport as youths than had non-
participants. 
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Perceived Childhood Ability and Perceived Adolescent Ability 
variables were crosstabulated separately with the dependent variable, 
present level of involvement. Both differences were significant 
(Table 18) (JD < .05). The response frequencies indicated that during 
both childhood and adolescence, present participants had a higher 
perception of their ability in sport and activity than had non-
participants e.g. childhood "well above" and "above average": 48.4% vs 
34.9%; adolescence - "well above "and" above average": 46.6% vs 28.8%. 
When the constructed variable, Perceived Sport Ability, was 
crosstabulated with level of sport involvement, a difference was also 
found between participants and non-participants (JJ < .05). These 
results supported rejection of the null hypothesis and, therefore, the 
research hypothesis was accepted. 
The results of the present study support the results of many 
studies conducted on male and female athletes (Greendorfer, 1977a, 
1979a, 1979b; Kenyon, 1977; Lewko & Ewing, 1980; McPherson, 1977; 
Snyder & Spreitzer, 1976; Spreitzer & Snyder, 1976). This suggests 
that the perception of sport ability as a youth is important at 
different levels of sport involvement. 
In a further analysis of all subjects, 68% reported their 
perception of ability as an adolescent to be in the same category as 
their perception as a child. Decreased perceptions were reported by 
13% of all subjects; 19% reported an increase. When participants and 
non-participants were examined separately, participants, more of whom 
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TABLE 18 
Perceived Childhood and Adolescent Ability in 
in Sport and Organized Games: 
Comparison by Level of Participation 
Group 
Ability Participants Non-Participants 
n % n % 
Childhood Ability a 
1 23 12.1 13 7.2 
2 69 36.3 49 27.2 
3 81 42.6 81 45.0 
4 15 7.9 32 17.8 
5 2 1.1 5 2.8 
Total 190 180 
Adolescent Ability 
4.4b 1 17 9.0 8 
2 71 37.6 44 24.4 
3 89 47.1 85 47.2 
4 12 6.3 37 20.6 
5 0 0.0 6 3.3 
Total 189 180 
Total X2 
N % 
13.34* 
370 
28.22* 
369 
a Ability Level: l=Well Above Average; 2=Above Average; 3=Average; 
4=Below Average; 5=Well Below Average 
b due to 'rounding', percentage does not total 100.0 
*X?_>9.49 significant £< .05 
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had categorized themselves as having higher than average perceptions, 
retained their same perception from childhood to adolescence (72%), 
moreso than did non-participants (64%). Fewer participants identified 
a decrease in their perception of their ability (15%) than did non-
participants (23%) (Table 19). The relative importance of perceived 
ability as a youth (childhood and adolescence) has been examined in the 
discriminant function analysis section. 
Demographic Factors 
The sub-problem relating to demographic factors was worded, "Is 
there a difference between the demographic factors influencing 
intramural participants and non-participants?" Instrument items used 
to request demographic information from the subjects included: age, 
father's occupation (SES), number of brothers, sisters, older brothers, 
and older sisters, and marital status. Crosstabulations of these 
factors with level of participation indicated significant differences 
(j) < .05) for age, number of sisters, and marital status. 
For the variable, Age, it was found that a greater percentage of 
subjects in the "25-34" and "35-44" year categories were non-
participants (69.4% and 86.7%, respectively). On the other hand, 
participants were slightly more highly represented in the "under 19" 
(52.9%) and in the "19-24" year category (62.2%). 
It was found that number of sisters varied with level of 
participation. Slightly more participants had "no sisters" (23.9%) 
than did non-participants (18.0%). If participants had sisters, they 
were more likely to have fewer sisters than had non-participants 
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TABLE 19 
A Comparison Between Perceived Childhood Ability and 
Perceived Adolescent Ability for Participants 
and Non-Participants 
Adolescent Ability 
Childhood 
Ability 
la 2 
£ % 
3 
£ % 
4 
£ % 
5 
n % 
la Participants 
Non-Participants 
13 
5 
7.1 
2.8 
8 
7 
4.4 
3.9 
2 1.1 
1 .5 
2 Participants 
Non-Participants 
3 
3 
1.6 
1.7 
53 
27 
28.8 
15.1 
12 6.5 
18 10.1 
3 Participants 
Non-Participants 
10 
10 
5.4 
5.6 
61 33.2 
57 31.8 
6 3.3 
12 6.7 2 1.1 
4 Participants 
Non-Participants 
1 .5 9 4.9 
8 4.5 
5 2.7 
23 12.9 1 .5 
5 Participants 
Non-Participants 
1 .5 
2 1.1 3 1.7 
Total Participants = 184; Non-Participants = 179 
Valid Cases = 363 
X2 for participants 186.07 (>_21.03) Significant £ < .05 
for non-participants 203.20 (>_ 26.3) Significant £ < .05 
a Ability Level: 1 = Well Above Average; 2 = Above Average; 3 = Average; 
4 = Belcw Average; 5 = Well Below Average 
b Percentage by category of participation (participants, non-participants) 
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e.g., "one" sister-participants 41.0%, non-participants 33.1%; "two or 
more" sisters - participants 35.1%; non-participants 48.9%. Perhaps 
more information on the age difference between sisters and other 
siblings, if gathered in future studies, would assist in interpreting 
similar results. 
The difference in marital status between participants and non-
participants was significant in that more married students were non-
participants (64.3%). The split between single subjects was greater in 
favour of participation (participants 54.9%; non-participants 45.1%). 
The classification by participation for the "other" category was 
similar (participants 47.5%; non-participants 52.2%). 
Sub-problem three was examined through the testing of hypothesis 
eleven, pertaining to the SES of subjects. 
Hypothesis Eleven 
The representation of socioeconomic status for 
participants and non-participants will be the same. 
This hypothesis was tested by crosstabulating SES with level of 
sport involvement. No difference was found between participants and 
non-participants (Table 20). On the basis of these results, the null 
hypothesis and, subsequently, the anticipated research hypothesis were 
accepted. 
Studies in the literature which have reported the influence of SES 
in sport socialization are inconclusive. The results from the present 
study support the findings of Church (1981), Greendorfer (1979b) 
Patriksson (1979), and Sage (1980) where little group difference or 
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TABLE 20 
Socioeconomic Status: 
Comparison by level of Participation 
Level of 
Participation 
Classification 
Highest 
1 
Lowest Total X2 
6 
n % a n  %  n  %  n  %  n  %  n  %  
Participants 
Norv-Partici pants 
Valid Cases 
9 5.5 34 20.9 17 10.4 32 19.6 15 9.2 56 34.4 163 2.57 
7 4.6b 23 15.2 18 11.9 32 21.2 19 12.6 52 34.4 151 
314 
a Percentage by category of participation 
b due to 'rounding', percentage does not total 100.0 
X_2 < 11.07 significant JD > .05 
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relationship was found between SES and sport involvement in their 
studies on athletes, non-athletes, and intramural and school team 
participants. Where studies looked at athletes respresentative of 
"lower" classes (Bohren, 1977; McPherson, 1977) and "middle" to "upper" 
classes (Greendorfer, 1977a; 1979b; Malumphy, 1970), the results from 
the present study are not supportive. 
Although there were differences between subjects between the two 
colleges, the differences did not appear between participants and non-
participants in the study. It would appear that SES was not a factor 
influencing participation. SES has been examined as a demographic 
factor in the discriminant function analysis. 
Inter-College Differences 
The sub-problem which addressed inter-college differences was, 
"Are there differences in the factors influencing sport socialization 
between the subjects from the two colleges?" Hypothesis twelve was 
formulated to address this sub-problem. 
Hypothesis Twelve 
The factors influencing socialization of participants between 
each college and of non-participants between each college 
will have been the same. 
To test this hypothesis a three-way crosstabulation was conducted 
to compare the influence of the various key socialization factors 
between subjects from the two colleges (independent variables) while 
controlling for the level of participation (dependent variable). This 
analysis identified several differences. 
I 
Two-way analysis. 
As a starting point, variables where a difference was identified 
between the subjects from the two institutions have been highlighted 
(Table 21) (Two-way analysis-institution by various independent 
variables used in the study). 
1. Demographic factors 
The major demographic differences were for SES and the Number of 
Older Sisters. LCC subjects rated lower in SES, 47.5% of whom were in 
the lowest category. This is indicative of a rural, farm background. 
In the area of siblings, MRC subjects had more older sisters (68.4%) 
than the LCC subjects (45.7%). 
2. General sport experience and opportunity set 
General sport experience and opportunity set variables where a 
difference existed (£<.05) were Location of First Participation, 
Adolescent Recreational Participation, Adolescent Recreational Number, 
and Adult versus Adolescent Rate. The first variable, Location of 
First Participation, indicated that 67.4% of the subjects at LCC 
received their first exposure to sport and organized games in school, 
followed by in the neighbourhood or community for 15.5% of the 
subjects. The school was also the location where the greatest number 
of MRC subjects first participated (47.8%), but this figure was 
TABLE 21 
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Summary of Significant Variables in the Comparison Between 
Subjects from Mount Royal College and 
Lethbridge Community College (2 < .05) 
Variable Name X2 p.F. Significance 
College Major 99.86 14 .0000 
Age of First Participation 11.61 4 .0205 
Location First Participation 20.47 4 .0004 
Adolescent Recreational Participation 13.88 1 .0002 
Adolescent Recreational Number 16.39 3 .0009 
Adult vs Adolescent Rate 24.51 4 .0001 
Sport Hero Sex 23.49 3 .0000 
No. Sisters Older 13.58 1 .0002 
Socioeconomic Status 23.77 5 .0002 
Childhood Male Peer Influence and Support 32.27 2 .0000 
Adolescent Male Peer Influence and Support 14.87 2 .0006 
Adult Male Peer Influence and Support 12.56 2 .0019 
Childhood Female Peer Influence and Support 23.47 2 .0000 
Adolescent Female Peer Influence and Support 21.09 2 .0000 
Adult Female Peer Influence and Support 15.32 2 .0005 
Childhood Father Influence and Support 18.03 2 .0001 
Adolescent Father Influence and Support 9.26 2 .0097 
Adult Father Influence and Support 14.98 2 .0006 
Childhood Mother Influence and Support 15.16 2 .0005 
Adolescent Mother Influence and Support 10.01 2 .0067 
Adult Mother Influence and Support 12.03 2 .0024 
Childhood Brother Influence and Support 18.58 2 .0001 
Adolescent Brother Influence and Support 14.35 2 .0008 
Adult Brother Influence and Support 18.39 2 .0001 
Childhood Sister Influence and Support 21.76 2 .0000 
Adolescent Sister Influence and Support 29.03 2 .0000 
Adult Sister Influence and Support 39.49 2 .0000 
Childhood Phys. Ed. Influence and Support 13.61 2 .0011 
Adolescent Phys. Ed. Influence and Support 11.48 2 .0032 
Childhood Parents Influence and Support 22.74 2 .0000 
Adolescent Parents Influence and Support 11.76 2 .0028 
Adult Parents Influence and Support 17.96 2 .0001 
Childhood Siblings Influence and Support 13.60 2 .0011 
Adolescence Siblings Influence and Support 12.00 2 .0025 
Adult Siblings Influence and Support 19.30 2 .0001 
Childhood Peers Influence and Support 24.60 2 .0000 
Adolescent Peers Influence and Support 19.70 2 .0001 
Adult Peers Influence and Support 9.57 2 .0083 
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considerably less than for LCC. Additionally, the neighbourhood or 
community was more important as a location of first involvement for MRC 
subjects (30.9%). 
Adolescent Recreational Participation was experienced by a higher 
percentage of LCC subjects (89.3%) than MRC subjects (72.0%). However, 
the subjects at MRC were involved in a greater number of different 
recreational activities (e.g. MRC 68.4% "four or more" activities; LCC 
46.2% "four or more" activities). 
For the final variable, Adult versus Adolescent Rate, subjects 
from LCC reported a "slight" or "significant decrease" in their adult 
activity level more frequently (74.2%) than did subjects from MRC 
(59.1%). (As present activity rate is relative to the level of 
activity as an adolescent, a comparison between MRC and LCC subjects 
indicated that MRC subjects were involved in a similar number of 
competitive activities and involved in more recreational activities 
from adolescence to adulthood. This finding lends credance to the 
significance of the findings for the Adult versus Adolescent Activity 
Rate variable). 
3. Profiles 
From an examination of the demographic and opportunity set 
variables, profiles have emerged that may assist in explaining some of 
the other differences between the subjects from LCC and MRC. In 
comparison with MRC subjects, LCC respondents came from a working 
class, rural background, were less likely to have older sisters, were 
involved in sport and physical activity initially in school, were 
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active as adolescents (participating in an average of three or four 
recreational activities), and have decreased their activity level since 
that time. MRC subjects came from a middle class background, were more 
likely to have older sisters, were involved in sport and physical 
activity initially in the school and neighbourhood/community, were 
active in smaller numbers, but to a greater extent recreationally (an 
average of four or five activities) as adolescents, and have increased 
their activity level since that time. 
4. Influence and support of socializing agents 
In addition to the differences in demographic factors and general 
sport experience and opportunity set variables between subjects from 
the two colleges, the two-way analysis identified differences in the 
influence and support of socializing agents. With one exception, a 
significant difference was found for all agents (male peers, female 
peers, father, mother, brother, sister, and Physical Education 
teachers/coaches) in all three life cycle stages (childhood, 
adolescence, adulthood) (Table 21). The one exception where there was 
no difference, Adult Physical Education teachers/coaches, could be 
explained by the similar number of subjects from each institution who 
reported an influence from Physical Education teachers/coaches 
(MRC- 43.9%; LCC- 51.8%). Additionally, unless there was an influence 
from coaches outside of the colleges, the subjects from both 
institutions similarly were not influenced by coaches since no subjects 
were varsity athletes. 
The sheer number of agents that showed a significant difference 
was more difficult to understand. From an examination of the values 
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recorded in the crosstabulation tables, in all instances where there 
was a significant difference, the influence and support reported by the 
LCC subjects was higher than that reported by the MRC subjects. For 
example, for the Adolescent Sister Influence and Support variable, 
55.1% of LCC subjects reported a "high" influence compared with 23.9% 
of the MRC subjects. From the profiles developed on the subjects from 
the two colleges, the following explanations may account for these 
differences. 
5. Explanations 
Perhaps the rural, lower class background of the LCC subjects is a 
key factor. If change is reflected more slowly in this environment 
than in an urban, middle class environment, then the acceptance of 
female involvement in sport would be lower. In order to become 
involved in sport, there would need to be a high level of support. As 
Smith (1979) found in his study comparing female and male 12-19 year 
olds, 
girls perceived significantly stronger encouragement from 
their reference groups than boys (which) suggests that an 
extraordinary impetus is needed to counteract the prevailing 
social climate and to start girls into sport, (p.99). 
Secondly, in a rural, lower class setting where people tend to 
know others in the community and socially interact together, perhaps a 
greater level of support is experienced, i.e. the community is closer. 
Finally, as the LCC subjects had fewer older sisters to serve as role 
models, perhaps they had to 'pave the way' in several facets of their 
lives, e.g. participating in sport, attending college. These actions 
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may have required a great deal of influence and support from the 
significant others in their lives, rnoreso than for the middle class, 
urban subjects from MRC who were 'expected' to go on to college and who 
more often had older sisters to 'pave the way1 for them. 
Although there were differences identified in the two-way 
analysis, one important variable to note where a difference was not 
found was Combined Intramural Participation, the level of intramural 
involvement. LCC subjects were slightly more involved (54.4%) in their 
intramural program than the subjects at MRC (47.7%), but not 
significantly so. For this reason, with the three-way analysis, the 
starting point for comparison between the two colleges by the level of 
intramural involvement is similar. 
Three-way analysis. 
The key factors influencing socialization where differences have 
been found between subjects from MRC and LCC have been listed, with the 
appropriate values, in Table 22. These findings have been discussed in 
the demographic, general sport experience and opportunity set, and 
socializing agents areas. 
1. Demographic factors 
In the demographic area the one variable which was identified as 
having a difference was marital status. In the two-way analysis 
(college and level of involvement) a difference was not found for this 
factor. However, when level of involvement was added a difference was 
found for participants. A slightly greater percentage of participants 
at LCC (13.9%) were married than at MRC (8.9%). Additionally, more LCC 
TABLE 22 
Summary of Significant Variables in the Comparison Between 
Participants and Non-Participants at Mount Royal College 
and Lethbridge Community College (£ < .05) 
Variable Name Significant X? D.F. Signifi 
Group 
Childhood Ability Participants 10. 93 4 .0274 
Adolescent Recreational 
Participation Non-Participants 9. 62 1 .0019 
Adolescent Recreational 
Number Participants 14. 87 3 .0019 
Marital Status Participants 7. 83 2 .0200 
Childhood Male Peer 
Influence and Support Participants 41. 24 2 .0000 
Adulthood Male Peer 
Influence and Support Participants 23. 18 2 .0000 
Childhood Brother Influence Non-Participants 7. 41 2 .0245 
and Support Partici pants 16. 12 2 .0003 
Adolescent Brother 
Influence and Support Participants 7. 70 2 .0213 
Childhood Sister Influence 
and Support Participants 15. 20 2 .0005 
Adolescent Sister 
Influence and Support Participants 20. 07 2 .0000 
Adult Sister Influence 
and Support Participants 33. 18 2 .0000 
Adult Phys.Ed.Teachers/ 
Coaches Influence and 
Support Participants 10. 07 2 .0065 
Childhood Parents 
Influence and Support Participants 19. 09 2 .0001 
Adolescent Peers Influence 
and Support Participants 19. 66 2 .0001 
Adult Peers Influence 
and Support Participants 6. 91 2 .0316 
Childhood Family Influence 
and Support Participants 15. 07 2 .0005 
104 
participants were single (LCC-83.3%; MRC-75.9%). MRC had a greater 
number of participants who categorized themselves as "other" (15.2%; 
2.8%). The results in marital status for non-participants between the 
two institutions were almost identical. One difference between the 
institutions which may account for some of the difference is the 
existence of both student and married student housing on campus at LCC. 
There are no residences at MRC. The access to intramural programs 
would be enhanced, particularly for married students, when students 
live right on campus. Unfortunately, this variable was not taken into 
consideration when the questionnaire was being modified. Thus, further 
analysis pertaining to the domicile of the subjects is not possible. 
2. General sport experience and opportunity set 
In the area of general sport experience and opportunity set three 
variables where a difference was found in the three-way analysis were 
Adolescent Recreational Participation, Adolescent Recreational Number, 
and Childhood Ability. From the earlier two-way analysis it was found 
that subjects from LCC had a greater representation as adolescent 
recreational participants. In the three-way analysis a greater number 
of current non-participants had been involved (86.0%) during their 
adolescence than had non-participants from MRC (61.8%) (Table 22). The 
same trend was present for participants (where LCC participants had 
been more involved during adolescence 93.0% versus 83.2%) but the 
difference was not significant. The important results from this 
analysis are that subjects who were recreational ly involved as 
adolescents (285/364 = 78.3%), 56.1% (160/285) were involved in the 
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college intramural program. Of subjects who were not involved 
recreationally as adolescents (79/364 = 21.7%), 30.4% (24/79) were 
involved in their college intramural program. 
The second general sport experience and opportunity set variable 
where a difference was found between participants and non-participants 
from the two colleges, was Adolescent Recreational Number - the number 
of different sports and activities participated in. Similar to the 
results of the two-way analysis, Mount Royal College subjects 
(participants) had been involved in a greater number of activities 
(four to five) than had Lethbridge Community College subjects (three to 
four). Perhaps this result is indicative of a greater number of 
activity opportunities in a larger urban centre. 
The final variable examined for which there was a significant 
difference between groups in the general sport experience and 
opportunity set area was Childhood Ability. The difference existed for 
participants, wherein LCC subjects reported a somewhat higher 
perception of their childhood ability ("Well Above" and "Above Average" 
- 56.9%) than did MRC subjects (44.3%). A difference was not found 
from the earlier analysis which compared subjects from the two 
institutions, irrespective of level of involvement. 
Perhaps in a lower class, rural setting where more support may be 
required for females to become involved in sport, a concommitant 
positive perception of one's ability may be a factor in continuing 
involvement in sport and physical activity. 
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3. Socializing agents 
As in the two-way analysis, the greatest number of significant 
relationships in the three-way analysis were in the socializing agent 
area. For all variables but one (Childhood Male Peers had a difference 
for both groups) the difference appeared for participants as opposed to 
non-participants (Table 22). Another similarity with the two-way 
analysis was the reported level of influence and support which was 
greater for LCC subjects than for MRC subjects. The one variable for 
which this was not the case was Adult Physical Education teachers/ 
coaches influence and support where MRC subjects reported "high" and 
"medium" scores with a greater frequency than did LCC subjects 
(MRC (n=107) high 34.6%, medium 18.7%; LCC (n=69) high 29.0%, medium 
4.3%). Perhaps there was a difference in the type of Physical 
Education experience received at the two colleges. 
For nine of the eleven variables where LCC subjects reported 
greater support than did MRC subjects, the differences between the 
institutions were greater when participation level was included in the 
analysis (three-way analysis). This finding would support the 
rationale put forward that lower class, rural females required greater 
influence and support to become involved in sport and physical activity 
than did middle-class, urban females. 
4. Explanations 
The results of the comparison of the influence of the various key 
socialization factors between subjects from the two colleges provided 
an initial basis for comparison when level of participation was added 
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to the analysis. Key differences in SES and number of sisters may have 
accounted for some of the initial differences (in the two-way 
analysis). In the final analysis (three-way), although SES was not a 
significant factor for participants and non-participants, perhaps it 
has a multi-collinear effect. 
Summary. 
Due to the fact that in the testing of hypothesis twelve 
differences were found for several variables, the null hypothesis has 
been rejected. This has resulted in a similar rejection of the 
research hypothesis wherein no difference had been predicted. 
The important result of the analysis of key variables between the 
subjects from the two colleges, based on their level of involvement in 
intramurals, was that the difference existed for the participant group. 
(The non-participants, when compared using these variables, were quite 
similar, regardless of the college they attended.) This would seem to 
indicate that, where there were differences between participants and 
non-participants on certain demographic factors, general sport 
experience and opportunity set variables, and socializing agents, the 
difference that existed was a relative one between subjects from the 
two colleges, e.g. LCC participants reported generally higher 
influence and support scores than did MRC participants. This result 
addresses subproblem four in that there was a difference in the effect 
of socialization factors between intramural participants and non-
participants, and that this difference was merely heightened by the 
comparison of MRC and LCC subjects. 
Discriminant Function Analysis 
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In order to assess the relative importance of the variables which 
have an influence on participation, and to distinguish between the 
groups, discriminant function analysis was used. Using major 
components in Kenyon's (1970) model, the goal was to identify the best 
set of discriminating variables which had an influence upon 
participation. From the literature, hypotheses were put forward to 
determine whether or not participation is a function of the influence 
of socializing agents during childhood, adolescence, and adulthood, 
general sport experience and opportunity set, and demographic factors. 
Kenyon's model has been tested by running discriminant function 
analyses on each of these major areas to determine if, in fact, any 
independent variables were important in determining the dependent 
variable. The results from these analyses have been inserted into the 
following formula: 
Socializing Agents 
(Independent Vars.) 
During Childhood 
During Adolescence 
During Adulthood 
Socializing Envirorment 
(Independent Vars.) 
General Spt. Experience 
and Opportunity Set 
Demographic Factors 
Socialization Outcome 
(Dependent Var.) 
College Intramural 
Participation 
Separate analyses were conducted for socializing agents in each of the 
three life cycle stages - individual agents and grouped agents (six 
analyses), and for general sport experience and opportunity set 
variables, and demographic factors (one analysis). 
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Childhood life cycle stage. 
Analyses were conducted on two sets of childhood influence and 
support variables - individual agents and groups. Due to the correla­
tion between certain variables, i.e. father and mother, agents and 
groups were selected to avoid placing correlated variables in the same 
analysis. 
1. Individual agents 
The variables used in this analysis were parents, brother, sister, 
male peers and Physical Education teachers/coaches. The resulting 
canonical correlation was .289. (Table 23). The variables which con­
tributed the most to the function, as measured by their standardized 
canonical discriminant function coefficients (SCDFC) were, in order, 
male peers (.777), sister (.662), and Physical Education teachers/ 
coaches (-.451). ("The sign merely denotes whether the variable is 
making a positive or negative contribution." Nie et al, 1975, 
p. 443). The percentage of grouped cases correctly classified by this 
function was 58.57. 
2. Grouped agents 
Due to correlations between variables (e.g. siblings and peers) 
brother and sister replaced siblings in this discriminant function 
analysis. The variables used were parents, peers, Physical Education 
teachers/coaches, brother, and sister. The canonical correlation of 
.284 was contributed to by sister (SCDFC = .688) and brother (.436) 
(Table 23). The classification rate was 64.94%. 
In summary, from childhood, the components which best separate 
participants and non-participants and account for group differences are 
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TABLE 23 
Discriminant Function Analysis Results: 
Childhood Life Cycle Stage 
Milks' Signifi-
Individual Agents Step Entered Lambda cance SCDFC8 
Male Peers 2 .924 .0065 .777 
Sister 1 .940 .0047 .662 
Phys.Ed.Teachers/Coaches 3 .917 .0112 -.451 
No. unweighted cases 131 
Canonical Correlation .289 
Wilks' Lambda .917 
Significance .011 
Percentage of Grouped Cases 
Correctly Classified 58.57% 
Grouped Agents 
Sister 1 .929 .0015 .688 
Brother 2 .919 .0031 .436 
No. unweighted cases 140 
Canonical Correlation .284 
Wilks' Lambda .919 
Significance .0031 
Percentaged of Grouped Cases 
Correctly Classified 64.94% 
a Standardized Canonical Discriminant Function Coefficient 
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male peers, sister, Physical Education teachers/coaches, and brother. 
The important finding from this discriminant function, in 
comparison with the results cited in the literature, is the total lack 
of variance explained by mother, father, and parent variables. These 
agents were most often referred to as being significant for female 
athletes (Bohren, 1977; Greendorfer, 1974, 1977, 1979b, 1981; Kennedy, 
1977; Lewko & Ewing, 1980; Kenyon, 1977; Kenyon & McPherson, 1973; 
Sage, 1980; Smith, 1979; Snyder & Spreitzer, 1973) and for females in 
general (Patriksson, 1979; Scheuble X Johnson, 1983; Seppanen, 1982). 
The finding from this study was a startling one. A possible 
explanation is that siblings (brothers and sisters) and peers (male and 
female friends) were most significant during childhood for females who 
ultimately became involved in recreational sport and physical activity. 
On the other hand, the influence of parents was required during 
childhood to have females active as athletes during adolescence and 
adulthood. 
A further examination of the present results, wherein brother was 
identified as a key variable, supports a similar finding by Greendorfer 
(1979a) and Weiss and Knoppers (1982). Peers were found to be 
influential in some studies (Greendorfer, 1977a; Kenyon, 1977; 
Patriksson, 1979), as were Physical Education teachers/coaches with 
athletes (Kenyon, 1977; Smith, 1979; Weiss & Knoppers, 1982). 
One final area for discussion on the childhood discriminant 
function analysis results is the number of female role models. If 
Physical Education teachers/coaches are discounted because their sex is 
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not known, the male:female ratio is slightly greater for males, 
e.g. male peers, brothers : sisters. This result does not appear to be 
strongly conclusive and thus supports similar findings in the 
literature which show an inconclusive situation on the relative 
influence of male and female role models during childhood. 
Adolescent life cycle stage. 
The two analyses conducted on adolescent influence and support 
variables used the common variables of parents, brother, sister, and 
Physical Education teachers/coaches. In the individual agents' 
function, male peers and female peers were used. Peers, as a group, 
were used in the grouped agents' function. The two sets of variables 
used were similar due to correlations that existed between the 
variables. 
The two functions selected the identical agents, in order, brother 
and sister (Table 24). The canonical correlation was slightly higher 
in the individual agents' function (.246) than in the grouped agents' 
function (.240). The classification results were similar (single 
agents - 59.63%; grouped agents - 60.87%). 
Results of the influence of socializing agents during adolescence 
cited in the literature have stated the importance of peers and 
teachers/coaches in a role modeling function (Bohren, 1977; 
Greendorfer, 1977b; Kenyon, 1977; McPherson, 1977; Nevins, 1932; 
Patriksson, 1979), and the parents in a support and sanction capacity 
(Kenyon, 1977; McPherson, 1977; Patriksson, 1979; Snyder & Spreitzer, 
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TABLE 24 
Discriminant Function Analysis Results: 
Adolescent Life Cycle Stage 
Wilks' Signifi-
Individua! Agents Step Entered Lambda cance SCDFC3 
Brother 1 .950 .0079 .646 
Sister 2 .940 .0140 .497 
No. unweighted cases 140 
Canonical Corelation .246 
Wilks' Lambda .940 
Significance .0140 
Percentage of Grouped Cases 
Correctly Classified 59.63 
Grouped Agents 
Brother 1 .955 .0090 .603 
Sister 2 .942 .0123 .554 
No. unweighted cases 151 
Canonical Correlation .240 
Wilks' Lambda .942 
Significance .0123 
Percentage of Grouped Cases 
Correctly Classified 60.87 
a Standardized Canonical Discriminant Function Coefficient 
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1976). In no identified studies have brothers and sisters been 
reported as significant agents during adolescence. As in childhood, 
many of the cited studies used athletes as subjects (Greendorfer, 
1977b; Kenyon, 1977; McPherson, 1977; Snyder & Spreitzer, 1976). In 
the studies not using athletes the approaches were somewhat different, 
wherein the role of parents was analysed, but no mention was made of 
including siblings in the analyses (Butcher & Hall, note 5; Churchill, 
1983). Again the difference between the results of the present 
discriminant function analysis and former studies may be a result of 
the level of participation. 
Adulthood life cycle stage. 
The discriminant function analysis which examined the adult stage 
of the life cycle used individual agents to measure the relative 
contribution of the parents, brother, sister, male peers, female peers, 
and Physical Education teachers/coaches. Sister (SCDFC = .609) and 
male peers (SCDFC = .560) in combination yielded a canonical 
correlation of .367, with a classification rate of 57.14% (Table 25). 
In the grouped agents' function where the parents, Physical 
Education teachers/coaches, peers, brother, and sister variables were 
used, sister (SCDFC = .733) and Physical Education teachers/coaches 
(SCDFC = .456) emerged as the two major contributing factors for 
intramural participation. The canonical correlation (.326) for this 
function would correctly classify 61.49% of the grouped cases. 
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TABLE 25 
Discriminant Function Analysis Results: 
Adulthood Life Cycle Stage 
Wilks' Signifi-
Individua! Agents Step Entered Lambda cance SCDFC3 
Sister 1 .903 .0010 .609 
Male Peers 2 .866 .0005 .560 
No. unweighted cases 108 
Canonical Corelation .367 
Wilks' Lambda .866 
Significance .0005 
Percentage of Grouped Cases 
Correctly Classified 57.14 
Grouped Agents 
Sister 1 .911 .0014 .733 
Physical Education 
Teachers/Coaches 2 .894 .0022 .456 
No. unweighted cases 112 
Canonical Correlation .326 
Wilks' Lambda .894 
Significance .0022 
Percentage of Grouped Cases 
Correctly Classified 61.49 
a Standardized Canonical Discriminant Function Coefficient 
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Studies cited in the literature have focused on the importance of 
active, same-sexed role models, usually mothers (Bohren, 1977; 
Greendorfer, 1977b; Snyder & Spreitzer, 1973), or peers (Greendorfer, 
1977b). A study conducted on adult females (Laakso, 1980), which 
identified sisters' sport involvement to be the most important 
predictor for female sport involvement, is supported by the results of 
the current study. Laakso's sample and results have most closely 
approximated the present findings. 
The identification of Physical Education teachers/coaches as a key 
variable is not supported to any great extent by the literature. 
Kenyon (1977) found coaches to be the most important significant other 
for male and female athletes. With professional hockey players 
McPherson (1977) found encouragement from coaches ranking fourth after 
father, mother and friends. Other studies which studied athletes did 
not report the influence of Physical Education teachers/coaches 
(Bohren, 1977; Greendorfer, 1977b; Kenyon & Knoop, 1978; Laasko, 1980; 
Malumphy, 1970; Ray and Berndt, 1982; Snyder & Spreitzer, 1973). 
In an attempt to understand the emergence of Physical Education 
teachers/coaches as a key socializing agent during adulthood, some of 
the various analyses used in this study pertaining to this variable 
have been reviewed. The initial frequency data for Adulthood Physical 
Education Teachers/Coaches Influence and Support indicated that scores 
were recorded for 245 of the 377 subjects (65.0%). When level of 
participation was crosstabulated with this variable, participants were 
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found to have reported "high" "and medium" influence and support 
(35.7%; 26.4%) more often than did non-participants (24.5%; 20.0%) 
(£ < .05). In the analysis which compared subjects from the two 
institutions, more LCC responses fell into the "high" influence and 
support category than did MRC subjects (34.8%; 28.2%), but the 
difference was not significant. In the three-way analysis, which 
included 107 subjects from MRC and 69 from LCC, MRC participants 
reported a greater frequency of "high" (34.6%) and "medium" influence 
scores (18.7%) than did LCC participants (29.0%; 4.3%) (JD < .05). The 
responses from non-participants were similar between institutions. In 
this final discriminant function analysis, the Physical Education 
teachers/coaches variable was selected as the second highest 
contributing factor, accounting for 62% as much variance (SCDFC = .456) 
as accounted for by the sister variable (SCDFC = .733). 
It appears that Physical Education teachers/coaches provide an 
important influence and support for those students who participate in 
college intramural programs. It could be assumed that this influence 
came predominantly from teachers (unless the subjects had a coach 
outside of the college), as all subjects were non-varsity athletes. It 
could also be assumed that these subjects likely have elected to take a 
Physical Education course, or a non-credit activity-oriented interest 
course, either inside or outside the college. 
A clarification for further research would be to determine the 
role of the individual identified as Physical Education teacher/coach. 
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A focus for further research could investigate the causation effect of 
such a relationship where Physical Education teachers/coaches 
contribute to adult participation. Did subjects take part in the 
intramural program because of the influence of a credit or non-credit 
Physical Education teacher or fitness instructor? Did they join a 
program or elect to take a course and then report the influence of the 
teacher? Further study could help to better understand the 
contribution of this agent towards participation. 
General sport experience and opportunity set, and demographic 
factors. 
General sport experience and opportunity set variables were 
combined with demographic factors for this discriminant function 
analysis. Variables included were those which had displayed 
significance in the prior crosstabulations where participants and non-
participants had been compared. Only variables which were continuous 
measures were included. The results of the earlier Pearson-product 
moment correlation were considered to ensure that correlated variables 
were not entered. Variables used in this analysis included Adolescent 
Recreational Number, Adult Active, Number Sport Equipment, Number of 
Sisters, SES, Childhood Sport Involvement, and Perceived Sport 
Ability. 
Five of the seven variables were selected before the addition to 
RAO's V became nonsignificant. The five variables were, in order of 
contribution to the function, Adult Active (SCDFC = .622), Number of 
Sisters (SCDFC = .469), Perceived Sport Ability (SCDFC = .252), closely 
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followed by Childhood Sport Involvement (SCDFC = .251), and Adolescent 
Recreational Number (SCDFC = .218) (Table 26). The combination of 
these variables for the function produced a classification of 64.2% of 
the grouped cases correctly classified. 
General sport experience and opportunity set variables referred to 
in the literature included Age of First Involvement (not a significant 
factor in this study, but previously discussed under hypothesis eight), 
Number of Sports First Played (not a significant factor), Childhood and 
Adolescent Involvement (components of which were used in the 
discriminant function analysis), and Perception of Ability in sport 
(used in the discriminant function analysis). 
The results from the present study wherein childhood sport 
involvement was selected as an important variable, was supported by the 
results from previous research on athletes (Greendorfer, 1979a, 1981a; 
Hall, 1976; Kennedy, 1977; Kenyon, 1977; Kenyon & Knoop, 1978; 
Patriksson, 1979; Spreitzer & Snyder, 1976). It would appear that this 
variable was important, regardless of the level of intensity of sport 
involvement, i.e. competitive or recreational. A second key variable 
in this study, the Number of Recreational Sports participated in as an 
adolescent, was not mentioned in the cited literature as it was likely 
not considered as a factor for involvement in competitive adolescent or 
adult athletics. As well, Adult Sport Involvement, a construct 
comprised of Adult Activity Level and Adult Outside Number, was not 
discussed in the literature. For intramural participants 
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TABLE 26 
Discriminant Function Analysis Results: 
General Sport Experience and Opportunity Set Variables, 
and Demographic Factors 
Wilks' Signifi­
Variables Step Entered Lambda cance SCDFC3 
Adult Active 1 .921 .0000 .622 
Number of Sisters 3 .877 .0000 .469 
Perceived Sport Ability 5 .864 .0000 .252 
Childhood Sport Involvement 2 .899 .0000 .251 
Adolescent Recreation No. 4 .869 .0000 .281 
No. unweighted cases 301 
Canonical Correlation .368 
Wilks' Lambda .864 
Significance .0000 
Percentage of Grouped Cases 
Correctly Classified 64.20 
a Standardized Canonical Discriminant Function Coefficient 
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it may be indicative of a broader involvement in sport and recreational 
activity as an adult both inside and outside of the college setting. 
Perception of Ability in sport (combination of Childhood and 
Adolescent Perceived Ability) as a key variable, supported the cited 
results in the literature (Greendorfer, 1977a, 1979a, 1979b; Kenyon, 
1977; Lewko & Ewing, 1980; McPherson, 1977; Snyder & Spreitzer, 1976; 
Snyder & Spreitzer, 1976). As with Childhood Sport Involvement, 
Perception of Ability in Sport as a youth would seem to be a 
significant factor in predicting adult sport involvement for both 
athletic and intramural levels of sport involvement. 
The one demographic factor identified in the discriminant function 
analysis was Number of Sisters (number of older brothers and older 
sisters were not significant variables in the participant - non-
participant crosstabulations). The results cited in the literature 
review on sibling number and order were inconclusive but did give some 
support for female athletes being later born and influenced by older 
brothers. This was not supported by the results from the present 
study. That siblings had little effect on recreational involvement 
(Scheuble & Johnson, 1983) was also not supported. As "sibling number 
and order" results vary between studies, this could be indicative of a 
complex relationship which may depend on such factors as the overall 
family structure, the age span between the subject and her older and 
younger siblings, the sex of those siblings, the level of sport 
involvement by siblings, and the access of other role models. Future 
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studies which could address these factors may unravel more information 
on sibling influence for sport socialization. 
Summary of Results 
Four sub-problems involving twelve hypotheses were used to direct 
the analysis of the data. These sub-problems related to Kenyon's 
(1970) sport socialization model. For sub-problem one and the eight 
hypotheses that pertained to it, differeaces were identified which 
supported the five research hypotheses as listed: 
- Hypothesis 1. The influence of and support for sport involve­
ment given by parents and family was greater for participants 
than for non-participants during childhood. 
- Hypothesis 4. During childhood, participants had significant 
others who were more active than were the significant others of 
non-participants. 
- Hypothesis 5. During adolescence, participants received more 
influence for sport involvement from peers than did non-
parti ci pants. 
- Hypothesis 7. During adulthood, participants were positively 
influenced for sport involvement by peers. 
- Hypothesis 8. During adulthood, participants have mothers who 
are more active in sport than the mothers of non-participants. 
Of the two research hypotheses that were generated to address 
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sub-problem two, both were accepted. These hypotheses were as 
follows: 
- Hypothesis 9. During adolescence, participants were more 
involved in competitive and recreational sport than were non-
participants. 
- Hypothesis 10. Participants had a better self-perception of 
their ability in sport as youths than did non-participants. 
One research hypothesis was used to address sub-problem three, the 
difference in demographic factors. It was supported. 
- Hypothesis 11. The representation of socioeconomic status for 
participants and non-participants will be the same. 
Sub-problem four was examined by testing hypothesis twelve which 
stated that the factors influencing the socialization of participants 
between each college and of non-participants between each college would 
have been the same. In fact there were differences, most of them 
occurring between participants at the two colleges. For this reason 
hypothesis twelve was rejected. 
In addition to analyzing the data using frequencies and 
crosstabulations to test hypotheses one to twelve, discriminant 
function analyses were used to assess the relative importance of, and 
the predictive capabilities for, socializing agent and socializing 
environment variables on participation. Different analyses were run 
for the various components of these factors, the results of which have 
been displayed in the formula as follows: 
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Socializing Agents 
During Childhood 
male peers, sister, 
brother 
During Adolescence 
brother, sister 
Diring Adulthood 
sister, male peers, 
Physical Education 
teachers/coaches 
Socializing Environment 
General Sport Exp, 
and Opportunity bet, 
Demographic Factors 
Adul t Active 
Nuiber of Sisters 
Perceived Sport Ability 
Childhood Sport 
Involvement 
Adolescent Recreational 
Number 
Socialization Outcome 
College 
Intramural 
Participation 
In total, 13 variables were identified in seven different 
functions as contributors to, and thus predictors for, the 
socialization outcome, college intramural participation. The 
classification aspect of discriminant function analysis produced 
results on the different analyses which varied from 57.14% (adult 
individual agents) to 64.94% (childhood group agents). 
In one final analysis the key variables from the six socializing 
agents analyses were combined with the key variables from the 
socializing environment analysis. (Where correlated variables were 
selected, the agent from the latest life cycle stage was used, 
e.g. adult sister was used over adolescent and childhood sister). The 
result was a canonical correlation of .425, correctly classifying 
65.98% of the grouped cases selecting the variables. In order, these 
were: Adult Active (SCDFC .752), Adolescent Brother Influence and 
Support (SCDFC - .382), Adolescent Recreational Number (SCDFC .370), 
and Number of Sisters (SCDFC .298) (Table 27). 
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TABLE 27 
Discriminant Function Analysis Results: 
Key Variables From Analyses on Socializing Agents and 
Socializing Environment3 
Wilks' Signifi­
SCDFCb Variables Step Entered Lambda cance 
Adult Active 1 .891 .0005 .752 
Adolescent Brother 
Influence and Support 2 .852 .0002 .382 
Adolescent Recreation No. 3 .831 .0002 .370 
Number of Sisters 4 .819 .0003 .298 
No. unweighted cases 109 
Canonical Correlation .425 
Wilks' Lambda .819 
Si gni ficance .0003 
Percentage of Grouped Cases 
Correctly Classified 65.98 
3 Key variables as identified in analyses on childhood, adolescent, 
and adulthood socializing agents (six analyses) and general sport 
experience and opportunity set, and demographic factors (one 
analysis) 
b Standardized Canonical Discriminant Function Coefficient 
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The identification of key variables predicting recreational sport 
involvement in upwards of two-thirds correct classification, has 
narrowed down the large number of significant variables from the 
initial crosstabulations by level of participation. These variables by 
no means totally accounted for college intramural participation but 
they did represent a fairly thorough investigation of the socializing 
agent and socializing environment variables which influenced sport 
socialization. 
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SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Summary 
The purpose of this research was to analyze the influence of 
socialization factors during different life cycle stages for female 
participants and non-participants in college intramural programs. Four 
sub-problems were established in accordance with Kenyon's (1970) sport 
socialization model (Figure 1, p. 14). Based on the results of 
previous research, twelve hypotheses were generated to address these 
sub-problems. 
Past sport socialization research has studied predominantly male 
and/or female athletes, occasionally in comparison with non-athletes. 
The focus has been on socializing agents and the socializing 
environment, two major factors in Kenyon's model. 
The influence of socializing agents, the most widely studied 
factor, has been investigated at different stages of the subjects' life 
cycles, i.e. childhood, adolescence, and adulthood. During childhood, 
the parents and the family were important socializing agents. Females 
required strong initial encouragement, continuing reinforcement, and 
active role models to become involved in sport. For school-based 
sports, teachers/coaches and same-sexed peers had a strong influence. 
With the transition to adolescence, peers and teachers/coaches played 
the most influential role, whereas support and sanction was provided by 
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parents. During adulthood, results have indicated that influence came 
from active same-sexed peers and parents, with the addition of coaches' 
influence in highly competitive situations. 
Results from former studies on athletes, which have examined the 
effects of the socializing environment on sport socialization, have 
indicated that sport involvement began during childhood (often by ages 
ten to twelve) and continued through adolescence to college years and 
beyond. When questioned as adults, athletes recalled their childhood 
sport aptitude to be much greater than that sensed by non-athletes. 
Demographic comparisions of athletes and non-athletes have reported 
inconclusive results. A number of studies did not illustrate a trend 
in the socioeconomic status of athletes. When sibling order and number 
were examined, female athletes tended to be later born and were 
influenced by older brothers. 
Sport socialization research reviewed for this study has presented 
some strong relationships, particularly for female athletes, but has 
not addressed the socialization of female recreational participants. 
For this study first-year females were surveyed from randomly selected 
English courses at two selected community colleges (Mount Royal 
College, Calgary; Lethbridge Community College, Lethbridge) in 
Alberta, Canada. A modified version of Greendorfer's Female Sport 
Socialization Questionnaire (Greendorfer, Note 4) was administered in 
late November and early December, 1983 during the English classes. In 
total 377 subjects comprised the sample (MRC=244; LCC=133). Subject 
status as a participant or a non-participant in college intramural 
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programs, assessed from participation responses, determined the 
dependent variable for the study. The remaining variables, in addition 
to constructed variables pertaining to the various socializing agents 
and the socializing environment, became the independent variables in 
the study. 
Data were initially subjected to a descriptive analysis to 
calculate response frequencies, percentages, and measures of central 
tendency. The chi square test was applied to study the relationships 
between the dependent and independent variables. Significant variables 
from this test were selected for further analysis. The multivariate 
technique, discriminant function analysis, was used to determine which 
variables best discriminated between participants and non-participants 
and to classify individuals into one of these two groups. Analyses 
were computed on socializing agents during the three different life 
cycle stages and on general sport experience/opportunity set variables 
and demographic factors. 
From the response frequencies it was determined that a majority of 
the subjects were single (73.3%) and fell in the "under 19" (36.5%) and 
"19-24" year age categories (41.0%). A high percentage were from 
"working class" backgrounds (44.7%), with that representation greater 
for LCC subjects (53.4%) than for MRC subjects (39.7%). Of the total 
sample, 21.9% had no brothers; 20.8% had no sisters. Subjects at MRC 
more often had older sisters (68.4%) than those at LCC (45.7%). 
Classification of subjects by level of participation identified 51.07% 
as participants, whereas 48.93% were non-participants. 
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From the crosstabulations of various socializing agents by level 
of participation, during both childhood and adolescence, brother, 
mother, father, and male peers, were identified as significant agents 
for participants. In addition to these four agents, female peers, 
sisters, and Physical Education teachers/coaches were significant 
during adulthood. Hypotheses relating to socializing agents indicated 
that in comparison with non-participants, during childhood, 
participants recorded higher influence and support from both parents 
and the family, and that their significant others were more active. 
During adolescence, participants received more influence from peers 
than did non-participants. Peer influence during adulthood was 
reported as more positive by participants. Mothers of participants 
were themselves more active than mothers of non-participants. 
Differences in general sport experience and opportunity set 
between the two levels of participation were found for twelve 
variables. Participants reported greater activity during all three 
life cycle stages, a higher perception of ability during childhood and 
adolescence, more involvement both competitively and recreationally 
(except for the actual number of recreational sports) during 
adolescence, and more involvement outside of the college in 
recreational activities. Additionally, participants owned more sport 
equipment than did non-participants. Hypotheses which examined general 
sport experience and opportunity set variables have highlighted two of 
these findings - that more participants were involved recreational ly 
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and competitively as adolescents and that they had a better self-
perception of their ability in sport as youths than had non-
partici pants. 
When demographic factors were crosstabulated with level of 
participation, differences were found for Age, Number of Sisters, and 
Marital Status. More participants were identified as being in the 
younger age categories ("under 19", "19-24"), "single", and having "no 
sisters" or fewer sisters than non-participants. The hypothesis which 
pertained to demographic factors was supported, indicating that the 
representation of socioeconomic status for participants and non-
participants was the same. 
The final hypothesis tested compared the subjects from MRC and LCC 
on various variables by their level of participation. Several 
variables were identified where a difference existed between 
participants at the two different colleges. It was speculated that 
this might have been a result of the major difference in LCC subjects 
who had a rural, lower class background compared with the urban, middle 
class background of MRC subjects. 
In the final stage of data analysis the various discriminant 
function analyses identified key variables by their relative importance 
in contributing to, and predicting participation. Those socializing 
agents identified, in order, during childhood were male peers, sister, 
brother; during adolescence, brother and sister; and during adulthood, 
sister, male peers, and Physical Education teachers/coaches. General 
sport experience and opportunity set variables, and demographic factors 
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selected, also in order, were Adult Activity Level, Number of Sisters, 
Perceived Sport Ability as a Youth, Childhood Sport Involvement, and 
the number of recreational activities participated in as an adolescent. 
When the key variables from all analyses were combined (taking into 
consideration correlated variables), Adult Activity Level, Adolescent 
Brother Influence and Support, the Number of Recreational Sports, and 
the Number of Sisters were the variables which emerged as contributing 
most to participation (65.98% of the grouped cases correctly 
classified). 
These results have supported some findings which have been 
reported in the literature, but also have identified differences 
between the socialization of the frequently studied female with her 
intramurally active counterpart. A comparison between a summary of 
results from studies on female athletes with results from the present 
study has been detailed in Table 28. 
The differences were most dramatic with the comparison of 
socializing agents. For athletes, influence was greatest during child­
hood by parents and the family; during adolescence by peers and 
Physical Education teachers/coaches; and during adulthood by female 
peers and parents. Intramural participants received their influence 
during childhood from male peers, brother, and sister; during adoles­
cence, from brother and sister; and during adulthood, from sister, male 
peers, and Physical Education teachers/coaches. The absence of parents 
and the presence of sister for intramural participants during 
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TABLE 28 
Socialization Factors: 
Summary of Results of Studies on Athletes 
Compared With Results of Present Study 
Factor 
Socializing Agents 
Childhood 
Adolescence 
Adulthood 
Female Athletes3 
- Parents, Family 
- Phys.Ed. teachers/ 
coaches and female 
peers (school-based 
sports) 
- Female Peers, 
Parents 
- Coaches (for 
highly competitive 
situations) 
Samp!e 
Female Intramural 
Participants'3 
- Male Peers 
- Sister 
- Brother 
- Brother 
- Sister 
- Sister 
- Male Peers 
- Phys.Ed. teachers/ 
coaches 
- Peers, Phys. Ed. 
teachers/coaches 
- Parents (support 
and sanction) 
Activity Level of - Mother, Father - Mother, Father, 
Significant Others (childhood and Brother, Male 
(moderate to high) adulthood Friends (Childhood, 
Adolescence, 
Adulthood) 
- Sister, Female Peers 
(adolescence and 
adulthood) 
TABLE 28 - cont'd. 
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Socializing Environment 
Female Athletes 
Age of First 
Involvement 
Childhood Sport 
Involvement 
Adolescent Sport 
Involvement 
Perception of 
Ability as a Youth 
(Childhood & 
Adolescence) 
No. of Sports 
First Played 
Socioeconomic 
Status 
Sibling Order 
& No. 
- 10-12 years 
(average) 
- high 
- high 
- high 
- inconclusive 
- inconclusive 
- inconclusive 
(tendency-athletes 
later born, older 
brother!s)) 
Female Intramural 
Participants 
- 8 years (average) 
- high 
- high 
- high 
- not a significant 
factor 
- not a significant 
factor 
- number of sisters 
significant 
a Results from cited literature 
b Results from present study 
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all three life cycle stages (based on the results of the discriminant 
function analysis) was the most startling finding, one which is as yet 
unexplained. 
A second major difference was the reported activity levels of 
significant others. Intramural participants in the present study 
reported a high activity level for almost all significant others during 
all three life cycle stages. Either this was not a widely studied 
variable in studies conducted on athletes, or the activity involvement 
was limited to mother and father in those studies. This finding for 
intramural participants could identify a greater importance of active 
role models for the recreational participant. It could also indicate a 
difference in instrument items or in the emphasis of reporting results 
between the present and past studies, or perhaps reflect the recent 
trend to increased activity levels by Canadians. 
Socializing environment comparisons are also interesting. While 
some studies on athletes have indicated involvement in sport by age 
eight, the average age was ten to twelve years. The age does seem to 
be decreasing in the more recent studies. For both intramural 
participants and non-participants in the present study, over 80% of the 
subjects were involved by age eight. It appears that an early age of 
first involvement in sport is no longer a factor unique to athletes. 
Similarities were identified in variables which looked at 
childhood and adolescent sport involvement and perception of ability as 
a youth for both athletes and intramural participants. As the 
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responses for these variables are relative to the group with which the 
subjects are compared, it is possible that absolute values may have 
been higher for athletes, i.e. athletes may have had a higher 
perception of their ability as a child than did intramural 
participants. 
Finally, comparisons on demographic factors, sibling order and 
number identified a difference. The inconclusive findings for 
athletes, although with a trend towards "later born" and having older 
brothers, differs with the finding of the variable, Number of Sisters, 
as an influential factor for intramural participants. The importance 
of sisters, identified by only one other researcher in the cited 
literature (Laakso, 1980), is a possible focal point for future studies 
on recreational participants. 
Conclusions 
Within the limitations of this study and based upon the results 
obtained, conclusions have been drawn about the influence of past and 
present socialization factors on college female intramural participants 
and non-participants. These conclusions are outlined for the two major 
factors as follows: 
Socializing Agents 
1. During childhood, the influence and support for involvement in 
sport and physical activity by brothers, male peers, father, mother, 
parents as a group, and the family collectively was greater for 
participants than for non-participants. 
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2. The socializing agents which together contributed the most to 
participation during childhood were, in order, male peers, sister, and 
brother. 
3. During childhood, non-participants did not receive more 
negative influence and support for sport involvement from mothers than 
did participants. 
4. During adolescence, the influence and support for involvement 
in sport and physical activity by brothers, mother, father, male peers, 
and peers as a group, was greater for participants than for non-
participants. 
5. The socializing agents which, together contributed the most to 
participation during adolescence were, in order, brother and sister. 
6. During adolescence, participants did not receive more 
influence and support for sport involvement from Physical Education 
teachers/coaches than did non-participants. 
7. During adulthood, the influence and support for involvement in 
sport and physical activity by brothers, sisters, mother, father, male 
peers, female peers, peers as a group, and Physical Education 
teachers/coaches is greater for participants than for non-
participants. 
8. The socializing agents which, together contribute the most to 
participation during adulthood are, in order, sister, male peers, and 
Physical Education teachers/coaches. 
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9. During adulthood, participants receive more positive influence 
for involvement in sport and physical activity from peers than do non-
participants. Non-participants do not receive more negative 
influence. 
10. The activity levels of the significant others of 
participants, specifically mother, father, brother, male friends, and 
female friends during childhood, and mother during adulthood, were 
significantly higher than the activity levels of non-participants. 
General Sport Experience and Opportunity Set, and Demographic Factors 
11. College intramural participants were more active during 
childhood, adolescence, and adulthood than were non-participants. 
12. College intramural participants had a higher perception of 
their sport ability during childhood and adolescence than did non-
participants. 
13. As adolescents, more participants were involved both 
competitively and recreationally in sport and physical activity than 
non-participants. 
14. Intramural participants were more involved recreationally 
outside of the college and owned more sport equipment than non-
participants. 
15. Intramural participants were more often younger, single, and 
had fewer sisters than non-participants. 
16. There was no difference between participants and non-
participants by level of socioeconomic status. 
139 
17. In order, the variables, Adult Activity Level, Number of 
Sisters, Perceived Sport Ability as a Youth, Childhood Sport 
Involvement, and the Number of Recreational Activities (participated in 
as an adolescent), were the most important general sport experience, 
opportunity set and demographic predictors for intramural 
participation. 
Overal1 
18. When antecedent factors from socializing agents and 
socializing environment were considered collectively, Adult Activity 
Level, Adolescent Brother Influence and Support, the Adolescent Number 
(of recreational sports), and the Number of Sisters were the key 
factors which accounted for intramural participation. 
19. There were differences between intramural participants at the 
two colleges for several of the variables influencing sport 
socialization. 
Summary 
In accordance with Kenyon's (1970) model, conclusions pertaining 
to two major factors (socializing agents and socializing environment) 
influencing female intramural sport socialization have been made. 
Major differences were identified between intramural participants and 
non-participants. A profile for participants, more often young, single 
and having a small number of sisters, has begun to emerge. 
140 
Although predicting behavior is not absolute, it is probable that 
females involved in either college's intramural programs were active in 
sport and physical activity as children and adolescents. They 
perceived their abilities in activity during those periods, in 
comparision with other females, to be "above" or "well above" average. 
Specifically during adolescence, they were likely to have been involved 
in both recreational and competitive sport and physical activity. 
Their involvement in activity during this present period extends beyond 
involvement solely at the college. Influence and support for their 
involvement has been positive and widespread throughout the various 
stages in their lives, with many active significant others serving as 
role models. Brothers, sisters, and male peers seem to have been most 
influential, with the addition of Physical Education teachers/coaches 
during adulthood. This profile could act as a starting point for 
comparisons with findings from future studies on recreationally 
involved females. 
Recommendations 
Based on the findings from this study on female intramural 
participants and non-participants, recommendations for further study 
and program implementation have been made. 
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Recommendations for Further Study 
1. This study should be replicated with females in additional 
post-secondary institutions across North America, focusing on the key 
socializing agent and socializing environment variables identified in 
this study. 
2. The additional factor in Kenyon's (1970) model, personal 
attributes, should be investigated in future studies in an attempt to 
identify potential variables, such as unique personality traits, 
values, and motor skills, which may more fully account for intramural/ 
recreational sport socialization. 
3. Both male and female recreational participants should be a 
focus for sport socialization research. 
4. Consideration should be given in future studies for the 
inclusion of additional questionnaire items such as size of town 
resided in during the various life cycle stages, location of present 
residence (e.g. student housing, parents' house), the age difference 
between subjects and their siblings, specific details about the adult 
Physical Education teacher/coach (e.g. within/outside of the college) 
and the credit/non-credit instructor, and the existence of children and 
their possible impact on subjects' (parents') recreational time. 
5. A focus should be made on the quality of the early sport 
experience in an effort to isolate any key variables which may 
encourage or discourage later sport involvement. 
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6. Determine for non-participants whether there is a lack of 
influence and support or whether there is negative influence and 
support for participation in sport and physical activity. 
7. Comparisons should be made between participants and non-
participants within colleges in addition to between colleges. 
Recommendations for Program Implementation 
For college intramural administrators. 
1. Plan programs to meet the needs and availability of older and 
married students. 
2. Encourage co-educational programming to capitalize on the 
influence of male peers. 
3. Inform Physical Education teachers/coaches about their 
potential to influence college females in sport and physical activity. 
4. Offer introductory activities and direct promotional efforts 
to attract the previously inactive female student. 
5. Establish a liaison between local feeder high schools and the 
college to allow for some continuity and promotion of intramural 
programmi ng. 
6. Conduct surveys to determine optimal times during which 
students are available to participate in intramural programs and give 
subsequent consideration to these findings. 
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7. Have all members of the intramural staff exhibit a supportive 
and encouraging attitude pertaining to recreational involvement toward 
female participants and potential participants. 
For elementary/high school Physical Education teachers and coaches. 
1. Make available intramural and physical activity opportunities 
for all females regardless of level of ability. 
2. Make an effort to emphasize a balance of Physical Education 
opportunities for varying interests and levels of competition. 
3. Physical Education teachers should strive to provide positive 
and rewarding experiences for all children which could enhance sport 
socialization, and thus, later sport involvement. 
4. Offer special events where siblings have the potential to 
interact together. 
For parents. 
1. Provide sport involvement opportunities for their daughters at 
an early age, i.e. by age eight. 
2. Positive influence and support for involvement in sport and 
physical activity, including the presence of active role models, should 
be forthcoming from within the family throughout their daughter's 
various life cycle stages (as defined in this study). 
3. Make efforts to ensure adequate opportunities within the 
community and the schools for female involvement in recreational sport 
and physical activity. 
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For community groups and agencies. 
1. Make available a variety of sport and physical activity 
opportunities to females regardless of level of ability. 
2. Provide positive influence and support to encourage females to 
continue their involvement in sport and physical activity from 
childhood through adulthood. 
For government agencies. 
1. Take measures to raise the awareness within the various sport 
and recreational delivery agencies of the importance of female 
childhood and adolescent involvement in sport and physical activity as 
it pertains to later activity involvement. 
2. Ensure the provision of adequate physical activity and sport 
opportunities, (i.e. facilities, leaders) for young girls. 
3. Consider providing sport and physical activity opportunities 
for females over the age of 25 and for married females. 
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APPENDIX A 
Sample Selection : Procedure Used for 
Random Selection of Sections to Achieve Sample Size3 
at Mount Royal College 
Order Section Number of Females Number of Questionnaires 
Drawn Number Enrolled Completed 
1 9 21 15 
2 25 10 7 
3 3 12 11 
4 4 11 8 
5 15 12 10 
6 8 18 13 
7 17 9 8 
8 30 23 16 
9 16 10 8 
10 37 13 11 
11 21 11 6 
12 23 10 6 
13 29 12 8 
14 5 19 11 
15 26 12 6 
16 24 13 9 
17 19 14 9 
18 20 12 9 
19 14 12 12 
20 35 13 9 
21 2 18 14 
22 34 11 9 
23 6 20 15 
24 7 9 8 
25 18 5 5 
26 1 9 5 
27 13 14 9 
TOTAL 27 sections 353 257 
Ineligible Questionnaires 13 
244b 
a Required sample size for population of 495 is 217 
(Isaac & Michaels, 1981, p. 192) 
b Total greater than required sample size by 27 
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The Pilot Study 
The pilot study consisted of administering a draft copy of the 
"College Women" questionnaire on two occasions to a common group of 
subjects. The initial session occurred October 3 1983, two-and-a-half 
weeks prior to the survey date. The re-test was held October 15. 
Subjects were first-year females in attendance in Section 28 of English 
1110. Section 28 was selected by the author from the population from 
which the sample was to be drawn at Mount Royal College. 
Nine questionnaires were distributed and collected in the initial 
session. Six subjects volunteered to take the re-test, five of whom 
actually did so. 
The objectives of the pilot study were as follows: (1) To 
determine completion time, (2) To check for clarity of questions, 
(3) To finalize the survey content, (4) To practise testing procedures, 
and (5) To test for reliability of the instrument. 
Objective One 
The time required to complete the 14-page questionnaire ranged 
from 8.5 minutes to 23 minutes with a mean of 17 minutes and a mode and 
median both of 18 minutes. It was determined that the request of 20 
minutes of class time would be sufficient to administer the 
i nstrument. 
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Objective Two 
Subjects were given a brief introduction to the study and were 
asked to help pre-test the questionnaire. They were encouraged to feel 
free to ask questions and to make any comments that they felt would be 
helpful. The questionnaire, accompanied by a cover letter, was 
distributed for completion in the presence of the author. The author 
responded to questions and noted the subjects' non-verbal feedback e.g. 
hesitation before answering, erasures, a skipped question returned to 
later. The questionnaires were collected, the subjects were thanked, 
and the re-test volunteers were scheduled for the follow-up survey. 
Objective Three 
From this initial test some wording changes were made for the 
final instrument. The comments written in throughout the papers, 
examination by this author, and comments from the thesis committee, 
provided a few additional questions e.g. marital status, participation 
in non-credit interest courses, and area to specifiy "other" for 
influence and support questions. The format of the questionnaire was 
changed to an easier to read booklet style (Dillman, 1978). 
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Objective Four 
Administration of the pilot survey provided an opportunity to 
practice administration procedures. Notes were made for use in 
training the assistants to administer the survey. The data were 
collected in a manner very similar to the final study. 
Objective Five 
The questionnaires from the five subjects were coupled in order to 
conduct a paired t-test to analyze item reliabilty from test 1 to 
test 2. Items 001 to 213 were paired with items 214 to 426. 
The process for reliability included examination for each item 
pair over the number of cases for the mean difference, correlations, 
t-test scores, and ultimately, if required, the raw data scores. Mean 
differences were noted if the difference was greater than 1.0. The 
guideline for compliance was within one category of difference. For 
example, the average question had a range of five responses. 
Therefore, if a subject selected "3" on test one and "2" or "4" on test 
two, it was acceptable. The mean difference scores ranged from 0.0000 
to 1.5000. Of the 213 variables, 3 variables had mean differences 
greater than 1.0. These items were "Father Encourage Adulthood" (1.2), 
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"Phys. Ed. Teacher/Coach Encourage Adulthood" (1.25), and "Phys. Ed. 
Teacher/Coach Interest Childhood" (1.5). (Explanation of variable 
abbreviations is available in Appendix K.) In all three instances the 
correlations were less than the acceptable value of £ at the .05 level 
of significance. 
When the raw data scores were examined, the variation between 
scores for all subjects was one category or less difference for the two 
variables, Phys. Ed Teacher/Coach Encourage Adulthood and Phys. Ed. 
Teacher/Coach Interest Childhood. The one variable which did not meet 
the guideline for compliance was Father Encourage Adulthood. Three of 
the five subjects recorded scores within one category difference from 
the first administration to the second administration of the survey. 
Two subjects scored a difference of three categories. For this reason, 
Father Encourage Adulthood did not meet the realiability requirement. 
Conducting the pilot study resulted in meeting the five 
objectives, as presented earlier. The fifth objective, to test for 
reliability of the instrument, revealed that 212 of the 213 variables 
(99.5%) complied with the criteria established. For this reason it was 
concluded that the instrument displayed consistancy reliability. 
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Women's Survey (Instrument) 
COLLEGE 
WOMEN 
Understanding the Backgrounds of 
Female Campus Recreation 
Participants and Non-Participants 
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Nearly everyone is aware of or has been affected by the recent fitness and 
activity boom in Canada. More females are beginning to become involved in 
physical activity. In colleges in Alberta the Campus Recreation Departments 
are responding to meet the growing demand by females for recreational 
opportunities. Unfortunately, although the demand has been growing, we know 
that only 20 to 305 of female students do become involved in recreational 
activities on campus. 
In order to best address women's needs we need your input. You, as an activity 
fee payer who is entitled to participate, have valuable opinions, reasons for 
your level of activity, and details on your past sport involvement. This 
information will help us to offer programs which will appeal to the interests 
of a broad range of college women with a variety of needs and physical skills. 
This study is being carried out at two colleges in Alberta with close to five 
hundred female students. Your English class has been randomly selected to 
assist with the study. Since we are interested in the group as a whole, we do 
not require individual identification on the questionnaire. Please do not 
write your name anywhere on the survey. This will assure you of complete 
conf identiality. 
The results of this research will be made available to college recreation 
administrators across Canada as well as to elementary and secondary school 
principals, Physical Education teachers, and the organizers of Parent-Teacher 
Federations. If you would like a summary of the results, please write your 
name and address on the card provided and give it to the person administering 
the questionnaire. 
If any item seems unclear to you, please do not hesitate to ask the person 
administering the questionnaire. Just raise your hand, and she will respond as 
quickly as possible. Please read each question carefully and answer all parts 
to the best of your knowledge. We welcome your comments on the back page. 
When you have completed the survey, if you would like to enter our 
participation draw, please conplete the card provided and hand it in with your 
questionnaire. Thank you for your cooperation with this important study. 
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PART A: PHYSICAL ACTIVITY INVOLVEMENT AT THE COLLEGE CASE NO. 
Initially we need to determine your level of physical activity at the college 
since school began this September. The first question will identify some of 
the students who are eligible to complete this survey. 
A-1 VARSITY TEAMS - sports from the college that compete against teams from 
other colleges. 
Please indicate "yes" is you are on, or are trying out for, a varsity 
team. Check "no" if you are not. 
NO 0 —> go to question A-2 
YES O —> if you are a varsity athlete (or are trying out for a team), 
please stop filling in the questionnaire here. This study is 
looking at the backgrounds of recreational participants and 
non-participants only. If you have any comments on the Campus 
Recreation program, we would like to receive your input. You 
may write these comments in the space provided on the back 
cover. Please return this questionnaire in the manner 
requested by the researcher. 
Thank you! 
DIRECTIONS: For students who are not on varsity teams. 
For the next questions please indicate how many of each of the following 
types of Campus Recreation activities you have participated in this 
semester at the College. Please put an "X" in the appropriate box. 
A-2 INTRAMURAL ACTIVITIES AND TOURNAMENTS - Campus Recreation organized 
leagues, tournaments, and activities, e.g., slowpitch, flag football, 
volleyball, trail ride, backgammon, etc. 
(Col.2-4) 
Inst it. 
No. 
(Col.5) 
NONE 
n 
ONE 
0 
TWO 
0 
THREE 
0 
FOUR OR MORE 
0 
A-3 RECREATIONAL CLUBS - Campus Recreation student-organized interest groups, 
e.g., Rodeo, Hockey, Archery, Ski, Badminton, etc. 
NONE ONE 
0 
TWO 
0 
THREE 
0 
FOUR OR MORE 
0 
A-4 RECREATIONAL FREE-Tift ACTIVITIES - free time use of 
facilities for activities such as badminton, basketball, volleyball, 
weight training, jogging, swimming, etc. 
NONE 
• 
ONE 
O 
TWO 
o 
THREE 
O 
FOUR OR MORE 
Q 
(Col. 7) 
(Col. 8) 
(Col. 9) 
(Col.10) 
- 1 -
APPENDIX C cont'd. 154 
A-5 NON-CREDIT OR LEISURE COURSES - Campus Recreation organized courses or 
seminars e.g., squash, fitness, photography, swimming, etc. ____ 
NONE ONE TWO THREE FOUR OR MORE 
a a o o o 
Please fill in the blank or check the appropriate box for the next two (Col.11) 
questions. 
A-6 Please indicate the college major you are enrolled in. 
(Col.12-
A-7 What year are you in? 13) 
1st Year • > go to PART B 
2nd Year • 
Other O ___ 
> If you are not enrolled in first year, please stop now. To (Col. 14) 
standardize results from different colleges we are asking only 
first year students to complete this questionnaire. Please 
feel free to add any comments you may have on Campus 
Recreation in the space provided on the back cover. Please 
return this questionnaire in the manner requested by the 
researcher. 
Thank you! 
Part B: INFLUENCES DURING DIFFERENT LIFE PERIODS 
The following directions will guide you in responding to the questions in PART 
B. 
1. If some of the people who are listed do not exist (i.e. you do not 
have a brother) or if an individual such as you father was not 
involved in bringing you up (i.e. you lived with your grandfather), 
check the box labeled "NOT APPLICABLE". 
2. If you have more than one brother and/or sister, respond only for the 
brother and/or sister to whom you felt the closest. 
3. If there is a person who is especially relevant to you regarding a 
certain question (eg. encouraged, discouraged), and he or she is not 
listed (eg. aunt, grandfatherX write in this person under "Other" and 
complete the question as you did for the others. 
In this series of questions we would like to ask you about the people who 
may have influenced your involvement in sports and physical activity. 
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B-1 On average, how active in competitive and recreational sports 
were the following people during the three periods in YOUR life? 
CHILDHOOD - BIRTH TO GRADE 7 
ADOLESCENCE - GRADE 8 TO GRADE 12 
ADULTHOOD - FOLLOWING GRADE 12 TO THE PRESENT 
DIRECTIONS: Please check the appropriate box to indicate how 
active in competitive and recreational sports these individuals 
were as you went from CHILDHOOD to ADULTHOOD. 
NOT 
APPLICABLE 
COMPLETELY SLIGHTLY MODERATELY HIGHLY VERY HIGHLY 
INACTIVE ACTIVE ACTIVE ACTIVE ACTIVE 
A. FATHER 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
B. MOTHER 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
C. BROTHER 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
D. SISTER 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
E. MALE FRIENDS 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
F. FEMALE FRIENDS 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
a 
o 
• 
• 
a 
G 
• 
• 
• 
• 
a 
o 
• 
o 
• 
a 
a 
G. OTHER (Please specify) 
DURING CHILDHOOD G 
DURING ADOLESCENCE G 
DURING ADULTHOOD G 
Q 
• 
a 
a 
a 
a 
• 
• 
G 
0 
O 
G 
u 
a 
G 
G 
O 
G 
a 
o 
a 
u 
G 
a 
o 
a 
G 
G 
G 
a 
o 
a 
l_l 
a 
Q 
u 
O 
O 
D 
D 
D 
O 
P 
n 
D 
O 
O 
D 
• 
P 
p 
P 
• 
D 
D 
P 
a 
o 
G 
P 
P 
n 
P 
• 
P 
P 
• 
n 
P 
P 
P 
P 
P 
P 
P 
P 
P 
G 
a 
o 
a 
a 
G 
a 
a 
o 
a 
G 
G 
a 
a 
o 
p 
p 
D 
G 
P 
P 
p 
P 
o 
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B-2 How often did the following people encourage you to participate in sports and 
physical activity during the different periods in your life? Please check the 
appropriate box. 
AT EVERY 
OPPORTUNITY FREQUENTLY OCCASIONALLY RARELY NEVER 
A. FATHER 
DURING CHILDHOOD 0 0 0 0 0 
DURING ADOLESCENCE 0 0 0 0 0 
DURING ADULTHOOD 0 0 0 0 0 
B. MOTHER 
DURING CHILDHOOD 0 0 0 0 0 
DURING ADOLESCENCE 0 0 0 0 0 
DURING ADULTHOOD 0 0 0 0 01 
C. BROTHER 
DURING CHILDHOOD 0 01 01 0 0 
DURING ADOLESCENCE 0 0 0 0 0 
DURING ADULTHOOD 0 0 0 0 0 
D. SISTER 
DURING CHILDHOOD 0 0 0 0 
0 
DURING ADOLESCENCE 0 0 D 01 0 
DURING ADULTHOOD 0 0 0 0 01 
E. MALE FRIENDS 
DURING CHILDHOOD 0 0 0 0 0 
DURING ADOLESCENCE D 0 0 0 0 
DURING ADULTHOOD 0 0 0 0 0 
F. FEMALE FRIENDS 
DURING CHILDHOOD 0 0 0 0 01 
DURING ADOLESCENCE 0 D D 0 0 
DURING ADULTHOOD D 0 0 0 D 
G. PHYSICAL EDUCATION 
TEACHERS/COACHES 
DURING CHILDHOOD 0 0 0 0 • 
DURING ADOLESCENCE 0 0 0 0 Q 
DURING ADULTHOOD 0 0 0 0 a 
H. OTHER (Please specify) 
DURING CHILDHOOD 0 0 0 0 o 
DURING ADOLESCENCE D 0 0 0 0 
DURING ADULTHOOD 0 0 01 0 0 
NOT 
APPLICABLE 
O 
D 
D 
D 
D 
D 
O 
o 
D 
0 
D 
D 
• 
O 
D 
0 
D 
D 
• 
Q 
• 
D 
D 
D 
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B-3 Interest in sports can be assessed by behavior such as going to live 
sporting events, watching sports on television, reading about sports, or 
generally talking about sports. How interested in sports in general would 
you say the following people were during the different periods in your 
life? Please check the appropriate box. 
VERY HIGHLY HIGHLY MODERATELY SLIGHTLY NOT AT ALL NOT 
INTERESTED INTERESTED INTERESTED INTERESTED INTERESTED APPLICABLE 
A. FATHER 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
B. MOTHER 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
C. BROTHER 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
D. SISTER 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
E. MALE FRIENDS 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
F. FEMALE FRIENDS 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
G. PHYSICAL EDUCATION 
TEACHERS/COACHES 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
O 
• 
D 
p 
0 
O 
n 
D 
0 
D 
0 
0 
0 
D 
Q 
0 
0 
0 
0 
0 
H. OTHER (Please Specify) 
DURING CHILDHOOD " ° 
DURING ADOLESCENCE • 
DURING ADULTHOOD O 
0 
0 
0 
D 
O 
0 
D 
D 
D 
0 
0 
D 
0 
0 
0 
0 
0 
0 
0 
0 
0 
a 
• 
• 
0 
0 
0 -
0 
0 
0 
0 
0 
D  
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
o 
G 
u 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
D  
0  
0  
0  
0  
0  
0  
0 
0 
0  
0  
0  
0  
O 
0  
0 
0 
0 
0 
o 
D  
0 
0 
0 
0 
0 
O 
0 
0 
o 
0 
0 
0 
0 
0 
0 
0 
0 
• 
0 
0 
0 
0 
0 
0 
0 
0 
D 
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B-4 To what extend would you consider each of the following people responsible for any 
interest and participation you may have had in sports and physical activity during the 
different periods in your life? Please check the appropriate box. 
VERY HIGHLY HIGHLY MODERATELY MINIMALLY NOT AT ALL 
RESPONSIBLE RESPONSIBLE RESPONSIBLE RESPONSIBLE RESPONSIBLE N/A 
A. 
B. 
C. 
D. 
F. 
G. 
FATHER 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
P 
O 
0 
p 
p 
P 
p 
P 
p 
p 
p 
P 
CL 
p 
p 
P 
p 
P 
MOTHER 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
O 
0 
D 
p 
p 
p 
P 
Cl 
CI 
P 
P 
p 
p 
p 
p 
p 
P 
P 
BROTHER 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
D 
O 
O 
0 
0 
P 
p 
Cl 
Cl 
p 
p 
P 
p 
p 
p 
0 
p 
0 
SISTER 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
CI 
O 
O 
0 
P 
P 
Cl 
p 
Cl 
p 
CI 
P 
p 
p 
p 
P 
C> 
P 
MALE FRIENDS 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
0 
0 
D 
CI 
Cl 
0 
Cl 
p 
p 
p 
Cl 
p 
Cl 
p 
p 
• 
o 
a 
FEMALE FRIENDS 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
P 
0 
P 
P 
P 
P 
p 
p 
0 
Cl 
Cl 
p 
p 
p 
p 
• 
• 
u 
PHYSICAL EDUCATION 
TEACHERS/COACHES 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
0 
P 
0 
0 
P 
P 
p 
p 
P 
p 
p 
p 
p 
p 
p 
CI 
0 
D 
OTHER (Please Specify) 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
o 
• 
a 
o 
a 
a 
a 
a 
a 
o 
o 
o 
o 
A 
o 
P 
P 
P 
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B-5 To what extent did the following people discourage you from participating in sports 
and physical activity during the different periods in your life? Please check the 
appropriate box. 
AT EVERY NOT 
OPPORTUNITY FREQUENTLY OCCASIONALLY RARELY NEVER APPL ICABLE 
A. FATHER 
DURING CHILDHOOD 0 0 0 0 0 Ci 
DURING ADOLESCENCE D 0 0 0 0 0 
DURING ADULTHOOD O 0 0 0 0 Cl 
(Col.42, 
B. MOTHER 43,44) 
DURING CHILDHOOD D 0 0 0 0 Cl 
DURING ADOLESCENCE 0i 0 0 0 0 Ci 
DURING ADULTHOOD D 0 0 0 0 0 
_ 
(Lol.45, 
C. BROTHER 46,47) 
DURING CHILDHOOD O 0 0 0 0 0 
DURING ADOLESCENCE D 0 0 0 0 0 
DURING ADULTHOOD 0 0i 0 0 0 Cl 
(ToT.48, 
D. SISTER 49,50) 
DURING CHILDHOOD 0 0 0 0 0 0 
DURING ADOLESCENCE 0 0 0 0 0 0 
DURING ADULTHOOD 0 0 0 0 0 0 
(Lol.51, 
E. MALE FRIEfOS 52,53) 
DURING CHILDHOOD D 0 0 0 0 0 
DURING ADOLESCENCE 0 0 0 0 0 0 
DURING ADULTHOOD 0 0 0 0 0 0 
(Lol.54, 
F. FEMALE FRIENDS 55,56) 
DURING CHILDHOOD 0 0 0 0 0 0 
DURING ADOLESCENCE 0 D 0 D 0 0 ~~~~ 
DURING ADULTHOOD 0 0 0 0 0 0 
(CoT.57, 
G. PHYSICAL EDUCATION 58,59) 
TEACHERS/COACHES 
DURING CHILDHOOD 0 0 0 0 0 0 
DURING ADOLESCENCE 0 0 0 0 0 0 
DURING ADULTHOOD 0 0 0 0 0 0 
(ToT. 60, 
H. OTHER (Please Specify) 61,62) 
0 
(.Lol .bJ, 
DURING CHILDHOOD 0 0 0 0 
r, D 64) 
DURING ADOLESCENCE 0 0 0 0 0 D 
DURING ADULTHOOD 0 O D 0 0 0 
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B-6 During the different periods in your life, did any of the following people indicate 
that sports in general are only for boys? Please check the appropriate box. 
A. FATHER 
F. 
H. 
AT EVERY NOT 
OPPORTUNITY FREQUENTLY OCCASIONALLY RARELY NEVER APPLICABLE 
DURING CHILDHOOD • 
DURING ADOLESCENCE D 
D. 
D 
O 
D 
D 
O 
D 
O 
D 
O 
O 
DURING ADULTHOOD Ci o o d D Ci 
MOTHER 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
O
 L
I 
L
i 
O
O
O
 u
 u
 u
 
D 
D 
D 
D
 O
 0
 o
o
o
 
BROTHER 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
D 
O 
D 
U
 G
 L
I 
u
 u
 u
 O
O
O
 
D 
D 
O 
o 
D 
D 
SISTER 
DURING CHILDH000D 
DURING ADOLESCENCE 
DURING ADULTHOOD 
O 
O 
o 
Ci 
Cl 
D 
Cl 
D 
o 
D 
D 
D D
 C
l 
D
 
O
 O
 0
 
MALE FRIENDS 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURIhC ADULTHOOD 
L
I 
L
I 
Q
 
n 
D 
D 
O
D
D
 
O
O
O
 
O
O
O
 
o
o
o
 
FEMALE FRIENDS 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
D 
Cl 
o O
O
O
 •
 G
O
 D 
D 
• 
G
 O
 O
 
D 
n 
D 
PHYSICAL EDUCATION 
TEACHERS/COACHES 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
Cl 
o 
D 
D 
D 
D 
D 
D 
D 
G
 G
 •
 O
O
O
 
o
o
o
 
OTHER (Please Specify) 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
n 
O 
D 
O
D
D
 
n 
D 
O 
D 
D 
D O
O
O
 
o
o
o
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B-7 During the different periods in your life, did any of the following people indicate 
that only certain sports are for girls? Please check the appropriate box. 
A. FATHER 
AT EVERY NOT 
OPPORTUNITY FREQUENTLY OCCASIONALLY RARELY NEVER APPLICABLE 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
B. MOTHER 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
C. BROTHER 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
D. SISTER 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
E. MALE FRIEM)S 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
F. FEMALE FRIENDS 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
G. PHYSICAL EDUCATION 
TEACHERS/COACHES 
DURING CHILDHOOD 
DURING ADOLESCENCE 
DURING ADULTHOOD 
O 
o 
o 
o 
0 
o 
G 
G 
G 
O 
G 
G 
n 
0 
G 
G 
G 
G 
G 
G 
G 
H. OTHER (Please Specify) 
DURING CHILDHOOD O 
DURING ADOLESCENCE G 
DURING ADULTHOOD 0 
G 
G 
D 
G 
G 
G 
G 
G 
O 
• 
0 0 G 0 0 
0 0 G 0 0 
G 0 G 0 0 
0 0 0 0 0 
0 G G 0 G 
0 O 0 0 G 
G 0 G G 0 
0 0 O G 0 
G 0 G 0 0 
G 0 0 0 G 
0 0 0 G 0 
0 G O G G 
0 0 0 G G 
0 0 0 0 0 
0 0 0 0 0 
0 O 0 0 0 
G D D 0 • 
G G G 0 • 
G G G 0 • 
0 G D a O 
0 D O • a 
0 G G G • 
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PART C: CHILDHOOD SPORT INVOLVEMENT 
In this series of questions we would like to learn about your initial 
involvement in sports and organized games. 
C-1 At what age do you recall first participating in sports and organized 
games? 
This would include activities such as a youth bowling league, a community 
soccer team, a club gymnastics or swimming program, a school basketball 
team, etc. Please check the one appropriate age group. 
A. Ages 1-5 (Before Elementary school) Q 
B. Ages 6-8 (Grades 1 to 3) G 
C. Ages 9-11 (Grades 4 - 6 O 
D. Ages 12-14 (Grades 7 - 9) O 
E. Ages 15 - 17 (Grades 10 - 12) D 
T. Have never been involved G —> go to 
question C-3 
C-2 Where did this first participation occur? Check the one most appropriate 
location. 
A. In neighbourhood/community • 
B. At school O 
C. At an organization such as the YWCA, Boys and 
Girls Club, Brownies, Church group,, etc • 
D. In a private club O 
E. Other (please specify) 
O 
C-3 As a child (up to and including grade 7), compared to other girls your age, 
how active in sports and organized games were you? Please check the 
appropriate box. 
Well Above Above Below Well Below 
Average Average Average Average Average 
O O O D O 
C-4 As a child, compared to other girls your age, how would you rate your 
ability in sports and organized games? Please check the appropriate box. 
Well Above Above Below Well Below 
Average Average Average Average Average 
D D O • G 
(Col.45; 
(Col.46' 
Other 
(Col.47, 
48) 
(Col.49) 
(Col.50) 
- 10 
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PART D: ADOLESCENT SPORT INVOLVEMENT 
In this series of questions we would like to learn about your adolescent 
involvement (grades B to 12) in sports and physical activity. This would 
include school teams and intramural sports, community sports, activity 
courses (eg. fitness, jazz) and personal recreation (eg. jogging, biking, 
swimming, etc.) 
D-1 Compared to other females your age, how active in sports and physical 
activity were you? Please check the appropriate''box. 
Well Above Above Below Well Below 
Average Averaqe Average Average Average 
• 0 0 D O 
D-2 As an adolescent did you participate in competitive sports? (eg. school 
teams, community leagues, club sports, etc.) 
r-Yes • 
L 
No • ->go to question D-3 
•>If yes, on the average, how many different sports or sports teams did 
you play on a year? Please check the number you played. 
1 
• 
2-3 
• 
4-5 
• 
6 or more 
• 
D-3 As an adolescent did you participate in recreational or intramural sports? 
(eg. house leagues in school, recreational sports in the community, etc.) 
c 
es • No O ->go to question D-4 
>If yes, on the average, how many different activities did you 
participate in in a year? 
1 
• 
2-3 
• 
4-5 
• 
6 or more 
• 
D-4 As an adolescent compared to other females your age, how would you rate your 
your ability in sports? 
Well Above 
Average 
O 
Above 
Average 
0 
Average 
D 
Below 
Average 
O 
Well Below 
Average 
a 
- 11 -
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PART E: ADULTHOOD SPORT INVOLVEMENT 
In this final series of questions on sport and physical activity involvement 
we would like to learn about your adult involvement. This covers the period 
of time since you left grade 12 until the present. 
E-1 As an adult compared to other females your age, how active in sports and 
physical activity are you? Include any college Campus Recreation 
activities, community programs, activities with friends or on your own, etc 
Please check the appropriate box. 
Well Above Above Below Well Below 
Average Average Average Average Average 
G O O D n 
E-2 Compared to your adolescent involvement in recreational sports and physical 
activities, how Mould you rate your present involvement in recreational 
sports and physical activities? (eg. school intramurals, Campus Recreation 
activities, community programs, activities with your friends or on your own 
etc.) Please check the appropriate box. 
Decreased Decreased Remained Increased Increased 
Significantly Slightly the Same Slightly Significantly 
o q o o a 
E-3 Since coming to school this Fall, have you participated in any sports or 
recreational activities outside of the college? (eg. fitness class at 
community centre, bowling league, jogging at home, etc.) 
i—Yes • No D >g° 0° 
L >If yes, please check the number of activities you have been active in 
this Fall. 
1 2-3 4-5 6 or more 
• • • • 
- 12 -
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If you have participated in a Campus Recreation activity this Fall, answer 
question E-4. If you have not participated, answer question E-5. 
E-4 If you have participated in a Campus Recreation activity this Fall, what is 
the single major reason why you have been involved? Please check the one 
most important reason. 
A. to improve my skills or knowledge Q 
B. to socialize with others O 
C. for physical health or exercise O 
D. to relax C1 
E. for pleasure/enjoyment O 
F. to compete with others O 
G. because I am good at it G 
H. to do something other than school work O 
I. other (please specify) 
u 
E-5 If you have not participated in a Campus Recreation activity this Fall, what 
is the single major reason why you have not been involved? Please check the 
one most important reason. 
A. schoolwork commitments O 
B. did not know what activities were available O 
C. conflict with my class timetable D 
D. part-time or full-time job O 
E. family commitments G 
F. not interested in participating O 
G. no programs offered interest me O 
H. already active outside of the college • 
T too expensive C3 
J. no one to participate with • 
K. I do not have the physical abilities '3 
I. other (please specify). 
O 
E-6 Do you have a sports hero? Please check the appropriate answer. 
|—Yes • No O >go to question E-7. 
—>If yes, please name that person. 
E-7 What sports equipment do you own? (eg. Softball glove, tennis racquet, 
skates). Please list all of your equipment. 
- 13 -
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PART F: QUESTIONS ABOUT YOU 
Finally, we would like to ask some questions about yourself to help interpret 
the results. Remember that since your name is not on the questionnaire 
this information is strictly confidential. 
F-1 What was your age at your lsst birthday? 
F-2 A. What is your father's occupation? (if retired, unemployed or deceased, 
please give former occupation. If your father was not involved in bringing 
you up, please write in "not involved"). 
B. Briefly describe what he does at this job. 
F-3 A. What is your mother's occupation? (if retired, unemployed, or deceased, 
please give former occupation. If your mother was not involved in bringing 
you up, please write "not involved"). 
B. Briefly describe what she does at this job. 
F-4 A. How many brothers do you have? 
B. How many are older? 
C. How many sisters do you have? 
D. How many are older? 
F-5 What is your marital status? Please check the appropriate box. 
Married 
• 
Single 
• 
Other 
• 
YOU HAVE FINISHED THE QUESTIONNAIRE. 
THANK YOU! 
WE WOULD BE GRATEFUL FOR YOUR COMMENTS. 
A SPACE FOR THIS HAS BEEN LEFT ON THE LAST PAGE. 
Complete the yellow card to enter the Women's Survey Participation Draw. 
- 14 -
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COMMENTS 
Please use this space to write your opinions and comments. 
APPENDIX D 
Letters to Instructors of Selected Sections 
at Mount Royal College 
A SB.""* 
4825 Richard Road S.W., Calgary, Albarta. Canada T3E 6KB (403) 240-6111 
Acadmmic Atfmir* Division 
November 7, 1983. 
Dear 
I would like to request your assistance in conducting a study on the 
socialization of females into physical activity and sports. This 
investigation will compare the backgrounds of those first year female 
students who participate in Campus Recreation activities with those who 
do not. Whereas major differences have been discovered between athletes 
and non-athletes with respect to the influences of significant others 
and opportunity set, no research has focused on similar factors for 
recreational participants and non-participants. 
8y combining the results from a study being conducted concurrently at 
Lethbridge Coumunity College with our data, I hope to begin to fill the 
void in socialization research in this unexplored area. From a practical 
applications standpoint findings will assist us in better serving the 
physical activity needs of our female population throughout all levels 
of education. 
To conduct this study I have requested the permission of Ken Robson to 
sample English 1110 sections. Your class is one of twenty-one (21) 
sections randomly selected to participate in this study. In order to 
obtain the necessary sample size of 217 first year females I would like 
to maximize the return rate by administering a survey during one of 
your English classes. In a recent pilot study 1n Richard Collier's 
class the questionnaire was completed In an average of seventeen (17) 
minutes with a range of 8.5 to 23 minutes. Since then I have made some 
revisions and estimate that, along with a brief introduction, the process 
will take approximately 20 minutes. I am requesting that you select a 
convenient 20 minute slot in any one of four class times held 1n the 
Catgarys Community Colhga 
APPENDIX D cont'd. 
2 
two-week period commencing Monday November 21. The attached schedule 
card lists the four possible days in that two week period. Please 
select the day of your choice and indicate the time that either myself 
or one of my research assistants could conduct the survey. (Since the 
study is surveying females only, the male students may be present or not, 
as you prefer). 
Please return the schedule card to Neil Besner by Thursday November 10. 
Many thanks for your cooperation in making this study possible. 
Sincerely, 
Diane Stinson 
Coordinator of Campus Recreation 
APPENDIX D cont'd. 
Letters to Instructors of Selected Sections 
at Lethbridge Community College 
4825 Richard Road S.W., Calgary, Albarta, Canada TOE 6K6 (403) 240-0111 
Academic Attain Division 
November 8, 1983. 
Dear 
I would like to request your assistance In conducting a study on the 
socialization of females into physical activity and sports. This 
Investigation will compare the backgrounds of those first year female 
students who participate in Campus Recreation activities with those who 
do not. Whereas major differences have been discovered between athletes 
and non-athletes with respect to the Influences of significant others 
and opportunity set, no research has focused on similar factors for 
recreational participants and non-participants. 
By combining the results from a study being conducted concurrently at 
Mount Royal College with this data, I hope to begin to fill the void 
in socialization research in this unexplored area. From a practical 
applications standpoint findings will assist us in better serving the 
physical activity needs of our female population throughout all levels 
of education. 
To conduct this study I have approached Bill GilIan and Joanne Wilson 
to request assistance 1n sampling various first year English classes-
Your's is one of 13 classes randomly selected to participate in this 
study. In order to obtain the necessary sample size of 144 first year 
females I would like to maximize the return rate by administering a 
survey during one of your English classes. In a recent pilot study 
conducted at Mount Royal College the questionnaire was completed 1n an 
average of 17 minutes with a range of 8.5 to 23 minutes. Since then I 
have made some revisions and estimate that, along with a brief intro­
duction, the process will take approximately 20 minutes. I am requesting 
Catgarys Community CoHaga 
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that you select a convenient 29 minute slot in any one of your classes 
held in the two-week period commencing Monday November 21. The attached 
schedule card lists the possible days in that two week period. Please 
select the day of your choice and indicate the time that Joanne Wilson 
could conduct the survey. (Since the study is surveying females only, 
any male students you may have in your class may be present or not, as 
you prefer). 
Please return the schedule card to Joanne by Wednesday November 16-
Many thanks for your cooperation in making this study possible. 
Sincerely, 
Diane Stinson 
Coordinator of Campus Recreation 
Mount Royal College 
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Schedule Card 
FEMALE SPORT SOCIALIZATION STUDY 
SCHEDULE 
INSTRUCTOR: SECTION 
Please check the most convenient day 
1. 
2 .  
3. 
4. 
Please indicate the best 20 minute period in your class 
in which to conduct the study, (e.g.11.30-11.50am; 
9.00-9.20am) 
Please return this card to Neil Besner by THURS. NOV. 10 
THANK YOU! 
Confirmation Notice 
Dear 
This will confirm the day and time that 
will be 
administering the FEMALE SPORT SOCIALIZATION 
STUDY in your English 1110 class. 
Date Time 
Classroom 
THANK YOU! 
Diane Stinson 
Coordinator of Campus Recreation 
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Survey Draw Card 
WOMEN'S SURI/Ey PARTICIPATION PRAW 
Thank you ion helping us with this study. A11 women 
who have completed the sunvey a)te etigiblz to enten. the 
paAticA-pation drum. Five names uiitt be d/uuon. Each 
winxieJi will Keceive the book "Fok the Record- Canada'& 
Greatest Women Athlete*." To enten, complete the 
6 allowing: 
NAME: 
AWRESS: 
PHONE NO. 
The d/uuo will be held Ftiiday December 9th. 
Winners' name* will be posted at the Campus Recreation 
OHice and they ioill be contacted. 
Ji you would tike a summary oi the nuutts-oi this study, 
[avaiJiable in 3-4 months), please check the box. • 
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Code Manual 
Variable 
Number 
001 
002 
Question 
Number 
003 
A-l 
A-2 
004 
005 
006 
007 
A-3 
A-4 
A-5 
A-6 
Variable Name Within Variable Code 
Institution Number 1 Mount Royal College 
2 Lethbridge Community 
College 
Varsity Teams 
Intramural 
Activities & 
Tournaments 
1 No 
2 Yes 
8 Not Stated 
0 None 
1 One 
2 Two 
3 Three 
4 Four or more 
8 Not stated 
Recreational Clubs As per 003 
Recreational As per 003 
Free-time Activities 
Non-Credit 
Instruction Courses 
As per 003 
College Major 01 Business Administration 
02 Communications 
03 Computer Science 
04 Early Childhoold 
05 Environmental Science 
06 General Studies 
07 Interior Design 
08 Justice Administration 
09 Leisure Education 
10 Nursing 
11 Physical Education 
12 Secretarial Arts 
13 Social Services 
14 Theatre Arts 
77 Uninterpretable 
88 Not stated 
008 
009 
010 
Oil 
012 
013 
014 
015 
016 
017 
018 
019 
020 
175 
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Question 
Number Variable Name Within Variable Code 
A-7 Year enrolled in 1 1st Year 
2 2nd Year 
3 Other 
8 Not stated 
B-l(A) Father Active 
Childhood 
Father Active 
Adolescence 
Father Active 
Adulthood 
B-l(B) Mother Active 
Childhood 
Not applicable 
Completely inactive 
Slightly active 
Moderately active 
Highly active 
Very highly active 
Uninterpretable 
0 
1 
2 
3 
4 
5 
7 
8 Not stated 
As per 009 
Mother Active 
Adolescence 
B-l(C) 
Mother Active 
Adulthood 
Brother Active 
Childhood 
As per 009 
Brother Active 
Adolescence 
B-l(D) 
Brother Active 
Adulthood 
Sister Active 
Childhood 
As per 009 
Sister Active 
Adolescence 
Sister Active 
Adulthood 
Variabl 
Number 
021 
022 
023 
024 
025 
026 
027 
028 
176 
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Question 
Number 
B-l(E) 
Variable Name 
Male Friends 
Active Childhood 
Within Variable Code 
As per 009 
Male Friends 
Active Adolescense 
Male Friends Active 
Adulthood 
B-l(F) Female Friends 
Active Childhood 
Female Friends 
Active Adolescence 
Female Friends 
Active Adulthood 
B-l(G) Specification of 
"other" 
As per 009 
01 Aunt 
02 Grandma 
03 Female cousin 
04 Cousins 
05 Grandparents 
06 Phys. Ed. teacher/coach 
07 Husband 
08 Grandfather 
09 Myself 
10 Relatives 
11 Uncle 
12 Skating pro 
13 Foster parents 
14 Other si ster 
15 Teacher 
88 Not stated 
00 Not applicable 
B-l(G) Other Active 
Childhood 
As per 009 
029 
030 
031 
032 
033 
034 
035 
036 
037 
038 
039 
040 
041 
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177 
Question 
Number 
B-l(G) 
B-2(A) 
B-2(B) 
B-2(C) 
Variable Name 
Other Active 
Adolescence 
Other Active 
Adulthood 
Father Encourage 
Childhood 
Father Encourage 
Adolescence 
Father Encourage 
Adulthood 
Mother Encourage 
Chi 1dhood 
Mother Encourage 
Adolescence 
Mother Encourage 
Adulthood 
Brother Encourage 
Childhood 
Within Variable Code 
As per 009 
0 Not applicable 
1 Never 
2 Rarely 
3 Occasionally 
4 Frequently 
5 At every opportunity 
7 Uninterpretable 
8 Not stated 
As per 031 
As per 031 
B-2(D) 
Brother Encourage 
Adolescence 
Brother Encourage 
Adulthood 
Sister Encourage 
Childhood 
As per 031 
Sister Encourage 
Adolescence 
042 
043 
044 
045 
046 
047 
048 
049 
050 
051 
052 
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Question 
Number Variable Name Within Variable Code 
B-2(D) Sister Encourage As per 031 
Adulthood 
B-2(E) Male Friends As per 031 
Encourage Childhood 
Male Friends 
Encourage Adolescence 
Male Friends 
Encourage Adulthood 
B-2(F) Female Friends As per 031 
Encourage Childhood 
Female Friends 
Encourage Adolescence 
Female Friends 
Encourage Adulthood 
B-2(G) Phys. Ed. Teachers/ As per 031 
Coaches Encourage 
Chi 1dhood 
Phys. Ed. Teachers/ 
Coaches Encourage 
Adolescence 
Phys. Ed. Teachers/ 
Coaches Encourage 
Adulthood 
Aunt 
Cousin 
Husband 
Grandmother 
Grandfather 
Relati ves 
B-2(H) Specification of 01 
"other" 02 
03 
04 
06 
07 
052 
053 
054 
055 
056 
057 
058 
059 
060 
061 
062 
063 
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Question 
Number 
B-2(H) 
B—2(H) 
B—3(A) 
B—3(B) 
B-3(C) 
Variable Name Within Variable Code 
Specification of 08 Skating pro 
"other" 09 Foster parents 
10 Health club instructoi 
11 Doctor 
12 Grandparents 
88 Not stated 
00 Not applicable 
Other Encourage As per 031 
Childhood 
Other Encourage 
Adolescence 
Other Encourage 
Adulthood 
Father Interest 0 Not applicable 
Childhood 1 Not interested 
2 Slightly interested 
Father Interest 3 Moderately i nterested 
Adolescence 4 Highly interested 
5 Very highly interested 
Father Interest 7 Uninterpretable 
Adulthood 8 Not stated 
Mother Interest As per 056 
Childhood 
Mother Interest 
Adolescence 
Mother Interest 
Adulthood 
Brother Interest As per 056 
Childhood 
Brother Interest 
Adolescence 
065 
066 
067 
068 
069 
070 
071 
072 
073 
074 
075 
076 
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Question 
Number Variable Name Within Variable Code 
B-3(C) Brother Interest As per 056 
Adulthood 
B-3(D) Sister Interest As per 056 
Chi1dhood 
Sister Interest 
Adolescence 
Sister Interest 
Adulthood 
X Case Number 001 to 377 
B-3(E) Male Friends As per 056 
Interest Childhood 
Male Friends 
Interest Adolescence 
Male Friends 
Interest Adulthood 
B-3(F) Female Friends As per 056 
Interest Childhood 
Female Friends 
Interest Adolescence 
Female Friends 
Interest Adulthood 
B-3(G) Phys. Ed. Teachers/ As per 056 
Coaches Interest 
Childhood 
Phys. Ed. Teachers/ 
Coaches Interest 
Adolescence 
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Variable Question 
Number Number Variable Name Within Variable Code 
077 B-3(G) Phys. Ed. Teachers/ As per 056 
Coaches Interest 
Adulthood 
078 B-3(H) Specification of 01 Aunt 
"other" 02 Grandmother 
03 Husband 
04 Grandfather 
05 Cousin 
06 Myself 
07 Relatives 
08 Foster parents 
09 Grandparents 
10 Uncle 
88 Not stated 
00 Not applicable 
079 B-3(H) Other Interest As per 056 
Childhood 
080 Other Interest 
Adolescence 
081 Other Interest 
Adulthood 
082 B-4(A) Father Responsible 0 Not applicable 
Childhood 1 Not responsible 
2 Minimally responsible 
083 Father Responsible 3 Moderately responsible 
Adolescence 4 Highly responsible 
5 Very highly responsible 
084 Father Responsible 7 Uninterpretable 
Adulthood 8 Not stated 
085 B-4(B) Mother Responsible As per 082 
Childhood 
086 Mother Responsible 
Adolescence 
087 
088 
089 
090 
091 
092 
093 
094 
095 
096 
097 
098 
099 
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Question 
Number Variable Name Within Variable Code 
B-4(A) Mother Responsible As per 082 
Adulthood 
B-4(C) Brother Responsible As per 082 
Chi 1dhood 
Brother Responsible 
Adolescence 
Brother Responsible 
Adulthood 
B-4(D) Sister Responsible As per 082 
Childhood 
Sister Responsible 
Adolescence 
Sister Responsible 
Adulthood 
B-4(E) Male Friends As per 082 
Responsible Childhood 
Male Friends 
Responsible Adolescence 
Male Friends 
Responsible Adulthood 
B-4(F) Female Friends As per 082 
Responsible Childhood 
Female Friends 
Responsible Adolescence 
Female Friends 
Responsible Adulthood 
183 
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Variable Question 
Number Number 
100 
101 
102 
103 
104 
105 
106 
107 
B-4(G) 
B—4(H) 
B—4(H) 
B—5(A) 
Variable Name Within Variable Code 
Phys. Ed. Teachers/ As per 082 
Coaches Responsible 
Chi 1dhood 
Phys. Ed. Teachers/ 
Coaches Responsible 
Adolescence 
Phys. Ed. Teachers/ 
Coaches Responsible 
Adulthood 
Specification of 
"other" 
Other Responsible 
Childhood 
Other Responsible 
Adolescence 
Other Responsible 
Adulthood 
Father Discourage 
Childhood 
01 Aunt 
02 Cousin 
03 Husband 
04 Grandmother 
05 Myself 
06 Grandfather 
07 Relatives 
08 Foster Parents 
09 Boyfriend 
10 Grandparents 
88 Not stated 
00 Not applicable 
As per 082 
As per 031 
108 Father Discourage 
Adolescence 
109 
110 
111 
112 
113 
114 
115 
116 
117 
118 
119 
120 
121 
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Question 
Number Variable Name Within Variable Code 
B-5(A) Father Discourage As per 031 
Adulthood 
B-5(B) Mother Discourage As per 031 
Childhood 
Mother Di scourage 
Adolescence 
Mother Discourage 
Adulthood 
B-5(C) Brother Discourage As per 031 
Childhood 
Brother Discourage 
Adolescence 
Brother Discourage 
Adulthood 
B-5(D) Sister Discourage As per 031 
Childhood 
Sister Discourage 
Adolescence 
Sister Discourage 
Adulthood 
B-5(E) Male Friends As per 031 
Discourage Childhood 
Male Friends 
Discourage Adolescence 
Male Friends 
Discourage Adulthood 
135 
APPENDIX F - cont'd 
Variable 
Number 
122 
123 
124 
125 
126 
127 
128 
129 
Question 
Number 
B-5(F) 
B—5(G) 
B—5(H) 
B-5(H) 
Variable Name Within Variable Code 
Female Friends As per 031 
Discourage Childhood 
Female Friends 
Discourage Adolescence 
Female Friends 
Discourage Adulthood 
Phys. Ed. Teachers/ 
Coaches Discourage 
Childhood 
Phys. Ed. Teachers/ 
Coaches Discourage 
Adolescence 
Phys. Ed. Teachers/ 
Coaches Discourage 
Adulthood 
Specification of 
"other" 
Other Discourage 
Childhood 
As per 031 
01 Aunt 
02 Cousin 
03 Doctor 
04 Husband 
05 Grandmother 
06 Relatives 
07 Foster parents 
08 Grandparents 
88 Not stated 
00 Not applicable 
As per 031 
130 Other Discourage 
Adolescence 
131 
132 
133 
134 
135 
136 
137 
138 
139 
140 
141 
142 
143 
144 
186 
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Question 
Number Variable Name Within Variable Code 
B-5(H) Other Discourage As per 031 
Adulthood 
B-6(A) Father Only Boys As per 031 
Chi 1dhood 
Father Only Boys 
Adolescence 
Father Only Boys 
Adulthood 
B-6(B) Mother Only Boys As per 031 
Childhood 
Mother Only Boys 
Adolescence 
Mother Only Boys 
Adulthood 
B-6(C) Brother Only Boys As per 031 
Childhood 
Brother Only Boys 
Adolescence 
Brother Only Boys 
Adulthood 
B-6(D) Sister Only Boys As per 031 
Childhood 
Sister Only Boys 
Adolescence 
Sister Only Boys 
Adulthood 
B-6(E) Male Friends Only As per 031 
Boys Childhood 
145 
146 
147 
148 
149 
150 
151 
152 
153 
154 
187 
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Question 
Number 
B-6(E) 
B—6(F) 
B-6(G) 
B-6(H) 
Variable Name 
Male Friends Only 
Boys Adolescence 
Male Friends Only 
Boys Adulthood 
Female Friends 
Boys Childhood 
Within Variable Code 
As per 031 
Only As per 031 
Female Friends Only 
Boys Adolescence 
Female Friends Only 
Boys Adulthood 
Phys. Ed. Teachers/ 
Coaches Only Boys 
Childhood 
Phys. Ed. Teachers/ 
Coaches Only Boys 
Adolescence 
Phys. Ed. Teachers/ 
Coaches Only Boys 
Adulthood 
Specification of 
"other" 
As per 031 
01 Aunt 
02 Cousin 
03 Husband 
04 Grandmother 
05 Relatives 
06 Foster parents 
07 Grandfather 
08 Grandparents 
B—6(H) Other Only Boys 
Childhood 
As per 031 
155 
156 
157 
158 
159 
160 
161 
162 
163 
164 
165 
166 
167 
168 
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Question 
Number Variable Name 
B-6(H) Other Only Boys 
Adolescence 
Other Only Boys 
Adulthood 
B-7(A) Father Only Girls 
Childhood 
Father Only Girls 
Adolescence 
Father Only Girls 
Adulthood 
B-7(B) Mother Only Girls 
Childhood 
Mother Only Girls 
Adolescence 
Mother Only Girls 
Adulthood 
B-7(C) Brother Only Girls 
Chi 1dhood 
Brother Only Girls 
Adolescence 
Brother Only Girls 
Adulthood 
B-7(D) Sister Only Girls 
Childhood 
Sister Only Girls 
Adolescence 
Sister Only Girls 
Adulthood 
Within Variable Code 
As per 031 
As per 031 
As per 031 
As per 031 
As per 031 
189 
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Variable Question 
Number Number Variable Name Within Variable Code 
169 B-7(E) Male Friends Only As per 031 
Girls Childhood 
170 Male Friends Only 
Girls Adolescence 
171 Male Friends Only 
Girls Adulthood 
172 B-7(F) Female Friends Only As per 031 
Girls Childhood 
173 Female Friends Only 
Girls Adolescence 
174 Female Friends Only 
Girls Adulthood 
175 B-7(G) Phys. Ed. Teachers/ As per 031 
Coaches Only Girls 
Childhood 
176 Phys. Ed. Teachers/ 
Coaches Only Girls 
Adolescence 
177 Phys. Ed. Teachers/ 
Coaches Only Girls 
Adulthood 
178 B-7(H) Specification of 01 Aunt 
"other" 02 Grandmother 
03 Cousin 
04 Husband 
05 Relatives 
06 Foster parents 
07 Grandparents 
08 Uncle 
179 B-6(H) Other Only Girls As per 031 
Childhood 
190 
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Variable Question 
Number Number 
180 
181 
182 
B-6(H) 
C-1 
183 C-2 
184 C-2 
185 C-3 
186 
187 
C-4 
D-1 
Variable Name 
Other Only Girls 
Adolescence 
Other Only Girls 
Adulthood 
Age First 
Participation 
Location First 
Participation 
Specification of 
"other" 
Child Active 
Child Ability 
Adolescent Active 
Within Variable Code 
As per 031 
1 = 
2 = 
3 = 
4 = 
5 = 
0 = 
7 = 
8 = 
1 = 
A (ages 1-5) 
B (ages 6-8) 
C (ages 9-11) 
D (ages 12-14) 
E (ages 15-17) 
F (never involved) 
Uni nterpretable 
Not stated 
A (Neighbourhood/ 
community) 
2 = B (At school) 
3 = C (At an organization) 
4 = D (In a private club) 
5 = E Other 
01 Farm 
02 Home/Family 
03 Ballet school 
04 University 
05 Kindergarden 
06 Ski hill 
1 Well Above Average 
2 Above Average 
3 Average 
4 Below Average 
5 Well Below Average 
7 Uninterpretable 
8 Not stated 
As per 185 
As per 185 
APPENDIX F - cont'd 
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Variable Question 
Number Number Variable Name Within Variable Code 
188 
189 
190 
191 
D-2 
D-2 
D-3 
D-3 
Adolescent 
Competitive 
Participation 
Adolescent 
Competitive 
Number 
Adolescent 
Recreational 
Participation 
Adolescent 
Recreational 
Number 
1 Yes 
2 No 
8 Not stated 
1 = 1 
2 = 2-3 
3 = 4-5 
4 = 6 or more 
8 = Not stated 
9 = Not applicable 
As per 188 
As per 189 
192 D--4 Adolescent Ability As per 185 
193 E--1 Adult Active As per 185 
194 E--2 Adult vs. 1 Decreased Significantly 
Adolescent Activity 2 Decreased Slightly 
Rate 3 Remained the same 
4 Increased Slightly 
5 Increased Significantly 
8 Not stated 
195 
196 
197 
E-3 
E-3 
E-4 
Adult Outside 
Participation 
Adult Outside 
Number 
As per 188 
As per 189 
Adult Participation 01 
Reason 02 
03 
A Improve Skills 
B Socialize 
C Physical Health/Exercise 
192 
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Variable Question 
Number Number 
197 E-4 
Variable Name 
Adult Participation 
Reason 
198 
199 
E-4 
E-5 
Specification of 
"other" 
Adult Non-
Participation 
Reason 
200 E-5 Specification of 
"other" 
Within Variable Code 
04 = D Relax 
05 = E Pleasure/Enjoyment 
06 = F Competition 
07 = G Skilled at it 
08 = H Escape Schoolwork 
09 = I Other 
77 Uninterpretable 
88 Not stated 
99 Not applicable 
0 Not applicable 
01 = A Schoolwork 
02 = B Uninformed 
03 = C Class timetable conflict 
04 = D Part-time/Full-time job 
05 = E Family Commitments 
06 = F Not Interested 
07 = G No Programs of Interest 
08 = H Already Active Outside 
09 = I Too Expensive 
10 = J No Partner to Go With 
11 = K Lack Physical Abilit) 
12 = L Other 
77 Uninterpretable 
88 Not stated 
99 Mot applicable 
0 Not applicable 
1 Health problem 
2 Too competitive (program) 
4 Burnt out 
5 Active on own 
6 Live out of town 
7 Not enough time 
8 Too unskilled 
9 No partner 
193 
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Variable Question 
Number Number 
201 E-6 
Variable Name 
Sport Hero (name 
coded as to sex) 
Within Variable Code 
1 Male 
2 Female 
3 No Hero 
7 Uninterpretable 
8 Not stated 
202 E-7 Number of Sport 01 = 1-3 
Equipment (count 02 = 4-6 
of number of 03 = 7-13 
sports-collapsed 88 = Not 
into groups) 
203 F-l Age at Last 1 Under 19 
Birthday 2 19-24 
(collapsed into 3 25-34 
categories used by 4 35-44 
Institutional 5 45-54 
Analysis 6 55-64 
Department, Mount 7 65 and older 
Royal College) 8 Not stated 
204 F-2 Father's Occupation 1 = 70+ (Highest) 
and Description - 2 = 60-60.99 
Classification based 3 = 50-59.99 
on Blishen & 4 = 40-49.99 
McRobert's Scale 5 = 30-39.99 
(1976) (number 6 = Below 30 (Lowest) 
assigned collapsed 888 = Not stated 
into categories) 999 = Not applicable 
205 F-3 Mother's Occupation Not Coded 
and Description 
206 F—4(A) Number of Brothers 0 = 0 
1 = 1 
2 = 2 
3 = 3 
4 = 4 
5 = 5 
6 = 6 
7 = 7 
8 = Not stated 
194 
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Variable Question 
Number Number 
207 F-4(B) 
208 F-4(C) 
209 F-4(D) 
Variable Name 
Number of Older 
Brothers 
(collapsed into 1 
or more) 
Number of Sisters 
Number of Older 
Sisters 
Within Variable Code 
0 = 0 
1 = 1 or more 
7 = Uninterpretable 
8 = Not stated 
As per 206 
As per 207 
210 F-5 Marital Status 1 Married 
2 Single 
3 Other 
8 Not stated 
211 
212 
213 
Comments 
Comments 
Comments 
215 to 275 Names, codes, and formation 
detailed in Appendix G 
01-04 Survey related 
05-09 Program related 
10-13 Scheduling and Facility 
related 
14 Promotion related 
15-21 Reasons for not 
participating 
22-26 Reasons for 
participating 
27 General 
28-39 Philosophical 
of the constructed variables are 
Note: 
1) Missing Values 
Not applicable 0 = not applicable for a category within a question 
Not applicable 9 = entire question not applicable 
Uninterepretable = 7 
Not stated = 8 
2) Explanation of variable abbreviations is located in Appendix K. 
APPENDIX G 
Formation and Coding of Constructed Variables 
Variable Name 
v: . t  LAPELS V 2  i  ̂  CJM."  I  I  N 'T 2  A M U? AL PAPTJ /V21  
V A p  ! .  A :  ELS V 217  ch^ t^e l  cnv ,4 : -* :v . s /  
VSh  LAa n L."  V ?  2  0  CHILD SP  in?  I f  VT/  
V I f  L  - i i  *  L  j  V221  t r >ni . . snT .TMVT/V2P2,  AHULT SPT.  nvT/  
VA L *  V?2 '4  P - .^C- IVF?  SPT.AbTLITY/  
V A F  L  A .  •  r  L  3  V 2  7:  4  C: i  M A L  T  PE^?  INF <w SUPPORT/  
v  LM'FLS V225  A DHL VALE PEER IKF 4  S , JP* ' JP ' I 7  
v ;  p  L  - - : ' :L  S  u  -> 7  r  -AD MAL? P?E?  INT «SUPPO?r /  
VP*  LAPELS V 2  J  7  CH FEvALE PEE."?  IMF & SU? 3  J^T/  
V B K LA.  C LS V2 2  3  APJL F  r VA LS P?-PINF & SU^PIP? /  
VHP LAf ' -LS  V2 2<J  AP KTMSI , -  P f j ??  IMF n  supp ly  
VA!  L  A L X  L  3  V2 3*  C?j  FATHf- .^ ' INF & SUPPORT/  
VRF V?? l  Ri jOL FATHER IN-  k  SUPPORT/  
V A P LAo-LS AD F  4  T  H F  ?  ISFS SUPPORT/  
V A - LABELS V 1 J T CH v-n iHr . 3  IN v  k  Si ;o° l . lPT/  
V Af- LABELS v :  3  J  'DHL MQTHE? TF  SSUPPUPT/  
v »- .  L AT ' FL?  V "> T  C  AH ' • ?CIMF"  TNF *  SUPPORT/  
VA~ LA b  r L3 V n  V- CP l - jTn r r :  I ' i r  ^  SUPOQ^I /  
va ;  I  AP: -LS  V?  5  7  AuHL t iRLiTHt! r?  IVF k  SHPRO^r /  
VAF LA i r LS V23*  AD BPOTHEK INF & SUPPORT/  
V I ?  LA : ?LS v *> *> 0 CH SISTER INF k  SUPP3RT/  
VAP LJU-L? V 2  4  0  AD1L SI3T£R I \F  k  SUPPOSr /  
VAf  L  t .  P EE S  V  t l  AD 3 ISTEP I : \ , s >  k  SU D POPT/  
vss  LAd 'LS V 2  4?  CH PHYS ="3  I ? 'F  k  SUPPORT/  
V L  A"' EL S v?  n  4 JHL PHYS -C  I  N'F  L SUP D Oir  /  
VA.- LA3 C L3 V" 4''. AD PHYS ?D INK i  SUPPJPT/  
V ^  L AJ'FLS V 4  5  PRCSHNCE'/ 
V A LA JELS V2 4  CH TOTAL S . f j . IN 'F .  k  SU P? /  
V 8"  LA'^LS V? -<7  COP- : .  CH T1TAL S.O. IN 'FL k  5 : J? n /  
VA'?  LABELS V2 4"  'DDL TOTAL S .CJ .P . fL  & SU»? /  
V A?  H3FLS V2 4<?  CLjpT AHUI .  TOTAL S .O.  I^ - - .  k  S ' J^P /  
Vi r  L  A3FLS V2bC /D ' JLT TOTAL S .O. INFL 4  S ' J?P /  
V AP L A G  -  I .  S  V51  CDPk.  f t j  TOTAL S .O.  I I .FL  3 ' JPF/  
V A L  A o  "  L  ̂  V?b?  CP. PASEMS l ' i ?  k  3UFP/  
V l .«  L  A ; J T 'L  ?  V2^ 1  CO^v CH PARENTS IN P  k  SU 0 5 /  
v  ».  r  L  A R. ~ L C  V25 4  ADQL PA;  1%'FL k  SUPP/  
V AP LAF RL S V25F COR* ADOL PAR INFL & SUP?/ 
VAx LA' j^LS V?~6  ADULT PAP 1NFL k  SUPP/ 
V A74 LAPELS V267  CIJB3  AHUI . .T  PAR INF S,  SUP 5 /  
V AP: LA M-LS V2b° ,  Ci)  SISS I  NFL & SUF ? /  
VAR LAb r L? V? r j9  COR? CH S13S  INFL k  SUP?/  
VA? LABELS V2 r , 0  AD";U STB I% T F k  SUPP/  
VAP LABELS V2P1 CDPR A^OL S  TP l r i«*  k  SVW 
VAK LAH EL 3  V?  6  2  AJULT S i ' 1  IN T F  k  SUPP/  
VAS LAPELS VIS**  COPR AD S IB I%F K SUPP/  
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V ft'- LUB "LS V26 4,CH °EE-S I\1p  i  S'JFP/ 
V A j- i .  i  ~LS V? o r ^Ct j V Q  PEER S I 'vF & SUPP/ 
V* Lr ~L ̂  V > ?> e > ,  \u 'JL  PEERS I*JF ( y  SUPP/ 
Vfi v LAt! "LS V^7,CJPD ADCJL PS rP3 INF & SU3?/ 
V !  L  LS". ~L ̂  V268,AS PEi^S INF & SUPP/ 
VAk L S r. ELS V2fi9,C0P.^< AD PEEKS INF & SUPP/ 
VA? T » H ~ . « TL S V27 0, Cit ? AM I 'vF S, SUP?/ 
Lib E L S \ ?11 ,C- jP?  CH F&*> ISF f. SU°F/ 
VAT L>-< T -  T  p  L (  V272/ APflL FAY INFL S. SUP?/ 
v a: L * f ELS V273/CjR< ADOL FAM P.'^L K SU?3/ 
V V L J P ELS V7T>,W FftM I& SUP?/ 
V ft r  LAt; rLE V?7'5,C r)P.< AD Fiv  IKF *. SUPF/ 
V »-J L i f  ̂ L S V?7^,' 'OTHER MOKE NEH. DURING SHILDrnT-
V 1 K L A L  ELS V?77,PEE«iS m^Pl P33. DURING A3 JLTH .nc 
V A r \  L f [  ELS FRIENDS VQriE POS. J'JSTvX AD'JLT 
V a ~' L i  b r L 3  V>7°/pE»- ,4Li FRIEttDa MOKE POS. }URI^ AD'J 
V A r  L A I  r L S  VESC^EEPS «0»t N E'*. TM'PING AWTHLHu 
Vir- Liv  "LS V?31 / '- 'ALE FPI?MDS MOnE NEH. DJPIN1 AP HLT 
v,v~ PL? V Q  ? / F  L V A L E  F R I E N D S  M Q h E  N E G .  D ^ P T , . "  A H ' . ' 1  
Coding 
7 215 ( r- )7. <£^0(1 )£)•{£( 2 )IViO(3)TWR^i (4)?TJ*J SIX MJPE/ 
V? 1 5( 1 ) W1 GriEST ( 5JLUWEST(888)NIT STA^r.^ 
V 2 i "  T j V 2 2 3  ( l ) H T G H (2)MCDIUM(3)Ln i«l / V 2 2 4  T J  V 2 n 2 ( 1 ) L J * ( 2 ) M E O  
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Formation 
RECODE 
COMPUTE 
RECODE 
RECCDE 
CO«"»UT£ 
RECODE 
RECODE 
COMPUTE 
RECODE 
RECCDE 
COMPUTE 
RECCDE 
RECODE 
COMPOTE 
RECODF 
COMPUTE 
RECODE 
COMPUTE 
RECODE 
COMPUTE 
RECODE 
COMPUTE 
RFCODF 
COMPUTE 
RECODF 
COv,,JTE 
RECCCI 
COMPUTE 
RECODr 
COMPUTE 
RECODE 
COMPUTE 
RECODF 
COMPUTE 
RECODE 
COMPUTE 
RECODF 
COMPUTE 
RECODF. 
COMPUTE 
RECODE 
COMPUTE 
RECODE 
COMPUTE 
RECODE 
COMMUTE 
RECODE 
COMPUTE 
RECODE 
COMPUTE 
RECODE 
COMPUTE 
RECODE 
COMPUTE 
RECODE 
V220(°=0)( 7=0) 
V22C=(V192«-V165) 
V22C(2=1)(?=1)(4=2)(5=2)( 5=3)(7=3)(8=3) 
(5 = 3) 
V221 (7=0)(8=j ) 
V221= (VI97*V139»V191) 
V221(3=l)(4=l) (5=1)(6=1)(7=2)(8=3)(9=3)(10=3)(11=3) 
V222 (7=C)(3=0) 
V222 =(V193*V196+V195) 
V222 (3=1)(4=1)(5=1)(6=2)(7=3)(3=3) 
V223 (7=0)(9=0) 
V223 =(V136+V1®2) 
V223(2=l)(3=l)(4=l)(5=2)(6=3)(7=3)(9=3)(9=3)(10=3) 
V224 (MISSING=7)(MlS3IMrI=9) 
V224 = (V021«-V043+V069«-V3 94-V119-V144-V15J) 
V225 (7=0)(3=0) 
V225 =(V022+V044>V07C*V3 95-V120-V145-V170) 
V226 (7=0)(P.=0) 
V226 =(V023«-VC45*V071+V0 96-V121-V146-V171) 
V227 (7=0)(9=0) 
V227 =(V324«-V046+V055-*V0*7-V122-V147-V172) 
V228 (7=0)(9=0) 
V229 =(V025+V047-fV066+V0 9a-V123-V14"-V173) 
V229 (7=0)(B=0) 
V229 =(V026+V049*V067*V099-V124-V149-V174) 
V23C (?=0)(3=0) 
V230 =(V009-fVC34*V056*V3 32-71')7-V132-V157) 
v;31 (7=0)(3=0) 
V231 = (VC10+V035+V057+V38 3-V103-V13 3-7158) 
V232 (7=0)(9=3) 
V232 =(V011*V03$fV0E<j+V}3 4-Vl09-V134-Vl?9) 
V233 (7=0)(9=0) 
V233 =(V012*V037+V059+VC35-V110-V135-V160) 
V234 (7=0)(8=0) 
V234 =(V013*V038+V06C-*V036-mi-V135-V16i) 
V235 (7=0)(8=0) 
V235 =(V014+V039+V0iSl+V037-V112-V137-V162) 
V236 (7=0)(B=0) 
V236 =(V015*V037»VC62*V03 8-V113-V139-7163) 
V237 (7=0)(9=0) 
V237 =(V016+V038+V063+VC3 9-V114-V139-V164) 
V23? (7=0)(S=C) 
V238 =(V017+V039*Y064>V09 0-V115-V140-V155) 
V239 (7=0)(9=0) 
V239 =(V018+V040*T065«-V091-V115-V141-V165) 
V240 (7=0)(9=0) 
V24 0 = (V019*V041+V066+V09 2-V117-V142-V157) 
V241 (7=0)(9=0) 
V241 s(V020*V042+V067*»0 93-Vlie-V143-VlS3) 
V242 (7=3)(9=0) 
V242 = (V049*V075«-V100-V125-V150-V175) 
V243 (7=0)(S=0) 
V243 =(V050+V076+V101-V126-V151-V176) 
V244 (7=0)(P=0) 
V244 =(VC51+V077+V102-V127-V152-V177) 
V232/V240/V241 (-5 THRU 5=1)(6 THRU 9=2) 
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(10 THRU 17s3) 
RECODE 7224,7236,7237(-6 THRO 6=1)(7 THRO 10=2) 
(11 THRO 17=3) 
RECODE 7230,7227,7231 (-6 THRU 6=1)(7 THRU 9=2)(10 THRO 17=3) 
RECODE 7238 (-5 THRU 5=1)(6 THRO 10=2) 
(11 THRO 17=3) 
RECODE 7233/7234 (-9 THRO 4=1)(5 THRO *=2)(9 THRU 16=3) 
RECODE 7225/7226 (-3 THRO 7=1)(8 THRO li=2)(12 THRU 17=3) 
RECODE 7229,7228 (-2 THRU 7=1)(8 THRU 9=2)(i0 THRU 17=3) 
RECODE 7235 (-9 THRO 4=1)(5 THRU 7=2)(8 THRU 15=3) 
RECODE 7239 (-2 THRO 4»1)(5 TH'U 9=2)(10 THRO 17=3) 
RECODE 7242 (-4 THRU 5=1)(6 THRU 8=2)(9 THRO 12=3) 
RECODE 7243,7244 (-6 THRO 6=1)(7 THRU 8=2)(9 THRU 12=3) 
COONT 7218=7003 TO 7006 (9) 
COMPUTE 7215=7003*7004*7005+7006-8*7218 
IF (7215 EQ 0 AMD 7218 NS 3)7215 = -1 
RECODE 7139,7191,7196 (1=4)(2=3)(3=2)(4=1) 
RECODE 7202 (2=1)(3=1)(4=2>(5=2)(6=2)(7=3H8=3) 
(9=3)(10=3)(11=3)(12=3)(13=3) 
RECODE 7215(1 THRO 16=1)(0=2) 
RECODE 7204 (1 THRU 19=1)(21 THR'J 35=2){87 THRU 167=3) 
RECODE 7204 (168 THRU 270»4)(281 THRU 392=5)(395 TH3IJ 480=6) 
RECODE 7232(3=2)(4 THRU 5=2)(o THRO 13=4) 
RECODE 7207(1 THRO 5=1) 
RECODE 7209(1 THRO 6=1) 
COMPUTE 7216=7204 
COMPOTE 7245=(7215) 
RECODE 7245 (2=1)(3=1)(4=1)(5=1)(6=1) 
(MISSIKC=9)(3«8=2)(999=2) 
COMPOTE 7246=7224*7227+7230+7233*7236*7239*7242 
COOHT XMISSING®7224,7227,7230,7233,7236,7239, 7242 (C) 
COHPOTE M7ALID=7-»IMISSING 
IF (.'(VALID 6E 2) 7247=7246/N7ALID 
IF (P7ALID LT 2)7247=0 
HISSING VALUES 7247 m 
COMPOTE 7248=7225*7218*7231*7234*7237*7240*7243 
COUNT HMISSIMG=7225,7228,7231,7234,7237,7240,7243 (0) 
COMPUTE N7ALID=7-NMISSING 
IF (N7ALID CE 2) 7249=7248/N7ALID 
IF (N7ALID LT 2)7249=0 
MISSING 7ALUSS 7249(0) 
COMPUTE V250=7226*V229*V232*7235*7238*7241*7244 
COONT MMISSING=7226,7229,7232,7235,7238,7241,7244 (0) 
COMPOTE ?J7ALID»7-NMISSING 
IF (N7ALID GE 2)7251=V250/H7ALID 
IF (N7ALID LT 2)7251=0 
MISSING VALUES 7251 (0) 
COMPUTE 7252=7230*7233 
COONT HMI5STNG=7230,V233 (0) 
COMPOTE N7ALI0=2-NMISSI*IG 
IF (M7ALID GE 1)72S3=7252/N7ALID 
IF (?I7ALIO LT 1)7253=0 
MISSING 7ALUE3 7253 (0) 
COMPOTE 7254=7231*7234 
COONT WISSING=723t,7234 (0) 
COMPOTE N7ALID=2-«mSSINC 
IF (S7ALTD 5E 1)V255=7254/N7ALI0 
IF (NVALID LT 1)7255=0 
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MISSING 
COMPUTE 
COUNT 
COMPUTE 
IF 
IF 
MISSING 
COMPUTE 
COUNT 
COMPUTE 
IF 
IF 
MISSING 
COMPUTE 
COUVT 
COMPUTE 
IF 
IF 
MISSING 
COMPUTE 
COUNT 
COMPUTE 
IF 
IF 
MISSING 
COMPUTE 
COUNT 
COMPUTE 
IF 
IF 
MISSING 
COMPOTE 
COUNT 
COMPUTE 
IF 
IF 
MISSING 
COMPUTE 
COUNT 
CO«PUTE 
IF 
IF 
MISSING 
RECODE 
RECCDE 
RECODE 
MULT RESPONSE 
VALUES 
V ALUES 
VALUFS 
VALUES 
VAL'J£S 
VALUES 
VAL"ES 
VALUES 
V255 (0) 
V25«=V232«-V235 
S'~'ISSINC=V232,V235 (0) 
>iVALID = 2-NHISSING 
(NVALID GE 1) V257=V256/NVALID 
(r.VALID LT 1)V2S7=0 
V257 (0) 
V253=V23o«-V229 
:;»«ISSING=V236,V239 (0) 
NVALIO=2-NVISSING 
(VVALID GE 1)V259=V25?/NVALID 
(NVALID LT l)V2t-9 = C 
V25 9 (C) 
V260=V237*V240 
NMISSIVG=V237,V240 (0) 
NVALID=2-N«IS3INC 
(HVALIu G" l)V261=V26C/flVALID 
(NV ALT? LT l)V26i = 3 
V261 (0) 
V262=V236+V241 
NMISSING=V236/V241 (9) 
%VALID = 2-MMI3SI,!G 
(NVALID G~ 1)V263=V262/NVALID 
(WALID LT 1)V263=0 
V253 (0) 
V254=V253+V259 
>i"ISSISC=V253,V259 (0) 
SVALTD = 2-.NMIS3ISG 
(VVALIC GE 1)V265=V264/NVALID 
(KVALID LT 1)V265=G 
V265 (0) 
V266=V255+V261 
SKI5SING=V255,V261 CO) 
N"AUD=2-NMISSING 
(NVALID GF 1 )V2 67=V 266/.NVALID 
('{VALID LT 1)V267=0 
V267 (C) 
V265=V257«-V263 
».MI35I»:G=V257,V263 (C) 
NVALID=2-*IMISSING 
(NVALID GE 1)V269=V268/NVALID 
(VVALID LT 1)V269=0 
V269 (0) 
V247/V249/V251 (MISSING=0)(1.3 THPU 1.49=1) 
(1.5 THPU 2 .49=2)(2.5 THRU 3.0 = 3) 
V253,7255,V257,V259,V261,V2S3 («IS3INC=0) 
(1.0 THP'J 1.5=1)(2.0 THPU 2.5=2 )(3.0=3) 
V265/V267/V269 (MISSi:<G=0)(l.!> THRU 1.5=1) 
(1.75 THRU 2.5=2)(2.75 THPU 4.5=3) 
GRO"°S=V217 
(V211 TO V213(0,B8))/ 
rR£0UENCIES=217/ 
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COMPUTE 
COUNT 
COMPUTE 
IF 
IF 
MISSING VALUES 
COMPUTE 
COUNT 
COMPUTE 
IF 
IF 
MISSING VALUES 
COMPUTE 
COUNT 
COMPUTE 
IF 
IF 
MISSING VALUES 
RECODE 
RECODE 
RECODE 
CrJ«P'JTr 
CWJTH: 
COMPUTE 
COMPUTE 
C J''?'JTE 
V 2 7 0 = V 2 5 3 + V 2 5 9 
NMISSING=V253>V259 (0) 
NVALID=2-MMI33ING 
(NVALID GE 1 ) V271 = V270/NVALID 
(NVALID LT 1)V271=0 
V271 (0) 
V272=V255+V261 
NMI3SING=V255.V261 (0) 
NVALID'2-NMISSING 
(NVALID GE 1>V273=V272/NVALID 
(NVALID LT 1) V 2 7 3 = 0 
V273 (0) 
V274=V257+V263 
NMISSING=V257fV263 (0) 
NVALID=2-NMISSING 
(NVALID GE 1)V275=V274/NVALID 
(NVALID LT 1)V275=0 
V275 (0> 
V247 t V249 t V251 ( MISSING=0 ) U . 0 THRU 1.49 = 1X1.5 THRU 2.49=2' 
(2.5 THRU 3.0=3; 
V253»V255iV257»V259rV26l»V2o3 (MI3SING = 0 > 
(1.0 THRU 1.5 = l)(2-0 THRU 2.5 = 2X3.0 = 3. 
V27JiV273 »V275 (1.0 THRU 1.£0=1)(1.75 TH3U 2.25=2) 
(2.5 THRO 3.)=3) 
tf27^ = V110+ ,/135-*-V150 
V277=/323*VC26-»V3 45+V0J5*V071*V074+V0O6+V099 
V27P=V023*V045*V371«-V3O6 
»27«=I/026*V0 49*V07 t*VV59 
V2SC = '/121»V124»yi'5+-V149*V171*V174 
CO j pvt t .  V2<=i= V121*V146*V171 
COMPUTE v 2 s ; =  IT124+V119+V174 
PiCODF. V277 (8 THPU 2 3=1)(24 THFU 28=2X29 THPU 40=3) 
t-cXODE V27£ (3=1)(4= 2 ) ( 5  T H R U  1 4 = 3 )  
»£Cn?E V27 8 (4 THPU 12=1X13 THPU 15=2)(16 THPU 20=3) 
7270 (4 THPU 11 = 1X12 THStJ 13 = 2X14 THRU 20=3) 
RtCODE 
P5C3DE 
PcTtriE 
V280 (6=1) (7 THR'J 9 = 2X10 THP'J 20=3) 
V261 (3=1X4 THP'I 5=2X6 THRU 13=3) 
V292 (3=1X4=2X5 TM"0 11 = 3) 
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APPENDIX H 
Number of Missing Cases for Reported Variables (^ = 377) 
Variable Number of 
Missing Cas'es 
Major 19 
Age 2 
Marital Status 3 
Socioeconomic Status 55 
Number of Brothers 7 
Number of Older Brothers 92 
Number of Sisters 7 
Number of Older Sisters 85 
Sub-Problem One 
Hypothesis 
1. Childhood Parents Influence and Support 53 
Childhood Family Influence and Support 235 
2. Childhood Peers Influence and Support 55 
3. Childhood Mother Negative Influence and Support 36 
4. Father Active Childhood 32 
Mother Active Childhood 20 
Brother Active Childhood 104 
Sister Active Childhood 103 
Male Friends Active Childhood 35 
Female Friends Active Childhood 20 
5. Adolescent Peers Influence and Support 230 
6. Adolescent Phys. Ed. Teachers/Coaches Influence 
and Support 63 
7. Adult Peer Influence and Support 44 
Adulthood Positive Peer Influence and Support 50 
Adulthood Negative Peer Influence and Support 39 
8. Mother Active Childhood 29 
Sub-Problem Two 
Hypothesis 
9. Adolescent Competitive Sport Participation 6 
Adolescent Competitive Sport Number 32 
Adolescent Recreational Sport Participation 8 
Adolescent Recreational Sport Number 88 
10. Perceived Childhood Ability 7 
Perceived Adolescent Ability 8 
Perceived Childhood and Adolescent Abilities by 
Participation Level 9 
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APPENDIX H - cont'd 
Variable Number of 
Missing Cases 
Sub-Problem Three 
Hypothesis 
11. Socioeconomic Status 63 
Sub-Problem Four 
Hypothesis 
12. Two-Way Analysis: Variable by Institution 
Socioeconomic Status 55 
Number of Older Sisters 85 
Location of First Participation 18 
Adolescent Recreational Participation 3 
Adolescent Recreational Number 86 
Adult vs Adolescent Rate 1 1 
Childhood Male Peers Influence and Support 69 
Adolescent Male Peers Influence and Support 52 
Adult Male Peers Influence and Support 48 
Childhood Female Peers Influence and Support 130 
Adolescent Female Peers Influence and Support 123 
Adult Female Peers Influence and Support 132 
Childhood Father Influence and Support 57 
Adolescent Father Influence and Support 63 
Adult Father Influence and Support 82 
Childhood Mother Influence and Support 129 
Adolescent Mother Influence and Support 123 
Adult Mother Influence and Support 137 
Childhood Brother Influence and Support 131 
Adolescent Brother Influence and Support 127 
Adult Brother Influence and Support 137 
Childhood Sister Influence and Support 203 
Adolescent Sister Influence and Support 125 
Adult Sister Influence and Support 141 
Childhood Phys. Ed. Teachers/Coaches Influence and 
Support 66 
Adolescent Phys. Ed. Teachers/Coaches Influence and 
Support 56 
Adult Phys. Ed. Teachers/Coaches Influence and 
Support 132 
Childhood Parents Influence and Support 141 
Adolescent Parents Influence and Support 143 
Adult Parents Influence and Support 162 
Childhood Siblings Influence and Support 148 
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APPENDIX H -  cont'd 
Variable Number of 
Missing Cases 
Sub-Problem Four 
Hypothesi s 
12. Adolescent Siblings Influence and Support 134 
Adult Siblings Influence and Support 216 
Childhood Peers Influence and Support 165 
Adolescent Peers Influence and Support 159 
Adult Peers Influence and Support 240 
Three-Way Analysis: Variable by Institution by 
Level of Participation 
Marital Status 13 
Adolescent Recreational Participation 13 
Adolescent Recreational Number 93 
Childhood Ability 12 
Childhood Male Peer Influence and Support 77 
Adulthood Male Peer Influence and Support 56 
Childhood Brother Influence and Support 138 
Adolescent Brother Influence and Support 133 
Childhood Sister Influence and Support 44 
Adolescent Sister Influence and Support 33 
Adult Sister Influence and Support 146 
Adult Phys. Ed. Teachers/coaches Influence and 
Support 35 
Childhood Parents Influence and Support 147 
Adolescent Peers Influence and Support 165 
Adult Peers Influence and Support 244 
Childhood Family Influence and Support 235 
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Pearson Product-Moment Correlation for Variables Used 
in the Discriminant Function Analysis 
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377) 
.016 
•0. 
( 
Pa 
9975 
377) 
.959 
•0. 
( 
Pa 
.0945 
377) 
.192 
•367 0. 
( 
fa 
1205 
377) 
• 919 
-0.0409 
( 322) 
fa .465 
•••0410 
( 377) 
fa .427 
•4. 
C 
fa 
0429 
377) 
• 223 
•8. 
( 
fa 
1795 
177) 
• 000 
-4. 
( 
fa 
0895 
177) 
.083 
•0. 
c 
fa 
145? 
377) 
.005 
•0. 
( 
fa 
1336 
377) 
• 099 
•0. 
( 
Pa 
39*2 
377) 
.597 
•0. 
( 
Pa 
0914 
377) 
.113 
•369 9. 
C 
fa 
1634 
377) 
.001 
-0.0340 
( 322) 
fa .543 
•4.0217 
{ 377) 
M .675 
•J. 
C 
fa 
0965 
377) 
•456 
•8. 
( 
fa 
1635 
377) 
• 081 
—0a 
( 
fa 
0992 
377) 
• 054 
-4. 
( 
fa 
1146 
377) 
• 026 
•0. 
( 
fa 
1444 
377) 
• 005 
•<J. 
( 
? •  
-792 
377) 
.13) 
•.1, 
( 
fa 
.072'} 
177) 
.159 
•192 VI93 9194 fl9f •301. *201 •303 •295 
TOOl •4.0191 
( 377) 
fa .711 
•4.0074 
( 377) 
fa .886 
•0.0994 
{ 377) 
fa .854 
•4* 
( 
fa 
0152 
377) 
.760 
-0.0774 
( 377) 
P« -132 
0*0030 
C 377) 
fa .954 
•0. 
( 
fa 
0584 
371) 
• 254 
-0, 
( 
fa 
0676 
371) 
• 1»0 
•0. 
( 
fa 
0110 
577) 
•331 
-4. 
( 
f« 
9153 
371) 
.766 
•316 0.0816 
( 322) 
fa .144 
9.0107 
< 122) 
fa .478 
0.0196 
( 322) 
fa .478 
8* 
( 
fa 
0476 
322) 
•394 
0.0165 
( 122) 
fa .$14 
-4.0116 
< 122) 
fa .815 
-0. 
( 
fa 
0958 
322) 
•066 
1. 
( 
fa 
0000 
322) 
• 060 
99.9000 
( 322) 
?»••••• 
0. 
( 
fa 
0412 
322) 
.461 
•007 0.0241 
{ 377) 
f« .641 
6.0223 
( 377) 
fa .665 
•0.0113 
( 377) 
fa .828 
0. 
( 
fa 
4879 
377) 
• 080 
4.1153 
C 377) 
M .025 
4.4112 
( 177) 
fa .829 
4. 
< 
fa 
1279 
377) 
• 013 
•0. 
C 
fa 
0249 
311) 
• 631 
0. 
( 
Pa 
3550 
177) 
.234 
3. 
( 
fa 
3132 
377) 
* 79 j 
•182 0.8775 
( 377) 
•a .133 
0.6987 
C 377) 
fa .855 
0.1721 
( 377) 
fa .001 
9. 
( 
fa 
2207 
377) 
.006 
0.1454 
( 177) 
P* .005 
0.6401 
( 177) 
fa .418 
0. 
< 
fa 
1251 
377) 
• 015 
e.  
< 
fa 
0312 
317) 
.546 
(" 
»« 
7139 
377) 
• 73* 
3. 
( 
•a 
9747 
377) 
.149 
•185 0*5934 
< 177) 
fa .080 
0.3289 
< 177) 
fa .000 
0.3359 
< 377) 
fa .800 
0. 
( 
fa 
1150 
177 > 
.400 
0.1315 
< 377) 
M .018 
0.0459 
( 377) 
fa .114 
0. 
< 
fa 
.1529 
177) 
• 003 
0. 
c 
fa 
3992 
377) 
• 85s 
• ii. 
( 
*»« 
3233 
177) 
• 945 
9. 
< 
»• 
31^* 
377) 
• 105 
•186 0.7014 
( 177) 
fa .000 
9.3370 
C 377) 
•a .000 
0«2992 
< 377) 
fa .000 
9. 
( 
fa 
3177 
377) 
• 000 
0.3947 
C 371) 
fa .866 
0.0092 
< HI) 
fa .656 
0* 
( 
fa 
1523 
377) 
• 003 
C, 
( 
•a 
.0434 
377) 
• 401 
-0. 
( 
a« 
,3266 
177) 
.037 
0. 
( 
a« 
0 563 
377) 
• 271 
•187 0 .6668 
( 377) 
fa .040 
0.3944 
( 377) 
fa .000 
0*1973 
C 377) 
fa .080 
0.1786 
< 377) 
fa .000 
0.0994 
( 177) 
fa .054 
•4.0042 
( 311) 
fa .904 
0. 
i 
fa 
.1154 
377) 
.025 
•0.  
( 
fa 
0131 
377) 
.90 4 
— i i 
( 
»a 
.0437 
377) 
.23? 
-•3. 
(* 
fa 
.35*4 
377) 
.253 
•168 0.1994 
C 177) 
fa .000 
9.1709 
( 377) 
fa .001 
8.1198 
< 377) 
?• .021 
0. 
< 
fa 
.1771 
377) 
.001 
0.1188 
< 377) 
fa .021 
-0.0191 
( 311) 
fa .103 
•0.  
( 
fa 
.0330 
377) 
.523 
•0.  
(  
fa 
9010 
377) 
.185 
-u« 
( 
j»a 
.0429 
177) 
.224 
-1, 
( 
»a 
.3247 
377) 
.6::  
•190 9.3476 
( 377) 
fa .000 
9.1559 
( 377) 
fa .083 
0.2702 
( 377) 
fa .000 
9. 
< 
fa 
,4316 
377) 
• 040 
0*3230 
{ 377) 
f« .000 
4.0816 
( 311) 
fa .114 
0. 
< 
fa 
,2227 
311) 
.000 
0.  
( 
f« 
,05?6 
377) 
•323 
—V f 
< 
?a 
,0017 
377) 
.774 
0, 
c 
?« 
.11:5 
377) 
..'3'. 
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n« *193 *194 *195 Wi *202 *201 *904 
*191 0.4842 
( J 77) 
Pa .900 
0.1942 
< 377) 
Pa .000 
0.2547 
( 377) 
Pa .300 
9.2581 
( 377) 
pa .000 
0.1179 
( 377) 
Pa .022 
0.0005 
{ 377) 
Pm .9*3 
0.1774 
< 377) 
pa .001 
•0« 
( 
Pa 
> 0944 
377) 
.925 
•«. 
{ 
Pa 
3; is 
377) 
.977 
•0, 
( 
?a 
3ic: 
377) 
.)<o 
n« I.0000 
( J 77) 
?»••••• 
0.4148 
( 377) 
P« .000 
0.2353 
( 377) 
Pa .000 
0.3499 
< 377) 
Pa .000 
0.1311 
( 377) 
Pa .011 
0.0316 
( 377) 
Pm .541 
0.2023 
C 377) 
Pa .000 
0. 
{ 
Pa 
9270 
377) 
.601 
-4. 
( 
?a 
.3375 
377) 
.*•3 
9. 
( 
?» 
.3641 
377) 
.214 
nt3 0.4149 
( 177) 
pa .000 
1.0000 
( 377) 
•4.2615 
C 3773 
pa .000 
0.3846 
< 377) 
M .086 
0.US9 
t 377) 
P« .824 
8.0278 
( 377) 
P* .591 
0.1672 
< 377) 
Pa .001 
0. 
C 
Pa 
0155 
377) 
.764 
•0. 
( 
Pa 
9293 
377) 
.571 
9. 
( 
Pa 
9064 
377) 
.301 
*194 0.2353 
( 377) 
pa .009 
•0.2615 
C 377) 
ft .000 
1.0000 
C 377) 
•0.9205 
< 377) 
P« .692 
0.0221 
( 377) 
Pa .669 
0.0667 
( 377) 
Pa .196 
0.0862 
( 377) 
Pa .095 
0. 
( 
pa 
9802 
377) 
.129 
•0. 
( 
Pa 
0077 
377) 
.942 
0. 
( 
Pa 
1125 
377) 
.32? 
TIM 0.3499 
( 377) 
Pa .000 
9.3846 
( 377) 
P« .600 
•4.9205 
C 377) 
Pa .692 
1.0000 
{ 377) 
P»«»»M 
0.2090 
( 377) 
Pa .000 
0.9944 
( 377) 
Pa .067 
0.2472 
( 377) 
Pa .coo 
0. 
( 
Pa 
1209 
377) 
.019 
-3. 
( 
Pa 
J«l* 
377) 
.421 
0. 
( 
Pa 
3352 
377) 
.499 
*201 0.1311 
( 377) 
Pa .011 
0.1159 
( 377) 
P« .624 
0.0221 
( 377) 
Pa .689 
0.2090 
( 377) 
Pa .000 
1.0000 
C 377) 
P«a*»*« 
0.0738 
( 377) 
P« .153 
0.1782 
< 377) 
Pa .001 
0. 
( 
Pa 
C489 
377) 
.345 
-U. 
( 
a* 
3017 
377) 
-900 
0. 
< 
»• 
• 1351 
377) 
.J:> 
*202 0.0316 
( 377) 
P> .5*1 
0.0278 
( 377) 
Pa .591 
0.0667 
( 377) 
•t .196 
0.9944 
( 377) 
Pa .067 
0.0730 
< 377) 
Pa .153 
1.0000 
C 377) 
0.1041 
( 377) 
Pa .043 
0. 
( 
pa 
::72 
377) 
.739 
-0. 
( 
?* 
3475 
377) 
.23* 
( 
?a 
• 0B«/, 
37?) 
*203 0.2023 
C 377) 
Pa .900 
0.1672 
( 377) 
Pa .001 
0.0862 
1 377) 
Pa .095 
9.2472 
C 377) 
P« .000 
0.1782 
C 377) 
Pa .001 
0.1041 
( 377) 
P» .043 
1.0000 
( 377) 
?•••••• 
0. 
< 
pa 
2353 
377) 
.000 
•3. 
( 
U( 
377) 
.IIS ?a 
256-
377) 
.80. 
T304 0.0270 
( 377) 
Pa .601 
9.0155 
< 377) 
Pa .794 
0.0802 
( 377) 
Pa .120 
0.1209 
< 377) 
Pa .019 
0.0488 
C 377) 
Pa .345 
0.0172 
( 377) 
Pa .739 
9.2358 
C 377) 
Pa .040 
1.9009 
< 377) 
•C . 
( 
?* 
377) 
.300 
0. 
( 
?* 
:?7? 
377) 
• j5fr 
*205 •0.9C76 
( 377) 
Pa .893 
-9.9293 
< 377) 
Pa .571 
•0.0077 
( 377) 
Pa .882 
•0.0414 
< 377) 
Pa .421 
•0.0007 
< 377) 
Pa .990 
•0.0495 
( 377) 
Pa .338 
•0.0684 
< 377) 
P« .185 
•0. 
( 
•m 
649? 
377) 
.or: 
( * "  
;'jo: 
37") ( 
o-:: 
177) 
• 1  *  2  
*206 0.C641 
( 377) 
Pa .214 
3.COM 
( 377) 
Pa .901 
0.1126 
( 377) 
Pa .029 
0.0852 
< 377) 
•a .099 
0.1353 
( 377) 
Pa .009 
9.0864 
C 377) 
Pa .094 
0.2564 
( 377) 
Pa .009 
0. 
( 
Pa 
5177 
377) 
.0*3 
( 
)t 
0521 
37-») 
.313 
1.J39. 
( 37?) 
*207 •0.0184 
( 377) 
Pa .716 
9.i(0S 
< 377) 
Pa .184 
•0.0021 
( 377) 
pa .967 
•0.0301 
« 377) 
P« .561 
0.0349 
C 377) 
Pm .451 
-4.9140 
{ 377) 
P* .786 
•0.0618 
< 377) 
Pa .231 
0. 
( 
Pa 
1039 
377) 
.946 
•c. 
( 
Pa 
• 0911 
377) 
.:77 
-0. 
( 
? •  
3-JC. 
377) 
.W.0, 
*208 0.0012 
( 377) 
Ps .982 
0.0463 
< 377) 
Pa .370 
•0.0335 
( 377) 
Pa .517 
9.1437 
( 377) 
Pa .005 
0.2179 
( 377) 
Pa .000 
0.1115 
< 377) 
Pa .030 
0.2852 
( 377) 
Pa .000 
0. 
( 
•a 
1513 
377) 
.003 
-9. 
( 
Pa 
0453 
377) 
• J75 
0. 
( 
>1 
2215 
377) 
.30; 
f»9 0 
( 
Pa 
.0245 
377) 
.636 
-4 
( 
Pm 
.023$ 
377) 
.449 
8. 
( 
Pa 
1199 
377) 
•820 
0. 
( 
Pa 
4479 
377) 
• 3S4 
9. 
( 
Pa 
9431 
377) 
.494 
•9. 
( 
Pa 
9056 
377) 
.913 
•4. 
( 
Pa 
0152 
377) 
•749 
0. 
( 
Pa 
0642 
317) 
.213 
•0. 
( 
Pa 
3275 
377) 
.594 
9. 
C 
Pa 
1399 
377) 
.011 
mo 0 
( 
Pa 
.1921 
377) 
.900 
4 
( 
Pa 
.1999 
377) 
• 900 
4. 
( 
Pa 
0837 
3773 
•217 
0. 
( 
Pa 
3967 
317) 
• 000 
9. 
( 
Pa 
9991 
377) 
.197 
9. 
C 
Pa 
0412 
377) 
.981 
4. 
( 
Pa 
2145 
377> 
• 404 
4. 
( 
Pa 
1016 
377) 
.049 
•0. 
( 
•• 
1456 
177) 
.904 
0. 
c 
•w 
1813 
377) 
.009 
*219 0 
< 
Pa 
.2437 
367) 
.400 
9 
( 
Pa 
.2847 
367) 
• 004 
•4. 
( 
Pa 
0615 
367) 
.240 
0* 
( 
p« 
1741 
391) 
•041 
9. 
( 
Pa 
1449 
397) 
.045 
0. 
( 
Pa 
0309 
367) 
•sst 
0. 
c 
•» 
1479 
367) 
.040 
4. 
( 
Pa 
9759 
367) 
.147 
( 
•• 
3199 
167) 
.7*1 
0. 
( 
?* 
3273 
357) 
.632 
*220 0 
( 
Pa 
.4153 
363) 
.000 
0 
( 
Pa 
.2412 
353) 
.000 
0. 
( 
Pm 
2677 
363) 
• 840 
0. 
( 
Pa 
2016 
393) 
•040 
0. 
( 
Pa 
0999 
343) 
.957 
•4. 
< 
•a 
9214 
363) 
• 485 
9. 
( 
Pa 
0635 
363) 
.229 
•0. 
( 
pa 
.0475 
353) 
.366 a* 
3232 
353) 
.6*0 
( 
a« 
.3i?i 
353) 
.764 
*221 9 
( 
Pa 
.0051 
223) 
.940 
•4 
( 
Pa 
•0491 
223) 
• 465 
0. 
c 
Pa 
C842 
223) 
.210 
•0. 
( 
Pa 
0390 
223) 
• 593 
•4. 
( 
Pa 
9247 
223) 
.113 
0. 
C 
Pa 
0468 
223) 
.497 
9. 
( 
Pa 
0511 
223) 
• 447 
0. 
c 
Pa 
.1020 
223) 
.129 
( 
P* 
3217 
223) 
.745 
•0. 
( 
Pa 
.9423 
2:2) 
.532 
*222 9 
( 
Pa 
.2637 
229) 
.000 
0 
( 
N 
.7031 
229) 
.000 
•4. 
( 
Pa 
2849 
229) 
• 000 
•0. 
c 
Pa 
9516 
229) 
.431 
4. 
( 
Pa 
9419 
229) 
• 479 
0. 
( 
Pa 
0394 
229) 
• 563 
-4. 
C 
Pa 
0111 
229) 
•967 
•0. 
< 
Pa 
0939 
229) 
.954 
•v« 
( 
Pa 
:*24 
22i) 
.214 
• *«  
( 
Pa 
3533 
22?) 
.35: 
*223 J 
( 
Pa 
.9122 
373) 
.000 
9 
( 
Pa 
.3850 
373) 
• 000 
0. 
c 
Pa 
2379 
373) 
.000 
9. 
( 
Pa 
2349 
313) 
• 490 
3. 
( 
Pa 
9775 
373) 
.135 
•0. 
( 
Pa 
0272 
373) 
.600 
0. 
c 
Pa 
0791 
373) 
• 127 
0. 
( 
Pa 
Jl«l 
373) 
.7*6 
••j. 
( 
Pa 
)2«3 
173) 
.s;i 
-3. 
( 
Pa 
3978 
373) 
.851 
*224 •4, 
( 
Pa 
.2589 
306) 
.000 
•0 
( 
Pa 
.2275 
341) 
• 400 
•4. 
( 
Pa 
0434 
349) 
.448 
•9. 
t 
Pa 
0356 
309) 
• 534 
•4. 
t 
Pa 
0935 
349) 
.101 
0. 
t 
Pa 
0125 
306) 
• 925 
•4. 
( 
Pa 
1089 
348) 
.056 
•0. 
( 
Pa 
C544 
3M> 
.250 
I 
Pa 
339? 
3*1) 
.«:> 
-0. 
( 
?a 
3112 
30*) 
• 345 
*225 -0 
( 
Pa 
.3565 
325) 
.000 
•4 
( 
Pa 
.2672 
325) 
.900 
•4. 
( 
Pa 
0341 
325) 
• 541 
•3. 
Pa 
4951 
325) 
• 095 
•4. 
( 
Pa 
1246 
325) 
.025 
0. 
( 
Pa 
0097 
325) 
.852 
•4. 
< 
Pa 
1064 
325) 
.055 
•0. 
{ 
Pa 
9:36 
32*) 
.M7 
•0. 
( 
?* 
3319 
125) 
.£7» 
•0. 
( 
?* 
33S5 
22?) 
.4?? 
*226 •0 
( 
Pa 
.3208 
329) 
.000 
-4 
< 
Pa 
• 3276 
329) 
.044 
0. 
( 
Pa 
0683 
329) 
• 216 
•O. 
c 
Pa 
2074 
329) 
• 000 
•4. 
( 
Pa 
1428 
329) 
• 009 
0. 
( 
Pa 
0023 
329) 
.967 
•0. 
( 
Pa 
1141 
329) 
.039 
0. 
( 
Pa 
9041 
329) 
• 484 
-0. 
( 
Pa 
3341 
329) 
.538 
3. 
( 
Pa 
90*3 
32') 
• JO1) 
*227 •4 
< 
Pa 
.2494 
247) 
.008 
•0 
( 
Pa 
.2272 
247) 
• 400 
•4. 
{ 
Pa 
0992 
247) 
• 120 
-4. 
( 
Pa 
0442 
247) 
• 530 
-4. 
( 
Pa 
0955 
247) 
• 135 
0. 
< 
Pa 
0193 
247) 
• 762 
•4. 
( 
Pa 
0533 
247) 
.445 
•0. 
( 
Pa 
0349 
247) 
.585 
0. 
( 
Pal 
3003 
247) 
.009 
-0. 
( 
>• 
.0100 
247) 
.375 
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•192 noi •383 •305 
mi •1 
( 
ft 
•3729 
294) 
• 000 
-0. 
( 
fm 
2199 
254) 
• 000 
•*•0921 
( 254) 
fm .192 
•0. 
< 
ft 
9741 
254) 
•239 
-0.0995 
C 254) 
ft .174 
0. 
( 
ft 
0192 
254) 
.773 
•4. 
( 
ft 
1555 
254) 
•013 
•0. 
c 
ft 
0592 
254) 
• 348 
9. 
( 
pa 
3914 
254) 
.992 
3. 
C 
Pt 
.0016 
254) 
.970 
•339 •4, 
( 
fm 
.3449 
249) 
.900 
•0. 
( 
fm 
2536 
245) 
• 000 
9. 
{ 
ft 
9917 
245) 
.979 
<4. 
( 
ft 
0995 
245) 
• 124 
•0.1176 
( 245) 
ft .964 
0. 
( 
ft 
0357 
245) 
• 578 
•0. 
( 
ft 
1466 
245) 
• 022 
0. 
c 
ft 
0511 
24*) 
• 426 
•0. 
c 
pt 
9489 
245) 
.446 
-0. 
( 
p» 
0143 
245) 
• 393 
TOO -0 
( 
Pt 
.2199 
320) 
• 000 
-4. 
( 
1790 
320) 
.001 
•0. 
( 
ft 
1154 
320) 
.039 
"0. 
( 
ft 
9719 
329) 
.200 
•9.1602 
( 320) 
ft .994 
9. 
( 
ft 
0363 
329) 
.517 
•4. 
( 
ft 
0592 
320) 
.291 
•0. 
( 
Pt 
0283 
320) 
.721 
•0. 
( 
?« 
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Pa .000 ft .604 M .439 ft .054 ft .106 ft .838 ft .202 Pa .623 Pa .911 ?a • 32: 
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APPENDIX J 
List of Significant Independent Variables: 
Crosstabulation with the Dependent Variable3 
Single Variables 
Variable 
Number Variable Name x2 D.F. Significance 
009 Father Active Childhood 16 .85 4 .0021 
010 Father Active Adolescence 15 .16 4 .0044 
Oil Father Active Adulthood 13 .61 4 .0087 
012 Mother Active Childhood 10 .85 4 .0283 
013 Mother Active Adolescence 10 .07 4 .0393 
014 Mother Active Adulthood 12 .16 4 .0162 
015 Brother Active Childhood 15 .90 4 .0032 
016 Brother Active Adolescence 10 .60 4 .0315 
017 Brother Active Adulthood 11 .97 4 .0176 
019 Sister Active Adolescence 11 .39 4 .0225 
020 Sister Active Adulthood 17 .63 4 .0015 
021 Male Friends Active Childhood 14 .80 4 .0051 
022 Male Friends Active Adolescence 10 .94 4 .0273 
023 Male Friends Active Adulthood 15 .36 4 .0040 
024 Female Friends Active Childhood 9 .59 4 .0480 
025 Female Friends Active Adolescence 17 .64 4 .0015 
026 Female Friends Active Adulthood 23 .28 4 .0001 
031 Father Encourage Childhood 18 .51 4 .0010 
032 Father Encourage Adolescence 27 .81 4 .0000 
033b Father Encourage Adulthood 23 .78 4 .0001 
034 Mother Encourage Childhood 14 .69 4 .0054 
035 Mother Encourage Adolescence 29 .90 4 .0000 
036 Mother Encourage Adulthood 21 .77 4 .0002 
037 Brother Encourage Childhood 18 .34 4 .0011 
038 Brother Encourage Adolescence 11 .33 4 .0231 
039 Brother Encourage Adulthood 17 .72 4 .0014 
040 Sister Encourage Childhood 18 .66 4 .0009 
041 Sister Encourage Adolescence 13 .99 4 .0073 
042 Sister Encourage Adulthood 9 .96 4 .0411 
043 Male Friend Encourage Childhood 10 .03 4 .0399 
045 Male Friend Encourage Adulthood 12 .33 4 .0150 
046 Female Friend Encourage Childhood 10 .13 4 .0383 
047 Female Friend Encourge Adolescence 13.80 4 .0079 
048 Female Friend Encourage Adulthood 19 .05 4 .0008 
051 Phys. Ed. Teacher/Coach Encourage 
Adulthood 17 .68 4 .0014 
057 Father Interest Adolescence 10 .60 4 .0314 
059 Mother Interest Childhood 9 .55 4 .0488 
060 Mother Interest Adolescence 11 .05 4 .0260 
062 Brother Interest Childhood 13 .77 4 .0081 
063 Brother Interest Adolescence 10 .35 4 .0349 
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Single Variables 
Variable 
Number Variable Name D.F. Significanc 
064 Brother Interest Adulthood 15 .77 4 .0033 
065 Sister Interest Childhood 14 .26 4 .0065 
066 Sister Interest Adolescence 10 .91 4 .0276 
067 Sister Interest Adulthood 12 .59 4 .0135 
069 Male Friend Interest Childhood 12 .44 4 .0144 
070 Male Friend Interest Adolescence 15 .74 4 .0034 
071 Male Friend Interest Adulthood 17 .14 4 .0018 
072 Female Friend Interest Childhood 10 .88 4 .0280 
073 Female Friend Interest Adolescence 12 .00 4 .0173 
082 Father Responsible Childhood 15 .14 4 .0044 
083 Father Responsible Adolescence 14 .04 4 .0072 
084 Father Responsible Adulthood 18 .06 4 .0012 
086 Mother Responsible Adolescence 15 .21 4 .0043 
087 Mother Responsible Adulthood 17 .29 4 .0017 
088 Brother Responsible Childhood 10 .05 4 .0396 
089 Brother Responsible Adolescence 10 .89 4 .0278 
090 Brother Responsible Adulthood 17 .78 4 .0014 
093 Sister Responsible Adulthood 14 .48 4 .0059 
094 Male Friend Responsible Childhood 9 .83 4 .0435 
095 Male Friend Responsible Adolescence 9.51 4 .0495 
096 Male Friend Responsible Adulthood 14 .79 4 .0052 
099 Female Friend Responsible 
Adulthood 10 .71 4 .0301 
109 Father Discourage Adulthood 8 .28 3 .0405 
139 Brother Only Boys Adolescence 12 .36 4 .0149 
140 Brother Only Boys Adulthood 13 .84 4 .0078 
145 Male Friends Only Boys Adolescence 17 .87 4 .0013 
152 Phys. Ed. Teacher/Coach Only Boys 
Adulthood 12 .34 3 .0063 
185 Childhood Active 23 .17 4 .0001 
186 Childhood Ability 13 .34 4 .0097 
187 Adolescent Active 29 .00 4 .0000 
188 Adolescent Competitive 
Participation 15 .63 1 .0001 
190 Adolescent Recreational 
Participation 16 .43 1 .0001 
191 Adolescent Recreational Number 8 .66 3 .0342 
192 Adolescent Ability 28 .22 4 .0000 
193 Adult Active 41 .71 4 .0000 
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Constructed Variables 
Variable 
Number Variable Name l2 D.F. Significance 
195 Adult Outside Participation 12.05 1 .0005 
201 Sport Hero Sex 7.84 2 .0198 
202 Number of Sport Equipment 15.96 2 .0003 
203 Age 27.83 4 .0000 
208 Number of Sisters 11.01 2 .0041 
210 Marital Status 7.13 2 .0283 
220 Childhood Sport Involvement 16.05 2 .0003 
223 Perceived Sport Ability 14.60 2 .0007 
224 Childhood Male Peer Influence and 
Support 9.07 2 .0107 
225 Adolescent Male Peer Influence and 
Support 9.15 2 .0103 
226 Adult Male Peer Influence and 
Support 9.85 2 .0073 
229 Adult Female Peer Influence and 
Support 10.17 2 .0062 
230 Childhood Father Influence and 
Support 9.19 2 .0101 
231 Adolescence Father Influence and 
Support 13.85 2 .0010 
232 Adult Father Influence and 
Support 12.17 2 .0023 
233 Childhood Mother Influence and 
Support 11.34 2 .0034 
234 Adolescent Mother Influence and 
Support 10.15 2 .0062 
235 Adult Mother Influence and 
Support 17.68 2 .0001 
236 Childhood Brother Influence and 
Support 13.07 2 .0014 
237 Adolescent Brother Influence and 
Support 15.26 2 .0005 
238 Adult Brother Influence and 
Support 11.60 2 .0030 
241 Adult Sister Influence and 
Support 13.56 2 .0011 
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Constructed Variables 
Variable * 
Number Variable Name D.F. Significance 
244 Adult Phys. Ed. Teacher/Coach 
Influence and Support 7 .36 2 .0250 
247 Corrected Childhood Total 
Significant Other Influence and 
Support 7 .62 2 .0221 
249 Corrected Adolescent Total 
Significant Other Influence and 
Support 11 .45 2 .0033 
251 Corrected Adult Total Significant 
Other Influence and Support 29 .05 2 .0000 
253 Corrected Childhood Parents 
Influence and Support 7 .32 2 .0257 
255 Corrected Adolescent Parents 
Influence and Support 10 .68 2 .0048 
257 Corrected Adult Parents Influence 
and Support 16 .55 2 .0003 
259 Corrected Childhood Siblings 
Influence and Support 7 .66 2 .0217 
261 Corrected Adolescent Siblings 
Influence and Support 8 .31 2 .0157 
263 Corrected Adult Siblings 
Influence and Support 18 .36 2 .0001 
265 Corrected Childhood Peers 
Influence and Support 11 .32 2 .0035 
267 Corrected Adolescent Peers 
Influence and Support 16 .42 2 .0003 
269 Corrected Adulthood Peers 
Influence and Support 17 .13 2 .0002 
271 Corrected Childhood Family 
Influence and Support 13 .39 2 .0012 
273 Corrected Adolescent Family 
Influence and Support 8 .02 2 .0181 
275 Corrected Adult Family Influence 
and Support 10 .21 2 .0061 
277 Peers More Positive During 
Adulthood 18 .04 2 .0001 
APPENDIX J - cont'd 
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Constructed Variables 
Variable * 
Number Variable Name X^ D.F. Significance 
278 Male Peers More Positive During 
Adulthood 14.25 2 .0008 
279 Female Peers More Positive During 
Adulthood 17.10 2 .0002 
Note: Explanation of variable abbreviations is located in Appendix K. 
a Level of participation, e.g. participant, non-participant 
b This variable did not meet the reliability requirement for the 
questionnaire items. 
* Level of significance for the study was set at £ < .05 
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Abbreviation 
Father "Active" 
Chi 1dhood 
Mother "Encourage" 
Adolescence 
Brother "Interest" 
Adulthood 
Sister "Responsible" 
Childhood 
Explanation of Variable Abbreviations 
Explanation 
Male Friends 
"Discourage" Adolescence 
Activity level of father during the 
subject's childhood. 
The level of encouragement given by the 
mother during the subject's adolescence 
for participation in sport and physical 
acti vity. 
The level of interest in sport, in 
general, by the brother during the 
subject's adulthood. 
The extent of the sister's 
responsibility for the subject's 
interest and participation in sport and 
physical activity during the subject's 
childhood. 
The extent to which male friends 
discouraged the subject from 
participating in sport and physical 
activity during the subject's 
adolescence. 
Female Friends 
"Only Boys" Adulthood 
Physical Education 
Teachers/Coaches 
"Only Girls" Childhood 
"Child Active" 
"Child Ability" 
The level of indication from female 
friends during the subject's adulthood 
that sport in general was only for 
boys. 
The level of indication from Physical 
Education teachers/coaches during the 
subject's childhood that certain sports 
are only for girls. 
The activity level of the subject in 
sport and physical activity compared to 
other girls her age, up to, and 
including, grade seven. 
The ability level of the subject in 
sport and organized games compared to 
other girls her age. 
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Explanation of Variable Abbreviations 
Abbrevi ation 
"Adolescent Active" 
9 
"Adolescent Competitive 
Partici pation" 
Explanation 
The activity level of the subject in 
sport and physical activity compared to 
other girls her age in grades 8 to 12. 
The involvement of the subject in 
competitive sport (e.g. school teams, 
community leagues, club sports) as an 
adolescent. 
"Adolescent Competitive 
Number" 
The number of different competitive 
sports played annually as an 
adolescent. 
"Adolescent Recreational 
Participation" 
"Adolescent Recreational 
Number" 
The involvement of the subject in 
recreational or intramural sports (e.g. 
school house leagues, community 
recreational sports) as an adolescent. 
The number of different activities 
participated in annually as an 
adolescent. 
"Adolescent Ability" 
"Adult Active" 
"Adult vs Adolescent 
Rate" 
The ability level of the subject in 
sport and organized games compared to 
other girls her age. 
The activity level of the subject in 
sport and physical activity compared to 
other females since grade 12 until the 
present. 
The comparison of the rate of present 
recreational sport and physical 
activity involvement with adolescent 
level. 
"Adult Outside 
Participation" 
The involvement of the subject in sport 
or recreational activities outside of 
the college the semester the survey was 
admi ni stered. 
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Abbreviation 
"Adult Outside 
Number" 
"Number Sport 
Equi pment" 
Explanation of Variable Abbreviations 
Explanation 
The number of sports or recreational 
activities participated in outside of 
the college the semester the survey 
was administered. 
The number of different sports 
represented by sport equipment owned by 
the subject. 
"Corrected" Childhood Family The construction of the childhood 
Influence and Support influence and support score taking into 
consideration the number of family 
member variables available to calculate 
it (procedures explained in 
Methodology). 
"Negative Childhood Mother The level of negative influence and 
Influence & Support" support ("discouragement", "only boys", 
"only girls") given the subject by her 
mother during the subject's childhood. 
"Peers more Positive The comparitive level of positive 
during Adulthood" influence and support ("active", 
"encourage", "interest", "responsible") 
given the subject by her peers during 
her adulthood. 
"Father Presence" The determination of the status of the 
subject regarding the presence of a 
father. 
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